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Absztrakt

Az internet terjedésével annyak el6nyei mellett a hatrinyai is egyre nagyobb teret nyelnek. A
tanulmanyban a tanulasban akadalyozott 14-18 éves diakok internethasznalati szokasait vizsgaljuk kva-
litativ médszerrel, az Gket tanité pedagégusok és gydgypedagogusok (n=8) véleményének megkérdezé-
sével. A pilot vizsgalatban feltarjuk, hogy az iskolai-, illetve internetes zaklatas hogyan és milyen mértékben
jelenik meg a tanulok életében, kik azok, akiket gyakrabban érintettek az ilyen jellegli tdmadasok.
Kutatasunk eredményei alapjan a pedagdgusok véleménye szerint a tanulasban akadalyozott gyermekek
gyakrabban talidlkoznak az iskoliban offline, mint online zaklatdssal, a verbalis és fizikai abdzus a
legelterjedtebb. A nem, a fogyatékossag mértéke/tipusa, az egyes specifikus tulajdonsigok, valamint a

csaladi hattér meghatarozé az aldozatta valas szempontjabdl. A pilot vizsgalatban megjelens alacsony
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mintaszam miatt a kapott eredmények viszont csak figyelemfelhivé jellegiick, s a jelenség tovabbi
kutatasanak sziikségszertiségére hivjak fel a figyelmet.
Kulcsszavak: internet, online zaklatas, tanulasban akadalyozott didk, kvalitativ vizsgalat

Tudomanyteriilet: szociolbgia

Abstract

THE EVOLUTION OF INTERNET USE AND CYBERBULLYING IN THE LIVES OF CHILD-
REN WITH LEARNING DISABILITIES - BASED ON THE EXPERIENCES OF A QUALITA-
TIVE PILOT STUDY

As the Internet spreads, its disadvantages are also becoming more and more widespread, alongside its
advantages. In this study, we examine the Internet usage habits of 14-18 year-old students with learning
disabilities using a qualitative method, by asking the opinions of the teachers and special education
teachers (n=8) who teach them. In the pilot study, we explore how and to what extent school and online
bullying appears in the lives of students, and who is more often affected by such attacks. Based on the
results of our research, according to the teachers, children with learning disabilities encounter offline
bullying more often at school than online, with verbal and physical abuse being the most common.
Gender, type of disability, specific characteristics, and family background are determinants of
victimization. However, due to the small sample size in the pilot study, the results obtained are only of an

attention-grabbing nature, and draw attention to the necessity of further research into the phenomenon.

Keywords: Internet, cyberbullying, student with learning disabilities, qualitative method

Discipline: Sociology

Bevezetés

Az online tér fejlédésével szamos 4j lehetGség és
eszkoz jelent meg, amivel megkonnyithetjik a min-
dennapokat. Gyorsabban és koénnyebben tudunk
informaciokhoz jutni, online vasarolni, munkankat
végezhetjik és tanulhatunk a virtudlis térben, ezen
felil egy kozosséghez tartozhatunk, ahol 6nma-
gunkat adhatjuk (Som, 2013; Galan, 2023). Az in-
formaciés- és kommunikacids technolégiai eszko-
z6k (tovabbiakban: IKT-eszk6zok) hasznalata és
ismerete az oktatds minden szinterén megjelenik.
Mivel a gyermekek, igy a tanulasban akadalyozott
gyermekek is kevésbé tudnak egy teljes tandran
keresztiil egy frontalis el6adasra koncentralni, az
IKT-eszk6z0k hasznalata itt is egyre elterjedtebb
(Lénard, 2019). Az internethasznalat mara teljesen
beépiilt a hétkéznapokba és szerves részét képezi a

gyermekek mindennapjainak, amelynek szamos

negativ és pozitlv hatasa is lehet az életiikben.
Utobbihoz megemlithetS, hogy a tevékenységeket
szimultin médon lehet végezni, viszont vannak
olyan tényez6k, melyek hatranyként jelenhetnek
meg, mint példaul az addikcié kialakulasa vagy az
online bantalmazas (Galan, 2014; Prievara és Piko,
2015; Galan, Rdké és Szab6 2018). Jelen, pilot
kutatds a tanulasban akadalyozott, 14-18 éves dia-
kok internethasznalati szokasait vizsgalja az Gket
tanité pedagégusok és gyodgypedagdgusok (n=8)
véleménye alapjan, kvalitativ modszerrel. Emellett
azt vizsgaljuk, hogy az internetes zaklatis hogyan és
milyen mértékben jelenik meg a tanuldk életében a
pedagogusok véleménye szerint. Célunk feltarni,
hogy tapasztaljak-e a pedagogusok az online vagy
offline zaklatast a mindennapokban, annak milyen
formai a leggyakoribbak, valamint kik azok, akiket
inkabb érint, kik azok, akik bantalmazottd valnak.
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Mivel a tanuldsban akadalyozott gyermekek hat-
ranybdl indulnak, a lathaté kilénbségek, a gyen-
gébb szocidlis kompetencia, és az észlelés és kivi-
telezés-végrehajtas zavara (Papp és Faragoné, 2005)
miatt, igy legtobb esetben &ket éri a zaklatas
(Balazs-Foldi, 2022). A tanuldk gyakran nincsenek
tisztaban az internet veszélyeivel, el6nyeivel,
hatranyaival és azzal, hogy hogyan kell helyesen

hasznalni a ktilénb6z6 platformokat (Galan, 2023).

Az internethasznalat el6nyei és hatranyai
fogyatékossaggal él6k esetében

Az internethasznalatnak szamos el6nye és hat-
ranya fogalmazhat6 meg a fogyatékossaggal él6k
esetében, a kovetkezOkben el6szor az elényoket
mutatjuk be, majd a hatranyokra tériink ki. Az el6-
nyok kozé sorolhatd, hogy a tanulasban akadalyo-
zott gyermekek szamara kiutat jelenthet az online
vilag (Prievara és Piko, 2015), egy olyan platformot,
ahol érvényestilhetnek, nem éri ket abuzus és a
hianyz6 kapcsolatokat helyettesiteni tudjak. A
kilonféle alkalmazasok segitségével fiiggetlen, au-
toném életet élhetnek. Az elényck kézé tartozik az
is, hogy nem valik lathatéva akadalyozottsaguk, igy
elkeriilhetik a diszkriminativ megjegyzéseket a
tarsaik felSl (Balazs-Foldi, 2022). A fogyatékosaggal
¢él6 gyermekeknek és csaladjaiknak segitséget biz-
tosit az online tér, mivel kapcsolatba léphetnek
olyan csaladokkal, akik hasonl6 helyzetben vannak,
illetve tdjékozédhatnak is a kilénb6z6 platformok
segitségével. A kiilonféle technologidk tamogathat-
jak a fogyatékossaggal él6k integracidjat vagy a hat-
ranyaik lekiizdését (Pongracz, 2020; Galan, 2023),
amivel a tarsadalom cselekvé tagjaiva valhatnak. Az
IKT-eszk6z0k az egyéni fejlesztések vagy tanorak
soran segithetik a tanulasban akadalyozott gyermek
habilitacidjat és rehabilitacidjat. Ezaltal egyéni ké-
pességeiknek megfelel6 oktatasban vehetnek részt
és az informacids technol6gidkat alkalmazni tudjak
iskolan beldl, illetve azon kivil is (Kallai, 2023).

A szamos pozitivum mellett sz6t kell ejteni a
negatfv hatasokrol, amelyek az internethasznalatbol

szarmazhatnak. Szem el6tt kell tartani az altalinos
internetes biztonsag fontossagat. Itt t&bb hianyos-
sagbdl is eredeztethet6 a probléma, mint példaul,
nem értenek angolul a fogyatékossaggal €16 szemé-
lyek, nem olvassak el a kisbetls részeket vagy nem
gondolnak bele, milyen veszélyes privat adatokat
megadni barmilyen oldal hasznalatadhoz (Molnar,
2016). Szamos egészségligyi problémanak okozéja
lehet a folyamatos monitor elétt {ilés, mint példaul
a rossz testtartds kialakuldsa, a latdsproblémak ki-
alakulasa és fejfajas. A talzott internethasznalat
miatt létre jOhet a flggbség is (Galan, 2014). A
hatranyok kézé sorolandé az elsédleges szocializa-
ciés szintér elhanyagolasa az online idSt6ltés miatt
(Dén-Nagy, Kiraly és Paksi, 2011). Vannak olyan
problémak, amelyek a szocialis média alkalmazasa-
hoz kapcsolédnak, ilyen példaul a cyberbullying
(online zaklatas) jelensége, a szexualis kapcsolatok
koénnyebb kiépitése (partnerkeresé oldalak és képek
kildése masoknak) és a meggondolatlanul megosz-
tott tartalmak kovetkezményei. Az elektronikus
zaklatas jelentheti fenyeget§ tzenetek kiildését,
pletykak terjesztését vagy a megszégyenits tartal-
mak kozzétételét (Domonkos, 2014).

Zaklatas

2012. évi C. torvény a Biinteté Torvénykonyvrol,
222. § (1.) bekezdése meghatirozza, a zaklaté az
,»aki abbdl a célbdl, hogy mast megfélemlitsen, vagy
mas maganéletébe, illetve mindennapi életvitelébe
onkényesen beavatkozzon, 6t rendszeresen vagy
tartésan haborgatja, ha sulyosabb biincselekmény
nem valésul meg”. Zaklatasrol akkor beszélink, ha
az aldozat kotlatozva érzi magit személyes sza-
badsagaban vagy nem érzi magat biztonsagban. (I1)
Ezt bullying-ként ismerhetjiik, ahol a bantalmazé
megfélemliti és megalazza az aldozatot. Az iskolai
zaklatasrél akkor beszélhetlink, ha ,a didkot el-
nyomas vagy zaklatas éri akkor, ha ismétlédéen és
hosszu id6n keresztiil megvalosuld agressziv, ne-

gatfv cselekedetnek teszi ki egy vagy tobb masik
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didk” (Olweus, 1999: 717). A bullying-nak hirom
t6 jellemzo6je van: a tudatos szandék, a hatalmi
egyensuly hidnya és az aldozat ellen iranyulé csele-
kedet ismétlédése és folyamatossaga. A kortars zak-
latas nehezen megragadhaté és tobbféle modon is
megjelenhet (Buda, 2008), igy nehezen lehet fellép-
ni ellene.

Az esetek t6bbségében a piszkalasnak, bantalma-
zasnak és megfélemlitésnek nincs valédi oka, csu-
pan a zaklaté a céljainak eléréséhez hasznalja fel az
aldozatot. Leginkdbb olyan gyerekek lesznek az
aldozatok, akik félénkek, visszahuzéddk és nem
tartoznak a népszerd egyének kozé (Olweus, 1991).
Ezzel szemben a zaklaték agresszivan viselkednek
tarsaikkal, empatiajuk alacsonyabb, impulzivabbak
és testileg erGsebbek a tobbieknél. Zaklaté valhat
abbdl az egyénbdl, aki az elsédleges szocializacids
szintérben nem kapja meg a megfelel$ odafigyelést,
a szil6k nem mutatnak pozitfv mintat vagy 6k
maguk is dldozatok (Nagy, K6érmendi és Pataky,
2012).

Az iskolai zaklatdsnak harom tipusat kilonitjitk
el: a direkt, az indirekt és az elektronikus timadast.
A direkt zaklatds akkor torténik, amikor az aldozat
személyére iranyul a timadas. A fizikai és verbalis
tamadas is ebbe a csoportba tartozik, a fizikai
zaklatds ,testi jellegli erészakot jelent” (Buda, 2008:
13), a verbdlis timadds csufolasként és fenye-
getésként jelenik meg. Indirekt formanak nevezzik,
amikor az aldozat és a zaklatd k6zott nincsen sem-
milyen kapcsolat vagy kommunikacid, csupan
pletyka és fenyegetések targyava valik a kivalasztott
személy (Buda, 2008).

A bantalmazas témakorében végzett kutatdst Fi-
gula (2004), aki Osszesen 505, 10-19 éves iskolast
vizsgalt Szabolcs-Szatmar-Bereg megyében egy kér-
déives (Bullying kérd6iv) felmérés segitségével. A
kiértékelés soran 132 {6 aldozatot, 65 f6 zaklatot,
134 t6 zaklaté aldozatot és 174 £6 szemlél6d6t
identifikalt. A lanyok leginkabb az aldozat és a
szemlél6 szerepében jelentek meg, a fitk ezzel
szemben a zaklaté és a zaklat6 aldozat szerepében
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érvényestiltek. A mintaban a verbdlis zaklatas volt a
leginkabb elterjedt bantalmazasi méd, amely 16-
18%-4t érintette a gyerckeknek és az aldozatok 18-
19%-anak okozott rettegést a fizikai bantalmazas.
Tovabbiakban a fogyatékossaggal €16 személyek
szemsz6gébdl vizsgaljuk az iskolai zaklatast. Ezen
személyek zaklatisa a kozosségi 1ét barmely szin-
terén megvalésulhat, kéztik az iskolaban, szocialis
intézményekben, munkahelyen és kozosségi tere-
ken egyarant. A zaklatasok hatterében t&bb okot is
meg lehet emliteni (Balazs-Foldi, 2022), ide tartozik
az alacsonyabb szintd szocialis készségek, szikebb
kapcsolati hald, hatalmi kiilénbségek az osztalyon
belil, fogyatékossag tipusa és a felismerhet6 ku-
16nbségek. Az Eurépai Uni6é Alapjogi Ugynoksége
készitett egy kutatast arrél, hogy a fogyatékossaggal
¢é16 fiatalokat milyen erdszak éri. Eredményeik azt
mutattak, hogy haromszor-négyszer gyakoribb a fo-
gyatékossaggal él6k, mint az ép tarsaik ellen el-
kovetett erbszak (Balazs-Foldi, 2022). Ezek az ada-
tok arra engednek kévetkeztetni, hogy az intéz-
mények és a pedagbgusok nem veszik észre ezeket
a zaklatasokat, vagy ha észre is veszik, nem tesznek
radikélis lépéseket elleniik. Az iskoldba 1épés jelenti
a legnagyobb veszélyt a fogyatékossaggal €16 gyer-
mekek szamara, mivel a tObbségi tarsaik a meg-
felel6 nyelvi kédot tudjdk hasznalni (14), kommu-
nikaciéjuk kifejlédott és tudjak, hogyan kell elérni
azt, hogy rajuk figyeljenek. Kialakulnak a barati
korok, ahol pletykalni, ginyolédni lehet és nem
télnek kikoézositent a naluk gyengébb gyerekeket.

Online zaklatas

Az internetes zaklatast, erGszakot idegen széval
cyberbullying néven ismerhetjiik. Pong6 (2016:
247) szerint ,,cybermegfélemlités keretébe tartozik
minden olyan magatartasi forma, amely soran isko-
laskord fiatalok kortarsaikat vagy az iskolai alkal-
mazottakat a virtualis térben elektronikus eszké-
z6kkel megfélemliteni, megalazni, zaklatni, nevetsé-
gessé tenni szandékoznak”. A digitalizacionak
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készonhetSen ez a zaklatasi forma rohamosan ter-
jed és a fejlédés miatt ez az arany csak emelkedni
fog a kozeljovében egyarant.

Mi is a bullying és a cyberbullying kozti ki-
l6nbség? A bullyingtél azért kilénbozik a cyber-
bullying, mert a zaklaté nem latja az aldozat érzelmi
megnyilvanulasait és reakcidjat, igy nem valt ki
egylttérzést a zaklatéban, emiatt t6bbszdr elkévet-
heti a bantalmazast (Domonkos, 2014). Emellett ez
a zaklatas online térben torténik, nem otthon vagy
az intézményben, gy nincsenek lathat6 jelei és
kevésbé veszik észre a pedagdgusok és a sziill6k. Az
internetes zaklatds soran az aldozat nem ismeri a
zaklatot, viszont az elkévet$ tisztaban van azzal,
hogy ki ellen intéz erészakot.

Az online zaklatas leggyakoribb formai kézé
sorolhatjuk az ugratist, sérté6 tzenetek kuldését
tzenetben, a kirekesztést és a megalazast (Mar-
gitics, Figula, és Pauwlik, 2020a; 2020b). Willard
(2007)
flaming (tragar nyelvezettel valé online vesze-
kedés), denigration (befeketités, valakirél pletykak

ezeket a kovetkezbkkel egészitette ki

kildése), személyiséglopas (a zaklaté egy masik
ember profiljdban jelenik meg), kibeszélés és a
sexting (a zaklatd sajat maga altal készitett meztelen
vagy félig meztelen képeket, vagy nyiltan szexualis
tartalmi  szoveget kild el online valakinek). A
megfélemlités megval6suldsahoz tobb elemnek meg
kell nyilvanulnia, mint példaul elektronikus eszkoz
hasznalataval kell elkévetni, virtudlis térben kell
megmutatkoznia, timadoé jelleglinek kell lennie és
ismétl6dé tendenciat kell mutatnia (Pongd, 2016).
A legveszélyesebb az internetes zaklatisban az,
hogy az aldozat nem tud elmenekiilni, mivel az
online tér egy allandé kozeg, ahol a zaklatd
tevékenykedhet. Az anonimitas egyfajta biztonsa-
got nydjt a zaklaté szamadra, mivel semmilyen ko-
vetkezménnyel nem jar és el tud szabadulni a tarsa-
dalmi szabalyokt6l (Margitics, Figula és Pauwlik,
2020a; 2020b). Ez a fajta névtelenség befolyasol-
hatja a gyermek személyiségfejl6dését, felerdsitheti
a szorongasat és a esetben az

legrosszabb
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Ongyilkossag gondolata is felmeriilhet (Erdélyi,
2021). Mindemellett megemlithet$ a veszélyek ko-
z6tt az is, hogy végtelen szaimban megoszthatd
(Domonkos, 2014) és terjesztheté a zaklatasnak
szant tartalom. Az internet viligaban ismert egy ki-
jelentés, miszerint ami egyszer felkerill, az ott is
marad. Ebbdl kiindulva elengedhetetlen a jelek
érzékelése és minél hamarabb fel kell 1épni a prob-
léma ellen és megszintetni a kivalté okot (Pong-
racz, 2020).

Az online tér lehetéséget ad arra, hogy a negativ
informacidk gyorsan terjedjenek és hossza ideig
fent is maradjanak, igy biztositva azt, hogy t6bb
emberhez is eljussanak (Margitics, Figula és Pauw-
lik, 2020b), akik egy kattintassal meg is oszthatjak
azt. Ezzel a fenyegetések, megaldzasok és pletykak
futétizként terjedhetnek és senki sem tudja ezt
megakaddlyozni. A kdvetkezménye az, hogy a
gyermekek 6nbecstilése csokken, személyiségtejls-
déstk visszamarad, kevésbe fog meghbizni idegen
emberekben és kertilni fogja a szocializacié bar-
milyen megnyilvanulasat. A tanulasban akadalyo-
zott gyermekek életében még inkabb oda kell
figyelni a zaklatas barmilyen megnyilvanulasara. Az
6 esetikben hatranyt jelenthet az, hogy kevésbé
fejlett készségekkel és képességekkel rendelkeznek,
illetve a kulcskompetencidk elsajatitisa nem min-
den esetben valésul meg. A zaklatds el6fordulasat
indukalhatjak a lathato tényezdk, azaz a fizikai, szo-
cidlis és érzelmi kilénbségek. Ezen felil a fogya-
tékossag tipusa (Baldzs-Foldi, 2022) és az osztaly-
ban meglév6 hierarchia okozhat hatrainyos meg-
kilonboztetést és ezzel az aldozati szerepbe is
belekényszertilhet a gyermek.

A kutatasi eredmények azt mutattak (Margitics,
Figula és Pauwlik, 2020b), hogy az altalanos iskolai
tanulok 63,4%-a kézremkodott az internetes zak-
latas egy-egy formajaban. Leggyakoribb forma az
online térben val6 kirekesztés volt (33,2%), és alta-
lanos iskolaban tébb fiu (67%) volt mar zaklatd,
mint lany (59,9). Névtelen telefonhivasok, rosszin-
dulata pletykak terjesztése, sérté képek megosztasa
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és ellenséges tzenetek kiildése leginkabb a fitkra
jellemz8 zaklatasi formak. Koézépiskolaban ez a
szam jelent6sen megndvekedett, azaz 47,5%-a mar
talalkozott ezekkel a zaklatasi formdkkal életében.
Az & esetiikben is az online kérnyezetben valé ki-
rekesztés a leggyakoribb és 68,7%-a részt vett mar
internetes zaklatasban. Az Aldozati Skala eredmé-
nyei azt mutattak, hogy az altalanos iskolai tanul6k
68,9%-a
zaklatdsi formaval. Leginkabb a telefonokon tot-

talalkozott mar bdrmilyen internetes

ténd zaklatasokat tapasztaltak, illetve meglepé mo-
don a fidk 72,6%-a volt mar aldozat, a lanyoknal ez
az arany 64,7%. Az altalanos iskolas fiuk korében
leginkabb a hamis honlap 1étrehozasa, online meg-
személyesités és az online fidk feltérése a jellemz6
zaklatasi forma, amit megtapasztaltak. A kozépis-
kolas didkok ugyanigy a telefonon térténé zakla-
tassal talalkoztak a legtdbbszor életiikben (27,3%)
és nemi eloszlas tekintetében nem volt szignifikans

eltérés az aldozati aranyok kézott.

Vajon mi a helyzet a fogyatékossaggal €16 fiatalok
korében? Kutatasunk soran kvalitatfv médszerekkel
vizsgaljuk, hogy a pedagégusok véleménye szerint a
tanulasban akadalyozott tanul6k hogyan, mire hasz-
naljak az internetet, valamint azt is, hogy jelen van-
e az életlikben a zaklatas offline vagy online for-
mija, illetve arra is kitériink, hogy kik azok a gyer-
mekek, akik nagyobb val6szintséggel vannak kitéve

a zaklatasnak.

Moédszertan

A kutatas célja annak feltarasa, hogy milyen mér-
tékben érintettek a tanulasban akadalyozott, 14-18
éves gyermekek a zaklatds altal a gyogypedagd-
gusok megfigyelései, tapasztalatai alapjan. Kutata-
sunk adatbazisat félig strukturalt interjuk alkotjak.
Az interjuk a szegregilt intézményekben, felsé ta-
gozatos osztilyokban tanuld, tanulasban akadalyo-
zott gyerekeket tanité gyégypedagogusok bevona-
saval késztltek (n=8) 2024 januarjaban (1.tiblazat).

1. tiblazat. A vilaszaddk bemutatdsa. Forrds: Sgerzok.

Ssz nem varos végzettség szakmai  iskolatipus osztaly
tapasztalat
1 né Nyiregyhaza gyogypedagdgus 1év EGYMI 6.
2 né Budapest szocidlis gondozd, 7 év EGYMI 7.
gyogypedagogus
3. térfi Budapest gyogypedagogus 5¢év EGYMI 7.
4. né Hajddszoboszlé6  szocialpedagégus, 8 év EGYMI 8.
gyogypedagogus
5 né Hajdudszoboszl6 tanito, 35 év EGYMI 6.
gyogypedagogus
6. né Hajduszoboszlo gyogypedagogus 1év EGYMI 7.
7 né Debrecen gyogypedagbgus 5év egyéb 7.
8 né Debrecen gyogypedagdgus 1év EGYMI 7-8.
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Ot alany esetében az interjikat személyesen vet-
tik fel Debrecenben és Hajduszoboszlon, mig to-
vabbi harom alannyal, akik az orszag egyéb varosai-
ban élnek az interjukat telefonos beszélgetés kere-
tein beltl valésitottuk meg. Az alanyokat széban
tajékoztattuk a kutatas részleteirdl, mindannyian
beleegyeztek az anonim részvételbe. Az interjuk
korilbelil 60-80 percet vettek igénybe, amelyeket
hangrogzitével régzitettiink, és amelyek soran a
gyégypedagbgus bemutatkozasan tdl az alabbi té-
makoroket érintettitk: az internet a tanulasban aka-
dalyozott gyermekek életében, zaklatas el6fordu-
lasa, online zaklatas jelenléte, valamint stigmati-
zaci6. A tanulmany keretei nem teszik lehetévé
mindegyik témakor részletes bemutatasat, jelen
tanulmanyban a tanulasban akadalyozott fiatalok
internet-hasznalatara, valamint az offline és online
zaklatdsra vonatkozé pedagogus vélemények elem-
zésére térink ki. A nyolc személybdl harom palya-
kezdé gydgypedagogus, a t6bbi alany mar t6bb éve
clhelyezkedett a szakmaban, de van olyan is kdztik,
aki mar harminc éve gybégypedagdgusként tevé-
kenykedik.

Eredmények

A diakok
pedagogus vélemények

internethasznalatara vonatkozo

Az interjualanyok tapasztalatai szerint sok tanu
lénak van sajat telefonja, de nem viszik be az
iskolaba, inkabb otthon hasznaljak 6ket. ,,Behozzak
a telefont, de egész nap a taskdban kell lennie, ezt
be is tartjak. Sziinetekben sem hasznaljak” (2.
alany). ,,Inkabb otthon hasznaljak. Az iskolaban
mar mi feleliink értitk és azért, hogy mit csinalnak
szabadidejikben. Nem nagyon szeretjik, hogy hoz-
nak be telefont. Probaljuk minél jobban kivédeni,
mert sérilt gyerekek és nagy tamadasi feliletet
jelent szamukra” (5. alany). T6bb intézményben a
délutaini napkézi  keretein  beliil hasznaljak a
telefonokat tanulasra, videok nézésére, de kizardlag
fokozott feliigyelet mellett. Tanéran tudjak a
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laptopot és az IKT tablat is tudatosan hasznalni, de
a sajat telefonjukat nem rendeltetésszertien kezelik.
Hyozerintem a mai vilaigban nagyon egyszertien meg-
tanuljdk hasznalni Gket, egyedul abban kell segiteni
Oket, hogy ne essenek csalasok, atverések aldoza-
taul” (8. alany).

A megkérdezettek beszamoltak az internethasz-
nalat el6nyeirdl, amelyek pozitivan befolyasoljak a
diakok életét. A gyégypedagogusok ugy vélik, hogy
a kapcsolattartds baratokkal és csaladtagokkal,
gyors informacidszerzés, tananyagelsajatitas, illetve
az irni-, olvasni tudas a pozitiv oldalahoz tartozik.
,»Ha valaki az internetet hasznalja, ahhoz tudnia kell
irni, igy elény, hogy tudjuk azt, hogy tud irni. Azon
telil kapcsolattartasra hasznaljak még a baratokkal,
parjukkal” (4. alany). ,,Nagyon jol lehet vele moti-
valni és differencidlni, sokat tudnak tajékozédni
réla, videdkat tudnak rajta nézni, angol szavakat is
tudnak kilénb6z6 videdkon, jatékokon keresztiil
tanulni” (6. alany). ,,A révidtivd meméridjuk
jobban meg van mozgatva, mert gyorsan meg tud-
jak keresni interneten a szitkséges dolgokat” (7.
alany).

A hétranyok kézé mar lényegesen tobb tényezst
soroltak fel az alanyok, amelyek negatfv hatassal
vannak a didkok mindennapjaira. Legnagyobb sza-
zalékuk a naivitast emlitette meg, ezeket a gyere-
keket sokkal hamatrabb

kénnyebben esnek aldozatul. |, Figebség, karos

at tudjak verni és
tartalmak, zaklatas, erés ingerkelt6 hatisa van,
egész ¢jjel fennmaradnak a gyerekek, nem alszik
eleget, mozgasszegény életmod” (3. alany). ,,Kétes
vasarlasok, az internetes zaklatas, idegen emberek-
kel chatelnek, mert baratkozni akarnak. Mivel nem
alakul ki naluk értékitélet, igy nem tudjak felmérni,
hogy mit csinalnak és mit beszélnek. Szexualis tar-
talmu  képeket kapnak férfiaktél és wvissza is
kiilldenek. Talalkozgatnak idegenekkel is, igy 6k
kihasznaljak a helyzetet” (2. alany).

Sajnalatos médon megjelenik az is, hogy a szilé
nem gyakorol kontrollt a gyerek felett, igy hama-

rabb megtérténnek a sulyos problémadk, amik
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legtobbszor elkertilhetGk lennének. Mivel otthon a
gyerekek sok esetben nem tanulnak, igy helyette a
telefonnal foglalkoznak és kdénnyebben ra tudnak
keresni olyan tartalmakra, amik nem az 6 kot-
osztalyuknak megfeleléek. Ezért is lenne olyam
fontos, hogy a sziil6 odafigyeljen, milyen alkalma-

zasokat haszndl a gyereke.

Iskolai (offline)
pedagogusi vélemények

zaklatassal kapcsolatos

A kovetkezbkben az iskolai, tehat offline zaklatas
el6fordulasat vizsgaltuk, azaz azt, hogy milyen
mértékben terjedt el az intézményeken belil, mi-
lyen fajtaival taldlkoztak a pedagbgusok a palyajuk
soran, illetve, hogy véleménylk szerint a tanulék
kozil kik esnek legtdbbszor aldozatul.

A megkérdezettek kozill mindegyik alany tapasz-
talja az offline zaklatds megnyilvanulasat a didkok
korében, a leggyakoribb formai k6z¢ a verbdlis és a
fizikai bantalmazast soroltak. , Verbalisan inkabb a
lanyok bantjak egymast, pletykalnak, kikézositik
egymast és rosszindulatiak egymassal. A fizikai
zaklatds a fidkra jellemz6, leginkabb verckedés
formajaban val6ésul meg” (7. alany). ,Igen tapasz-
talom, mindennapos a csunya beszéd, egymasnak
ugranak, nem tudjaik mashol levezetni a feszilt-
séget, igy egymason vezetik le. Verbalis és testi
zaklats is mindennapos” (4. alany).

Legtobbszor kik esnek aldozatul az offline zak-
latasnak? Az aldozattd valas az alabbi jellemz&k
mentén a legvaldszintibb a gybgypedagégusok
valaszai alapjan: nem, fogyatékossdg —mérté-
ke/tipusa, specifikus tulajdonsag, csaladi hattér.

A nemek tekintetében gyakrabban szenvednek el
zaklatast a lanyok, kozilik is azok, akik gyen-
gébbek, manipulalhatobbak. A visszahuzédé gyere-
kek kénnyebben keriilnek célkeresztbe, mivel csen-
desebbek (Olweus, 1991) és nem allnak ki 6nma-
gukért. ,,Akiket megbélyegeznek azok nem a
kedves, visszahtz6do gyerekek” (4. alany).
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A fogyatékossag szempontjabdl azok a fiatalok
vannak kitéve leginkabb a zaklatasnak, akik eseté-
ben a fogyatékossag sulyosabb, vagy lathat6(bb)
jelei vannak. Utébbiak kézé tartoznak a mozgasuk-
ban akadalyozott személyek. ,,Egymadst sokat bant-
jak, hogy ki milyen szinten fogyatékos™ (8. alany).
Hlgen megnyilvanul, a testi sériilésnél. Az etnikai
kisebbségek esetében nem jellemz6, ha igen, akkor
nem rosszindulatd” (4. alany).

A specifikus tulajdonsagok kézé a gyégypedagd-
gusok olyan jellemzoéket soroltak, amelyek miatt a
személy kitlinik a tobbiek kozil. Ilyen pl. a sdlyos
magatartaszavar, az allergia, vagy a gyermek neve,
amely gunyolodds targyat képezheti.

A csaladi hattér tekintetében a leggyakrabban a
gyermekvédelmi intézményben vagy nevel6sziil6k-
nél él6 gyermekek tapasztaljdk meg az offline
zaklatast. A gyermekotthonban él6 gyerekek csalad-
tagjaikkal kevéssé tudjak megbeszélni a problé-
maikat, tirsas tdimogatottsaguk alacsony, ami nehe-
ziti a stresszel valé megkiizdésiket (Rako, 2014).
,»Azok akik gyengébbnek tlnhetnek tarsaik szemé-
ben, visszahuzédoak, egy jobb csaladi kérilmény-
bél jonnek és nem olyan vaganyak. Akik hatra-
nyosabb csaladi koérilménybdl jonnek, 6k jobban
szeretnek kikezdeni és verekedni masokkal. A gyer-
mekotthonbdl j6v6 gyerekek valhatnak aldozatokka
és bantalmazokka is” (1. alany).

A pedagbgusok arrdl is beszamoltak az interjuk
soran, hogy hogyan veszik észre a zaklatast, milyen
jelekkel talalkoznak, és milyen modszerekkel keze-
lik a fellép6 problémakat. Legtdbben azt nyilat-
koztak, hogy az offline abtzus jeleit kénnyedén
észre tudjak venni, mivel a gyerekek a szemiik
lattara bantjak egymast. Ezen felill a fiatalok sirnak
és panaszodnak, illetve a konfliktus kitérte utin
azonnal szolnak a gyogypedagégusoknak, igy a
legtébb esetben haladéktalanul fel tudnak Iépni.
Egy interjualany (8. alany) nyilatkozta azt, hogy
nem talalkozott még jelekkel, ennek az lehet az oka,

hogy palyakezdé gyogypedagdgus és nincsen még
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annyl tapasztalata. A megkérdezettek valaszai

alapjan a probléma kezelési médjanak két cso-
portja rajzolédott ki. Dont6 tobbségében beszél-
getéssel és szakemberek bevonasaval kezelik a zak-
latasokat, de van egy olyan csoport is, ahol buntetik
a gyerckeket. A kisebb varosokban megfigyelhetd,
hogy inkabb az utébbi mddszerhez nyilnak és igy
prébalnak fellépni a tovabbi esetleges konfliktusok
ellen.

Osszegezve elmondhaté, hogy minden intéz-
ményben megtaldlhaté az offline zaklatds valami-
lyen formaja, legtébbszor a fizikai és az érzelmi,
verbalis bantalmazasban nyilvanul meg. A didkok
gyakran bantjdk egymast és nem gondolnak az
esetleges kovetkezményekre sem. A zaklatds okat
tobb oldalrdl is meg lehet kozeliteni, de a vizsgalat
soran leszirt valaszok alapjan, a fogyatékossag
tipusa ¢és a lathat6 kilonbségek (Baldzs-Foldi, 2022)
nagymértékben befolyasoljak a bantalmazas meglé-
tét. Bantalmazéva legtobbszor azok a hatranyos
helyzetd fiatalok valnak, akik esetében a csaladi
korilmények nem megfeleléek, igy jellemzé lehet a
szocializacios deficit (Buda, 2008; 2015; Berta és
Dombi, 2017).

Online zaklatassal kapcsolatos pedagogus
vélemények

A megkérdezett gyégypedagégusok tébbsége azt
nyilatkozta, hogy az iskolaban az offline zaklatas a
legelterjedtebb a tanulasban akaddlyozott fiatalok
korében, mivel sokan nem hasznalnak vagy nem
visznek be telefont az intézménybe, ami altal a
verekedés, csufolédis és verbalis bantalmazis na-
gyobb teret kap. ,Inkabb az offline, mivel nem
hasznalnak annyi eszkoézt az iskolan beldl” (6.
alany). ,,Inkabb az offline zaklatas, mivel iskolaban
nem hasznalnak ilyen eszkézoket és nincs lehe-
téségiik ra. Az online zaklatdst nem vessziik észre”
(4. alany).

Az online zaklatas jeleit sok esetben rendkivil
nehezen veszik észre a pedagégusok, igy az
esetleges bantalmazasok ellen nem tudnak olyan
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hamar fellépni, mint az offline zaklatdsok esetében.
»Nem tapasztaltam jeleit, mivel sok idé utin
mondjak el. Sok mindennek kell megtérténnie ah-
hoz, hogy beszamoljanak a zaklatasrél. Mivel nin-
csenek prevencios eléadasok ezekrél az online zak-
latasokrdl, igy a gyerek tabuként kezeli és nem
tudja, hogyan kérjen segitséget” (1. alany). ,,A jele-
ket nem latjuk, de ha bizalmi kapcsolatban allunk a
gyerekkel akkor elmondja nekink. A szilS szokta
leginkabb észrevenni, ha valamilyen probléma van”
(2. alany). Mig az offline bantalmazasnal ugy tdnt,
hogy r6gtén és azonnal mernek segitséget kérni, itt
mindkét valaszadé a bizalmi kapcsolatot emliti,
tehat mélyebb bizalom sziikséges a gyerekek részé-
r6l ahhoz, hogy errél beszélni merjenek. A meg-
kérdezettek kozil négyen, tehat a valaszadok fele
nem talalkozott még ilyen helyzettel, igy nem
tudtak semmilyen jelet felsorolni.

Kik valnak legtobbszor aldozatokka? Melyik
tipusu fogyatékossaggal ¢él6 tanuld keril célke-
resztbe? Mivel az online zaklatas jeleit két inter-
jualany tapasztalta, igy ezekre a kérdésekre csak 6k
tudtak érdemleges valaszt adni. ,,Inkabb a lanyok,
mert megosztanak magukrdl olyan tartalmakat és
képeket, amiket at se gondol, hogy milyen hatassal
lesz a jovGjére nézve. A tanulasban akadalyozottak
és a képességi korlatozottak kertilnek célkeresztbe a
legtdbbsz6r” (7. alany). ,,Azok, akiken latszodik,
hogy valamilyen sériilése van, mozgassériltek és a
tanuldsban akadilyozott tanuldk a veszélyezte-
tettebbek, mert 6k konnyebben befolyasolhatok”
(6. alany).

Az interjualanyok valaszai alapjan két csoportjat
kilonboztethetjiitk meg az aldozatoknak: a lanyo-
kat, valamint a valamilyen testi fogyatékossaggal el
tanulokat. A megkérdezettek arrdl is beszamoltak,
hogy barki barmikor aldozatta valhat, fiiggetleniil a
sérilést6l. A tipusok koztl leginkabb a tanulasban
akadalyozott fiatalok keriilnek, akik koénnyebben
befolyasolhatok. ,,Nincsenek megfelelé megkiizdési
technikaik és nem alakult ki az a reziliencia ami
ahhoz kell, hogy 6k ne valjanak aldozatokka.
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Envéds technikik nem formalédtak ki naluk,
tiggetlentl, milyen problémaja, fogyatékossaga van
egy-egy tanulénak” (7. alany).

Kivancsiak voltunk arra is, hogy a gybgypedago-
gusok szerint miért valnak egyes tanulok aldoza-
tokka. Tudnak-e felsorolni befolyasolé tényezdket,
amik 4ltal a gyerekek célkeresztbe keriilnek. A vala-
szaik alapjan leginkdbb azok a veszélyeztetettek,
akik olyan feliileteket teremtenek, ahol timadhatjak
Oket, mint példaul kihivé képeket tesznek fel
magukroél killonb6z6 applikacidkon keresztil. Ezen
felil a szilSi kontroll is befolyasold tényez6 lehet,
mivel nem figyelnek oda, milyen oldalakat nyitnak
meg a gyerekek és nem korlatozzdk a telefonon
eltoltott idot sem. ,,Latszik az irasukbol, kommu-
nikaciéjukbdl, hogy 6ket at lehet vagni, mivel ezek
a képességek nem fejlédtek ki naluk” (4. alany).
,Ha az dldozat nem képes elfogadni a fogyaté-
kossagat, nincsen motivalasa az életbe, nem men-
nek bizonyos dolgok neki, igy inkabb bele megy
olyan dolgokba, amivel dldozatta valnak™ (3. alany).
»Inkabb azok az dldozatok, akik perem szélén
vannak és kevés a baratjuk. Nagyon vagynak a tar-
sas életre és a kortaraival nem tudnak kapcsolatot
teremteni, ezért mashol keres, az interneten” (2.
alany).

Konkluziok és 6sszegzés

Az internetes eszk6zOk hasznilata mar részét
képezi a vilagunknak, kivaltképp ez a Y és Z gene-
raciora jellemz3, akik mar nem tudjak elképzelni az
élettiket telefon, laptop nélkil (Tari, 2010, 2011;
Galan, 2019). Az online térnek szamos elénye és
hatranya van, viszont az utébbi esetében joval tobb
tényezGt lehet felsorolni, amit az interjuk sordn a
pedagbgusok is alatimasztottak. Egyik legsulyosabb
kovetkezménye a vilaghal fejlédésének az inter-
netes zaklatds, a cyberbullying megjelenése és elter-
jedése (Galan, Szabé és Rako, 2018). Ez minden
olyan fiatal-, feln6tt- és idSs korosztalyt érint, akik

aktivan hasznalnak IKT-eszkozoket. A zaklatas
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szamos médon megnyilvanulhat, mint példaul fe-
nyegeté tzenetek formdjaban, szexualis tartalmak
tetjesztésében (Domonkos, 2014) vagy akar olyan
weboldalak esetén, ahol megprébaljak atverni az
embert (Molnar, 2016). Kutatasunk soran a fogya-
tékossaggal él6 tanuldk offline és online zaklatasat
vizsgaltuk az Sket tanité gyodgypedagdgusok (n=8)
tapasztalatai alapjan. Ehhez feltartuk azt is, hogy mi
jellemz6 a fiatalok 1KT-eszkoz- és internethasz-
nalatira a szakemberek szemével.

Jelen, pilot kutatisunk konkluziéit jelent6sen
befolyasolja az alacsony mintaszam, mely a kutatas
korlatjaként jelenik meg. Igy a tanulmanyban meg-
fogalmazott kbvetkeztetések, csak az adott csoport-
ra érvényesithet6k, viszont a bemutatott tendencia
arra sarkallé, hogy a témat érdemes részletesebben,
nagyobb mintaszam bevonasara kiterjesztve meg-
vizsgalni. Az interjuk alapjan elmondhatd, hogy a
pedagégusok szerint a legtobb gyereknek ugyan
van telefonja, viszont az iskolaba nem viszik be, a
tanitas utan hasznaljak otthoni keretek koézott. A
gyogypedagbgusok tapasztalatai alapjan a legtobb
didk nem tudja, hogyan kell biztonsigosan hasz-
nalni ezeket az eszkbzoket. A pedagbgusok szerint
a fiatalok nem tanulasra hasznaljdk legf6képp az
internetes eszkézoket, hanem jatékra, baratokkal
kapcsolattartasra. Ebben nem kiilonbéznek az ép
tarsaiktol, 6k is foleg szorakozas céljabol hasznaljak
ezeket (Galan, 2019).

Az offline zaklatds valamilyen formajat a peda-
gogusok tobbsége tapasztalta a didkok korében. A
valaszok szerint leginkabb a verbalis és fizikai ban-
talmazas a legelterjedtebb.

Az aldozatokkal kapcsolatos visszajelzések sze-
rint leginkabb alabbi jellemz6k mentén jellemzé az
aldozatta valds: nem, fogyatékossag —mérté-
ke/tipusa, specifikus tulajdonsag, csaladi hattér. Te-
hat féleg a hatranyos helyzetd csaladokbdl vagy
gyermekvédelmi szakellatasbol érkezd, sulyosabb
vagy lathaté
tulajdonsagokkal rendelkez6, visszahizédé lanyok

fogyatékossaggal €16, specifikus

lesznek az aldozatok. Figula (2004) kutatasa szintén
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alatimasztja a lanyok felillreprezentaltsagat az
aldozatok kozott.

A pedagégusok véleménye szerint kevésbé
jellemz6 az online, mint az offline zaklatds a
vizsgalt célcsoportra. A gyerekek nem visznek az is-
kolaba telefonokat (megjegyzés: a kutatas a kote-
lez6 telefontilalom el6tt készilt), ezaltal az online
bantalmazas lehetGsége csdkken, hiszen napkézben
nem fotbzzak, videdzzak egymast. A valaszok
alapjan az offline zaklatas kilénb6z8 formai a
jellemzObbek, azaz a csufolodas, verekedés és a
pletykalas.

Osszefoglaléan elmondhatjuk, hogy a valaszadé
pedagégusok véleménye szerint a tanuldsban aka-
dalyozott fiatalok is ugyanugy érintettek nem csak
az internethaszndlat, hanem a zaklatds probléma-
korében, mint a tipikus fejlédési itemd tarsaik. Az
online tér folyamatos fejlédése nemcsak pozitiv
moédon segiti a tarsadalom, és benne a fogyaté-
kossaggal ¢l6k mindennapjait, hanem sulyos prob-
lémakat is generalhat.
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Abstract

Palyazati felzarkéztaté program keretében 241 {6 roma identitdsi személy korében végeztiink
életmoddvizsgalatot és igényfelmérést Hajdaboszorményben, amelynek keretében kertlt felvételre a WHO
5 tételbdl all6 jollétvizsgald kérdéssora is. A tanulmany kitekintést tesz a magyarorszagi jollét kutatasokra
is. Kutatasi eredményeink alapjan ugy véljiik, hogy a kisgyermeket nevel6 csaladok esetében az el6z6
generacié mintai tudnak er6t adni akar a példaképvalasztasban is, mig a kisgyermeket nem, vagy mar nem
nevelé csaladok esetében pedig egyfajta jovébe vetett bizalom névelheti meg a jollét szintjét a
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szegregatumban él6k kérében. Ugy véljiik, hogy a kisgyermeknevelés altalaiban magasabb jéllét szinttel jar
egyltt, amelyet tovabb erésithet a fiatalabb életkor, a magasabb iskolai végzettség, az optimalis terheléssel
egylitt jaré munkajovedelem, és a lakéépilet elhelyezkedése. Hangsulyozzuk, hogy a jollét
elémozditasahoz holisztikus megkozelitésre és széles kort tarsadalmi egylttmikodésre, az esélyeket
kiegyenlit6bb rendszerre van sziikség. Kutatasunk segit megérteni a jollét sokrétliségét, és hozzajarul a
problémak feltarasahoz és a megoldasok kereséséhez.

Kulcsszavak: roma, jollét, vizsgalat,

Diszcplina: neveléstudomany, szociologia

Abstract

A WELL-BEING STUDY OF FAMILIES RAISING YOUNG CHILDREN IN THE ROMA
SEGREGATED AREA OF HAJDUBOSZORMENY

As part of a grant-funded inclusion program, we conducted a lifestyle survey and needs assessment
among 241 individuals of Roma identity in Hajdub&szérmény. This study included the WHO’s five-item
well-being questionnaire. The study also provides an overview of well-being research in Hungary. Based
on our research findings, we believe patterns from previous generations for families raising young children
can be a source of strength, even in role model selection. In contrast, for families not currently raising
young children, a sense of trust in the future can contribute to higher well-being levels among those living
in segregated areas. We found that raising young children is generally associated with a higher level of
well-being, which can be further reinforced by younger age, higher educational attainment, stable work
income with optimal workload, and the location of the residence. We emphasize that promoting well-
being requires a holistic approach, broad social cooperation, and a more equitable system that balances
opportunities. Our research helps to understand the multifaceted nature of well-being, contributing to the
identification of challenges and the search for solutions.

Keywords: roma, well-being, research

Disciplines: pedagogy, sociology

Az Eurépai Unib és a magyar allam dltal finan-  tételb6l allé jollétvizsgalé kérdéssora 1is, amely
szirozott TOP-5.2.1-15-HB1-2020-00021 ,,Szegre-  eredményeit jelen tanulmanyunkban mutatjuk be.

galt tertiletek komplex programmal t6rténd felzar- EgyenlGtlenség és szegregaciod
koztataisa Hajduboszorményben” cimd palyazat Ferge (2005) a fizikai életesélyek egyenlétlenségét

nyoman elindult felzarkéztaté programba n=241, a tarsadalmi egyenlGtlenségek egyik alapvets di-
Hajdubo6szérményben €6 roma szarmazasa kliens — menzidjaként hatarozza meg. Ez az egyenl6tlenség
kapcsolodott be. A palyazat lehet6vé tette, hogy a  azt mutatja, hogy a kiilonb6z6 tarsadalmi cso-
programba bekapcsolodé roma kisebbséghez tarto-  portok tagjai milyen eltéré esélyekkel rendelkeznek
z6 személyek korében életmodvizsgalatot és a  a hosszu és egészséges élet, valamint az alapvets
palyazathoz kapcsoléddan igényfelmérést végez-  szikségleteik kielégitése terén. Ide tartozik az
zink. Ennek keretében kertlt felvételre a WHO 5 életkor, az egészségi allapot, a lakhatasi koril-

mények, az élelmiszerbiztonsag, valamint a kdrnye-
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zetl artalmakkal szembeni védelem. Az életesélyek
szoros Osszefuggésben dllnak az egyének tar-
sadalmi-gazdasagi helyzetével, azaz az iskolazott-
saggal, a foglalkoztatottsdggal, a jévedelemmel és a
tarsadalmi statusszal. A hétranyos helyzetd cso-
portok tagjai gyakran rovidebb életre, rosszabb
egészségl allapotra és gyengébb életmindségre sza-
mithatnak, mert a tarsadalmi rendszerek — példaul
az egészségiigy, a szocialis ellatas és a lakaspolitika

nem képesek megfeleléen ellensilyozni a
szegénység és a kirekesztettség hatdsait. Az ilyen
tipusi egyenlStlenségek lekiizdéséhez fontosak a
szocialpolitikai intézkedések, amelyek célzott be-
avatkozasok révén képesek javitani a hatranyos
helyzetlek életesélyeit, és elSsegiteni egy igaz-
sagosabb tarsadalom kialakulasat (Ferge, 2005).

A fizikai életesélyek egyenl6tlensége napjainkban
azt jelenti, hogy a tarsadalmi és a teleptilési hie-
rarchia, a hatalmi helyzet, az elvégzett munka
jellege, a pénz és a kulturaltsig nagymértékben
meg-hatarozzak, hogy ki hany évet élhet. Ezek a
tényez6k meghatirozzak azt is, hogy ki mennyire
beteg vagy egészséges, mennyire kellemes koril-
mények kozott él, azaz hogyan lakik, eszik, alszik.
A tarsadalmi életesélyek egyenlStlenségei még ennél
is sokrétlibbek. Magukban foglaljak azt, hogy sziile-
téstinktd] fogva, a csaladi hattértsl figgben, egyen-
l6tlenek az esélyeink a lakhatas mindségére, az
iskolaztatasra, a j6 munkara és a tirsadalmi t6kével
jar6 ,,j6” kapcsolatokra. Az egyenlStlenségek ese-
tenként a tarsadalmi rétegz6dés valtozasaival, a
gondolkodasmédok, értékvaltozasok hatasaként yj
formakban, mas teriileteken is megjelennek, amely
kifejez6dhet, példaul a lakashelyzet vagy a tér
felhasznaldsaval kapcsolatos egyenl6tlenségekben
(Ferge, 2005).

Vigh (2017) a lakhatasi kértilmények és a tarsa-
dalmi el6itéletek kapcsolatat vizsgalta a leghatra-
nyosabb helyzetd kistérségek példajan keresztil. A
kutatas koézéppontjaban az 4ll, hogy a lakashelyzet
— kiilonGsen a szegregalt, alacsony minéségl lako-
helyek — milyen mértékben alakitjak ki és tartjak
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fenn a tarsadalmi sztereotipidkat. A tanulmany
feltarja, hogy a lakohelyekhez kapcsolédd el6ité-
letek nemcsak az egyéni életkérilményeket és
esélyeket befolyasoljak, hanem a kézdsségi és poli-
tikai szinten meghozott dontésekre is hatassal
vannak. A lakhatasi problémak, kiilébnésen a sze-
génység altal érintett térségekben, napjaink egyik
legégetébb tarsadalmi kérdése. A hatranyos hely-
zetd térségek lakoinak helyzetét nemcsak anyagi
hatranyok, hanem tirsadalmi megbélyegzés is su-
lyosbitja. Ez ravilagit arra, hogy a lakashelyzet és a
tarsadalmi elGitéletek szoros Osszefiggésben allnak
egymassal, kiléndsen a hatranyos helyzetd térségek
esetében. A kutatds eredményei felhivjdk a figyel-
met arra, hogy a lakaspolitikaknak nemcsak a fizikai
korilmények javitasira, hanem a tarsadalmi el6-
itéletek lebontasara is térekednie kell. A tanulmany
felhivija a figyelmet a hatranyos helyzetd térségek
problémaira, valamint arra, hogy a lakohely nem
csupan fizikai, hanem szimbolikus tényez6 is,
amely el6itéleteket generalhat.

A hajdub6szoérményi ciganysag altalanos jel-
lemz6i

Magyarorszag lakossaga 9.603.634 £6 volt a 2022-
es népszamlalasi adatok alapjan, ebbdl 2,2%,
209.909 f6 vallotta magat cigany szarmazasunak,
ezzel Gk jelentik az orszag legnagyobb etnikai
kisebbségét (KSH, 2022). Magyarorszagon teljes
jogegyenlGségben élnek és jogi védelmet élveznek a
ciganyok, azonban a hétkéznapokban megnyilva-
nulé el6itéletesség miatt sokan elhallgatjak a
szarmazasukat. A valos 1étszamuk ezért ett6l joval
nagyobb, a Council of Europe (2010) becslése
szerint 700.000 {6 volt, amely az elmult tizendt
évben tovabb ndhetett (idézi Messing és Papp,
2024). A népességen belilli aranyuk is folyamatosan
né, mivel a fertilitds kortlbelil egy gyermekkel
magasabb (2,4), mint a teljes népességé (1,5). Ezt a
folyamatot azonban fékezi a sziiletéskor varhatod
alacsonyabb életkor (Obadovics, 2022).
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A magyarorszagi ciganysag helyzete szocio6ko-
némiai szempontbdl nehéz: a cigany csaladokra
jellemz6 a magyarorszagi atlagnal alacsonyabb
jovedelem, a magas munkanélkiiliség, a rossz lakas-
viszonyok, a hatranyosabb, nem ritkan szegregalt
lakékornyezet. Mindennek hatterében ott talaljuk
az eltéré kulturalis hattér jelentette nehézségeket, a
tarsadalmi izolaciét, a magyarorszagi atlagnal joval
alacsonyabb iskolai végzettséget és az iranyukban
megnyilvanulé el6itéleteket is (Bocsi, Varga és
Fehérvari, 2024).

Hajduboszorményre is jellemz6, hogy a varos ro-
ma kézOssége szegregaltan €l, amely allandésitja az
egyenl6tlenségeket azaltal, hogy nem egyenlé a
kiilénb6z6 szolgaltatasokhoz valé hozzaférés, az
infrastrukturalis hattér és a csaladok j6vedelme. A
rossz lakaskorilmények, az egészségtelen életmdd,
iskolazatlansag, munkanélkiiliség, szociokulturalis
hatrany napjainkban is meglévé és megoldasra varé
feladatot jelentenek a varosban (Szfics, 2022).

A hajdab6szérményl ciganysag sorsanak ala-
kulasaban meghatirozo6 szerepet jatszott az, hogy a
Virosi Tanacs 1964—ben felszamolta a Danko Pista
romatelepet, amely a 35-0s szamu féut mellett volt,
majd a telep roma lakossagat két terilletre tele-
pitették szét. Az egyik rész a Déli Lucernasnak
nevezett varosrész keleti fele, ahol 4 6nkormanyzati
épuletet épitettek, egyenként 4-5 lakassal, 300
négysz6gol telkeken (Sket nevezik a varosban
,haromszazasoknak™). A masik rész a 35—6s ut bal
oldalan kialakitott 200 négyszégoles telkek sora
volt, amelyet ellenszolgaltatas nélkil kaptak meg a
lakék. A lakhatasi
késébbiekben is megyei és varosi onkormanyzati

problémak megoldasit a
bérlakasprogram segitette az ittlakdk szamara, ami
mind a mai napig tart. A varos ezen terlilete a roma
lakossag betelepitése el6tt is alacsony iskolazott-
sagu, mez6gazdasagbodl él6 népréteg lakohelye volt,
akiknek az érdekérvényesité képessége is igen
kotlatozott volt. Szics (2022) tgy véli, hogy a 35—
Os fout altal kettévagott Déli-Lucernas két teriilete
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nem csak lakossagiban, de problémaiban is
elkiilonil egymastol.

Osszességében tehat azt mondhatjuk, hogy a
tobbségi tarsadalomtdl vald részleges elkiiloniilés
problémait tovabb erésiti egy belsé megosztottsag
is, amely a két helyi ciginy/roma csopott, a ,,két-

szazasok” és a ,,haromszazasok” kozott feszul.

A vizsgalat médszertani hattere

A vizsgalatot 2023 tavaszan személyes formaban
felvett kérdbiv segitségével végeztitk el. A kérdsiv
kitoltésében kérdezsbiztos segitette a klienseket. A
kérdoiv kitdltése 6nkéntes volt, amelyet a 241 £6b6l
212-en villaltak fel. Ez 88,0 %-os valaszadési
aranyt jelent. A magas valaszadasi arany jol mutatja,
hogy a programba bevont kliensek magas elko-
telez6déssel rendelkeztek a projekt (TOP-5.2.1-15-
HB1-2020-00021 ,,Szegregalt teriiletek komplex
programmal térténd felzarkéztatasa Hajduboszor-
ményben”) iranyaban és szivesen mikodtek egyttt
a segité szakemberekkel. A kérdéivek kitSltése név
nélkul tortént, a kérdezdbiztosok titoktartasi kote-
lezettsége mellett.

A kérd6iv 22 f6kérdésbél dllt, amely szamos
alskalat tartalmazott. Jelen tanulmanyunkban a szo-
ciodemografiai alapadatokon til a WHO Ottételes
jollét skalajara (WBI-5) adott valaszokat mutatjuk
be a kisgyermeket, kisgyermekeket (0-6/7 év)
neveld valaszadokat vizsgalva. A 212 valaszadobol
108 £6 élt olyan csaladban a vizsgilat idépontjaban,
ahol iskolaskornal (Magyarorszagon ez hatéves,
bizonyos esetekben hétéves kort jelent) fiatalabb
kisgyermeket neveltek. A tovabbiakban Sket tekint-
juk annak a vizsgilati csoportnak, amelyre a

kutatasunk fékusza iranyul.

A valaszaddk szociodemografiai jellemz6i és
¢életkoriilményei

A 108 kisgyermeket nevelS csaladban €16 valasz-
ad6 kozil 67 né (62,0 %) volt és 41 férfi (38,0 %).
Az életkor 16 és 57 év koz6tt mozgott, az atlag-
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életkor 33,0 év volt (s=9,93). Az interkvartilis 26 és
38 év kozé esett, tehat ez a legjellemz6bb ko,
amikor a vizsgalt személyek csaladjaban kisgyer-
meket nevelnek. A valaszadok kozott 6 6 volt,
akik 20 évesnél fiatalabb, illetve 8 £f6 50 év feletti
volt a valaszadas idSpontjaban. Hangstlyozni kell
azonban, hogy a vizsgalat nem a szUl6i statusziaakra
vonatkozott, hanem atra, hogy az adott csaladban
nevelnek-e kisgyermeket. Ennek megfelelen egy
fiatalabb valaszadé esetében testvérrdl is sz6 lehet,
egy id6sebb valaszadé pedig akar nagysziiléként is
részt vehet a kisgyermek nevelésében.

A vizsgalat kontrollcsoportjat az a 104 valaszado
jelenti, akik csaladjaban nem nevelnek iskolas-
kordanal fiatalabb gyermeket. Ebben a csoportban
67 n6 (64,4%) és 37 férfi (35,6%) valaszadd volt,
igy a nemi aranyok kozel azonosak a két csoport
esetében. Az életkor mar nagyobb szérdst mutat, a
valaszadok 14 és 59 év kozé estek (m= 31,67,
s=11,90). 23 {6 volt 20 év alatti, az 50 évesnél
id8sebb korosztalyt pedig a vizsgalati csoporthoz
hasonléan 8 £6 képviselte.

A vizsgalt haztartasok nagysaga 1 és 13 6 kozott
mozog, az atlag 6,11 f6/haztartas (s=2,57). Mind-
Ossze egy egyedilalldé személy van a mintankban, a
tobbség (107 £6; 50,47%) 4-6 £6s haztartasokban él.

A vizsgalt haztartasokban (n=212) 559 gyermek
él. A gyermekek szama 1 és 7 kozott van;
amennyiben a 0 gyermekes haztartasokat is szamol-
juk, az atlagos gyermekszam 2,64. Ez kortlbeldl 1
fével magasabb az 1,5 gyermek/haztartas kortli
magyarorszagi atlaghoz viszonyitva.

A kisgyermeket nem nevel$ haztartasok esetében
a gyermekszam 0 és 6 kozott mozog (m=2,24), a
kisgyermeket nevelS csaladok esetében ez a szam 1
és 7 kozott van, és atlagosan hiaromnadl is tSbb
gyermeket (m=3,10) nevelnek.

A magyarorszagi iskolazottsagi adatokhoz viszo-
nyitva mindkét csoport esetében nagyon alacsony
iskolai végzettségekkel taldlkozhatunk. Feltind
azonban, hogy a kisgyermeket nevel6 csaladokban

ez még hangsulyozottabb: az érettségivel ren-

delkez8k aranya koriilbelil fele a kisgyermeket nem
nevel6 csaladokban él6kének, diplomat pedig
egyetlen személy sem szerzett (1. tablazat).

1.
rds: Sgerzok

tablazat. A vdlasgadik iskolai véggettsége. For-

Kisgyermeket Nem nevel
Iskolai nevel kisgyermeket
végzettség n=108 n=104
6 % 6 %
Nemgb;fzzzt: 23 21,30 16 1538
8 4ltalanos 68 62,96 62 59,62
Szakmunkas 12 11,11 12 11,54
Erettségi 5 463 10 9,62
Egyetem 0 0,00 4 3,85
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A foglalkoztatottsagi mutatok az iskolai végzett-
séghez hasonléan alacsonyak. A 212 vélaszado
kozil 144 £6 tekinthet6 valamilyen szinten foglal-
koztatottnak. Ebbe beleértend6k azok, akiknek
munkajuk van (akar teljes allas, akar részmunkaidés
vagy alkalmi, napi bejelentéssel térténé munka,
esetleg kozfoglalkoztatott), vagy egyéb munka-
erépiacon kivili hivatalos statusszal rendelkezik (pl.
GYES, GYED, tanul, rokkantnyugdijas stb.).

A valaszaddk harmada, 68 £6 (32,1%) azonban
nem rendelkezik semmilyen foglalkoztatottsaggal,
allaskeres6” vagy egyszerlien azt nyilatkozta, hogy
nem dolgozik. Még a foglalkoztatottak kozil is
csak 54 {6 rendelkezik teljes, nyolcéras féallassal.
Kozilik 7 f6 az, aki tobbé-kevésbé nem fizikai
munkat végez, példaul szocidlis gondozdként
dolgozik vagy alacsonyabb stituszu irodai munkat
végez.

A foglalkoztatottsagi arany mindkét csoportban
hasonl6. A kisgyermeket nevel6 csalidokban él6k
66,7%-a (72 £6) rendelkezik valamilyen munkahoz
kapcsolodé jovedelemmel (beleértve a gyermek-
gondozas utan jaré dijakat is, ami Magyarorszagon
altalaban a gyermek haroméves koraig jar), mig a
kisgyermeket nem nevel$ csaladok esetében ez az
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arany 69,2% (72 f£6). Mindkét csoportban a
valaszadok korilbelil egyharmada él tehat sajat
jovedelem nélkil.

A lakhatds meg van oldva valamennyi valaszad6
esetében, azonban a lakaskoriilmények sok esetben
igen rosszak. A valaszadok (n=212) kozel felénél
(102 £6; 48,1%) nincs hazon belil benti WC, nincs
gyermekszoba (96 £6; 45,3%), kézel harmadanil
firdGszoba vagy furdShelyiség (72 £6; 34,0%), 12
valaszadé (5,7%) esetében nem talalhaté konyha az
éptletben. A melegviz a lakéépiletek 51,4%-bdl
(109 valaszado) hianyzik, és hidegviz sincs bekotve
67 esetben (31,6%). A csaladok harmada tehat kerti
csapbodl, illetve mashonnét (szomszéd, kézkut)
tudja biztositani a vizellatast, amelyet otthon tud
felmelegiteni. A 2. szamu tablazat adatsora jol
mutatja, hogy ezek a hidnyok a kisgyermeket nevel6
csaladokat éppugy sujtjak, mint a kisgyermeket nem
nevel6 csaladokat.

2. tablazat. Hidnyzd lakdépiileti elemefe. Forrds: Szerzd.

Hianyzé Kisgyermeket Nem nevel
lakoéépiileti nevel kisgyermeket
elemek n=108 n=104
6 % 6 %
konyha 7 6,5 5 4,8
furdészoba 36 333 36 34,6
gyerekszoba 53 491 43 413
benti WC 46 42,6 56 53,8
hideg viz 36 33,3 31 29,8
melegviz 58 53,7 51 49,0

Osszefoglalva azt mondhatjuk, hogy a szegrega-
tumban €l6k a t6bbségi tarsadalom tagjaihoz képest
sokkal alacsonyabb iskolai végzettséggel rendel-
keznek, munkajévedelmiik gyakran bizonytalan, la-
kaskorilményeik sok esetben rosszak, alapvets
hianyossagokat mutatnak. Mindezek a problémak a
kisgyermekeket nevel6 csaladokat legaldbb olyan
mértékben, de bizonyos esetekben (pl. iskolai
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végzettség) még erdteljesebben is sujtjak, mint a
kisgyermeket nem nevel$ csaladokat.

A kévetkezSkben azt vizsgaljuk meg, hogy ezek a
tényezGk mennyiben befolyasoljak a kisgyermeket
nevel6 csaladokban €16k jollét szintjét.

A gyermekvallalas és a jollét 6sszefiiggései

Az egészséget napjainkban az egyik legfontosabb
értéknek tartjuk. Az Egészségligyi Vilagszervezet
meghatarozasa szerint az egészség a fizikai,
mentalis és szocialis jolét allapotaként irhaté le,
amely ilyen formaban komplex jollét értelme-
zésként foghaté fel. A tarsadalom kilénb6zé cso-
portjai  k6zott ugyanakkor eltérés van a  szo-
cio6konémiai statuszt és az egészségl allapotot
illetéen is (Kiss et al, 2022), amely megmutatkozik
az egyének eltéré életmédjiban is. Az életméd-
elemek kialakitdsaban tovabba igen jelentSs szerepe
van a csalddnak is, mint elsédleges szocializacids
szintérnek. Ez azt jelenti, hogy a jollétet a tarsa-
dalmi helyzet és a csaladok mutkédésmodja is
erGsen befolyasolja.

Az OECD szamos jelentést készitett a kis-
gyermeknevelés minGségérdl és annak hatasardl a
gyermekek jollétére. A Starting Strong Reports
(OECD, 2024, 2025) honlapjan szamos tanulmany
és jelentés talalhat6 a kisgyermeknevelés és a jollét
Osszefiiggéseirdl, amelyek nem csak elméleti hat-
térrel szolgalnak, hanem gyakorlati tanacsokat is
nyudjtanak a jollét fogalomkorének integralasahoz a
kisgyermeknevelés mindennapi gyakorlatdba (UNI-
CEF ECD, 11).

Fodor (2024) a pszichés jollét fogalmat és annak
fontossagat vizsgalja a fenntarthaté tarsadalom és a
jol makods koézosségek kialakitasaban. Hangsu-
lyozza a pszichés jollét szerepét, mint alapvetd
tényez6t a tarsadalmi fejlédésben és a fenn-
tarthatosagban. A pszichés jollétet nem csupan
egyéni szinten, hanem tarsadalmi szinten is elemzi,
és kiemeli, hogy a tirsadalom egészének jolléte

alapvetGen Osszefonddik a tagok mentalis egész-
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ségével. A pszichés jollét nemcsak az egyéni jollét
kulcsfontossagi  eleme, hanem a  kozosségi
egyuttmikodés, az empatia és a tarsadalmi k6t6dés
erbsitésére is hatassal van. Az egészséges mentalis
allapotok alapozzak meg a kozosségi felelGsség-
vallalast, a szolidaritast és a fenntarthat6 fejl6dést.
A tanulmany kilénb6z6 maédszereket is bemutat a
pszichés jollét mérésére, és arra is felhivia a
figyelmet, hogy a tarsadalmi jollét nem csupan
gazdasagi vagy politikai kérdés, hanem szoros
kapcsolatban all a mentalis egészséggel is. A
pszichés jollét mérése és javitasa elengedhetetlen a
fenntarthaté tirsadalom megteremtésében, mivel
kozvetlentl hozzajarul a k6z6sségi harmoniahoz és
az életminGség javitasahoz. A holisztikus meg-
kozelitésben a pszichés jollét fontossagat hang-
sulyozza mind az egyének, mind a tarsadalom
szintjén, és arra 6sztoéndz, hogy a fenntarthatdsagot
ne csupan gazdasagi vagy kornyezeti szempontbdl
vizsgaljuk, hanem figyelembe vegyiik a mentalis
egészséget is (Fodor, 2024).

A hazai j6llétkutatasok az elmult években szamos
fontos eredményt hoztak, amelyek ravilagitanak az
egyéni és tarsadalmi jollét komponenseire és
Osszefiiggéseire. A Magyar Lelkidllapotot felméro
(Hungarostudy)  kutatdssorozatban a  magyar
lakossag mentalis és fizikai egészségére, valamint
tarsadalmi jollétére fokuszaltak (Kopp et al. 2022).
Eredményeik kézéppontjaban a stressz, depresszio,
tarsas tamogatas és vallasossag alltak. Az alta-
lanosabb, tébbnyire felnétt korosztalyt megcélzo
jollét vizsgalatok mellett napjainkban mar egyre
tobb kutatds iranyul a nevelés-oktatds szinterein
megjelené gyermek, serdilé vagy felnétt kor-
osztalyok jolléti jellemz&inek feltarasara is (pl.
Szabé, 2016; Molnar, 2024).

Az OECD jolléti indikatorai szerint Magyaror-
szagon a lakossag altalanos elégedettsége az élettel
alacsonyabb az eurdpai atlagnal, kiléndsen a men-
talis egészség, anyagi biztonsig és tarsadalmi
kapcsolatok terén mutatkoznak kihivasok. Az
oktatasban végzett kutatasok kiemelik, hogy a
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tanulok jollétét jelentGsen befolyasolja az iskolai
légkor, a pedagdgus-didk kapcsolatok minGsége,
valamint a tanuléi terhelés.

Magyarorszagon a kisgyermeket nevelS cigany-
/roma kulturalis identitasd hétterd csalidok jolléte
kiemelten fontos és Osszetett kérdés, amely maga-
ban foglalja a tarsadalmi egyenl6tlenségek, az okta-
tashoz valé hozzaférés, a lakhatasi korilmények és
az egészségiigyi ellatas egylttes problémakdrét és
vizsgalatat. A roma koézosségek gyakran szembe-
stlnek strukturalis hdtrinyokkal, amelyek befolya-
soljak a gyermekek fejl6dését és a csaladok jollétét.
Az alacsony jovedelem és a korlatozott eréforrasok
miatt sok roma csalddnak nehézséget okoz a
mindségi Ovodai és egészséglgyi szolgaltatasok
igénybevétele, ami hatassal lehet a gyermekek
kognitiv, érzelmi és fizikai fejlédésére. Ugyanakkor
az empirikus kutatasok azt mutatjak, hogy a
kozosségi alapt megkdzelitések — példaul a sziildi
tamogatast és a kulturalis identitds megerSsitését
célz6 programok — jelentésen hozzajarulhatnak a
roma csaladok életminéségének javitasdhoz (Vigh,
2017). A roma gyermekek korai fejlesztésének
tamogatasa, az inkluziv nevelési gyakorlatok el6-
térbe helyezése, valamint a csaladokkal valo
partnerség erGsitése alapvets 1épések a fenntarthatd
jollét biztositasahoz.

Magyarorszagon a varhatd atlagéletkor 76 év
(Burostat, 2017),
populacioban egyes szakirodalmak szerint ez 10-15

korili ugyanakkor a roma
évvel alacsonyabb szinten realizalédik, ami igen
nagy egészségdeficitet jelez (Kiss és Laoues, 2022).
Az életmodbeli kiilbnbségek — melyben a kulturalis
hattérnek is meghatirozé szerepe van — az egyik
legmarkansabb egészégdeterminans. Kiss és Laoues
ugy vélik, hogy a roma szarmazasa személyek koré-
ben is fontos lenne az egészséges életmoéd megva-
16sitasa, de anyagi helyzetiik és az életkoriilményeik
nem engedik meg szamukra, ezt az életmddot.
Nagyobb figyelmet kellene forditani a roma
csaladok

megvaldsitasara. Az interaktivitdst is biztositani

szarmazasu egészséges  életmoddjanak
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képes szemléletformald, egészségnevels program-
mokra, tanacsadasokra lenne szitkség esetiikben az
életmdd  kialakitisa érdekében. Az
egészséges ételek fogyasztisara is nagyobb hang-

egészséges

salyt kellene forditani, amit példaul civil szer-
vezetek, esetleg egyhazak altal szervezett kozos
f6zés keretein beltl lehetne megvaldsitani. Ez nem
csak az egyszeri taplalkozast, élelmezést szolgalna,
hanem hosszabb tiavon is hasznosithaté alap-
anyagokkal, receptekkel, eljarasokkal ismertethetné
meg a vendégeket. A szerz6k szerint egyértelm@
attitGdformalds szitkséges annak érdekében, hogy
felkeltédjon és/vagy megerésodjon az igény az
egészséges Eletmoédra  (Kiss és Laoues, 2022;
Laoues et al, 2019).

A kisgyermeknevelés 6sszefiiggései az egyé-
ni és tarsadalmi jolléttel

Heckman (2008) kutatdsai révén jelentés mér-
tékben hozzajarult a korai gyermeknevelés jelent6-
ségének tudomanyos alatamasztasahoz és elismer-
tetéséhez. Kutatasai kézéppontjaban a korai élet-
évekbe torténd gazdasagi befektetések dllnak, kiilo-
nésen a gyermekek kognitiv, szocidlis és érzelmi
fejlédése szempontjabél. Heckman egyik legfonto-
sabb megallapitasa, hogy a korai gyermeknevelésbe
torténd befektetés rendkiviil magas hozamokkal jar,
kilonésen hosszi tavon. A nevéhez fGz6dS
Heckman gérbe azt mutatja, hogy a legjobb id§-
szak a gyermekek fejlesztésére a korai életévekben,
kilénosen a 0-5 éves kor kozott van (Heckman,
2008). Ebben az id6szakban a gyermekek agya
rendkiviilli mértékben fejlédik, és a kornyezet
hatasa, példaul a szil6i timogatas, a tanulasi lehe-
téségek és a szocidlis interakcidk, hossza tava
hatassal lehetnek a gyermek késébbi sikerességére
és jollétére. Azok a gyermekek, akik a korai
években gazdag és timogatd tanuldsi kornyezetben
nének fel, nagyobb eséllyel valnak olyan feln6t-
tekké, akik képesek alkalmazkodni a tirsadalmi és

gazdasagi kihivasokhoz és sikeresekké valnak.
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Ezzel szemben azok a gyermekek, akik nem kapjak
meg ezt a tiamogatast, gyakrabban kiizdenek iskolai
kudarcokkal, munkanélkiliséggel és egészségiigyi
problémakkal. A kutatdsai kiillonésen fontosak a
hatranyos helyzetd kozosségek szamara, ahol a
szil6k nem tudjak biztositani a szitkséges erd-
forrasokat, de a kozosségl és allami tdmogatas
révén ezek a gyermekek is jelentSs el6nyokhoz
juthatnak. Hangsdlyozza, hogy a korai gyermek-
nevelésbe valé befektetés nemcsak gazdasagi
szempontbdl kifizet6ds, hanem tarsadalmi szinten
is jelentds elényokkel jar. A befektetések az iskolai
teljesitmény javitasan, a munkanélkiliség csokken-
tésén, a blindzés megelbzésén és az egészségiigyl
problémak mérséklésén keresztiil pozitiv tarsadalmi
hatasokat eredményezhetnek. A kutatdsok arra is
ramutatnak, hogy a minéségi korai gyermeknevelés
nemcsak a gyermekek szamara el6nyds, hanem
kézvetleniil hozzajarul a tarsadalmi mobilitashoz és
a gazdasagi novekedéshez, hiszen a korai be-
avatkozas
késGbbi intervencié: (Heckman, 2008).

A Heckman-gbrbe azt mutatja, hogy a legma-

koltséghatékonyabb, mint barmilyen

gasabb gazdasagi megtériilés a legkorabbi idészakra
es6, gyermekekbe torténd befektetésekbdl szarma-
zik, kilonosen akkor, ha azokban az években
torténik, amelyek kulcsfontossagiak az alapvetd
képességek fejlesztésében. A legnagyobb hozam
tehat akkor érheté el, ha az eréforrasokat koran,
kilontsen a gyermekek életének els6 néhany
évében fektetik be. Bz az eredmény megkérdéjelezi
azt a hagyomanyos nézetet, miszerint a késébbi
oktatasi szakaszokra valé Osszpontositis hozza a
legjobb eredményeket. A korai fejlesztésbe torténd
befektetés nemcsak az egyes gyermekek szamara
nydjt elényoket, hanem az egész tarsadalom
szamara is elény6s, mert hosszd tavon jobb
akadémiai teljesitményt, magasabb termelékeny-
séget és  javulé tarsadalmi eredményeket s
eredményez. Ennek eredményeként a tarsadalom
Ossztermelékenysége nd, mikozben csokken a

draga tarsadalmi beavatkozasok (példaul potldlagos
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oktatds, egészséglgyl ellitds vagy buntetSjogi
eljarasok) sziikségessége (Heckman, 2008).

A hatranyos helyzetd gyermekek korai oktata-
saba, fejlesztésébe vald befektetés szintén hatékony
stratégia a tarsadalmi koltségek csokkentésére.
Minden gyermeknek szitksége van hatékony korai
gyermekkori timogatasra — és a hatranyos helyzetd
kornyezetbll  szarmazé  gyermekeknek van a
legkevesebb esélyitk arra, hogy ezt megkapjak.
Azokbdl a csalidokbdl, szarmaznak,
hianyoznak az oktatasi, szocidlis és gazdasagi

er6forrasok, igy nem biztositjak szamukra a korai

ahonnan

fejlesztési stimuldciot, amely rendkiviil fontos az
iskolai sikerességben, az egyetemen, a karrierben és
az életben. Rossz egészségi allapot, iskolai
lemorzsolodas, szegénység és bindzés — ezeket a
problémakat kezelhetjiik, és jelentésen csékkent-
hetjuk azok adéfizetSkre harulé koltségeit, ha
fejlesztési lehetSségekbe fektetiink be a hatranyos
helyzetl gyermekek szamara. A minéségi korai

torténé  befektetést a

gyermekkori nevelésbe
hatranyos helyzetl gyermekek szamara elsGbbséget
kell, hogy élvezzen. Minél tovabb var a tarsadalom,

hogy  beavatkozzon helyzetd

egy hatranyos
gyermek életciklusdba, annal koltségesebbé valik a
hatranyok kompenzalasa (Heckman, 2008). Ezért

alapvet6 szemléletvaltas sziikséges, amelynek alapja

a korai évek jelentGségének a felismerése az egyen-
16tlenség kialakulasaban.

Raké (2014) hatranycsdkkentd évodai programok
tapasztalatait gy(jtotte 6ssze (Meséd, Good Start,
Home Pre-School Community Liaison), amelyek
alapjan bizalmi kapcsolat alakult ki a szilék és az
ovodai intézmény kozott, igy ezek a programok
szélesebb kord egyiittmikodés alapjaiva valhattak.
Ez
korantsem eszkoztelen a korai fejlédés-tdmo-

jol mutatja, hogy a modern pedagogia
gatashoz szikséges egylttmikodési halé megte-

remtésében.

A valaszadodk jolléte

A valaszadok jollétét a WHO Jollét Kérdbiv 5
tételes (WBI-5) roviditett
vizsgaltuk. A méréeszkoz 5 allitasara négyfokozatu
(0-3) skalan lehet a valaszokat megadni. Ennek

magyar verzidjaval

megfeleléen maximum 15 pontot lehet elérni a
kérdéssor megvalaszolasaval. Minél magasabb az
elért pontszam, a valaszad6 jollét szintje annal
magasabb. A reprezentativ, nagymintis Hungary-
study vizsgalatok keretében rendszeresen monito-
rozzak a WBI-5 skala segitségével a Magyar-
orszagon €l6k jollétét, amely folyamatos javulast
mutat. Az értékeket az 1. abran kdvethetjiik

nyomon.

1. dbra. Magyarorszagon élok_jolléte a Hungarystudy adatai alapjin (a WBI-5 skdldn elért orsgdgos dtlagok). Forras:

KINCS, 2022 alapjan sajit szerkes3tés.
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A legutébbi, 2021-es vizsgalat alapjan a ma-
gyarorszagi atlag 10,97 volt. A 9, vagy annal
alacsonyabb pontszamot eléréket mentalis beteg-
ségek — elsé sorban depresszié — szempontjabdl
kockazati csoportba soroltak a kutatok (KINCS,
2022).

Vizsgalatunkban a WBI-5 skalat mind a 212
valaszadé kitoltotte (n=212). Az atlagpontszam
9,36 (s=3,08) lett, amely joval alatta marad a
magyarorszagi atlagnak. 94 {6 valaszai mozogtak a
kockazati szinten (0-9 pont), amely a valaszadék
kozel fele, 44,34%-a. Bz sokkal magasabb, mint a
magyarorszagi mintaban meghatarozott személyek
aranya (14,4%). A kisgyermeket nevel$ csaladok-
ban él6k jollét skalan elért eredménye egyértelmien
magasabb volt (m=9,75; $=3,02), mint a kis-
gyermeket nem neveld csalaidokban él6ké (m=8,96;
s=3,1). A kockédzati tartomanyba a kisgyermeket
nevelé csaladokban ¢él6k korilbelil egyharmada
tartozott (37 £6; 34,26%), mig a kisgyermeket nem
nevelSk esetében a valaszaddk tobb, mint a fele (57
t6; 54,81%). Egyértelmlen megallapithat6 tehat,
hogy a kisgyermekes csalaidokban ¢él6k jolléte
magasabb, mint azon személyeké, akik nem élnek
ilyen csaladokban. Minddssze 18 olyan haztartas
keriillt be a kutatasunkba, ahol nem él egyetlen
gyermek sem. Itt a jollét skalan elért atlagpontszam
8,44 (s=3,37) wolt, igy

amely egyértelmiien

alacsonyabb a gyermeket, de nem kisgyermeket
nevel6 csaladok atlagos jollét pontszamanal is
(m=9,06; s=3,03) (2.4bra).

Az adatok azt mutatjdk tehat, hogy a gyer-
meknélkili haztartasokban a legalacsonyabb a jollét
atlagos értéke, ettél valamivel magasabb azokban a
haztartasokban él6 valaszaddk jollét szintje, ahol
legalabb egy gyermeket nevelnek, mig a leg-
magasabb azokban a haztartasokban, ahol kis-
gyermeket is nevelnek. Hangsulyozni kell azonban,
hogy a kisgyermeket nevel$ csalidokban él6k jollét
szintje csak viszonylagosan mutat magas értéket, a
magyarorszagi atlagot itt sem érik el az ered-
mények.

A haztartasokban nevelt gyermekek szama
(p=0,193) és a haztartdsok nagysaga (p=0,568)
sincs szignifikdns Osszefliggésben a jolléttel, tehat
ez a tényez6 mar nem determinansa vagy kévet-
kezménye a valaszadok kérében a jollétnek.

Az orszagos szinti Hungarostudy mérésekkel
Osszhangban a teljes vizsgilati csoportunkban
(n=212) a férfiak jollét szintje (m=9,69) valamivel
magasabb, mint a néké (m=9,17). Ez a kilonbség
megmaradt abban az esetben is, amikor csak a
kisgyermeket nevel6 csaladokban €16 férfiak (n=41,
m=10,15) ¢és «csak a kisgyermeket nevel6
csaladokban €16 nék (n=67, m=9,51) atlagos WBI-
5 6sszpontszamait vetettiik Ossze.

2.dbra. A gyermeknevelés hatdsa a jollétre a vigsgdlati csoportban mért WBI-5 skdla értékek alapjan. Forrds: Szerzok.
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Az adatok azt mutatjak tehat, hogy a gyermek-
nélkili haztartisokban a legalacsonyabb a jollét
atlagos értéke, ettél valamivel magasabb azokban a
haztartasokban €16 valaszadok jollét szintje, ahol
legalabb egy gyermeket nevelnek, mig a leg-
magasabb azokban a haztartasokban, ahol kis-
gyermeket is nevelnek. Hangsulyozni kell azonban,
hogy a kisgyermeket neveld csaladokban él6k jollét
szintje csak viszonylagosan mutat magas értéket, a
magyarorszagi atlagot itt sem érik el az ered-
mények. A haztartasokban nevelt gyermekek szama
(p=0,193) és a haztartdsok nagysaga (p=0,568)
sincs szignifikdns Osszefiiggésben a jolléttel, tehat
ez a tényez6 mar nem determininsa vagy
kovetkezménye a valaszadok kérében a jollétnek.

Az orszagos szintl Hungarostudy mérésekkel
Osszhangban a teljes vizsgalati csoportunkban
(n=212) a férfiak jollét szintje (m=9,69) valamivel
magasabb, mint a n6ké (m=9,17). Ez a kilénbség
megmaradt abban az esetben is, amikor csak a
kisgyermeket nevel6 csalaidokban €16 férfiak (n=41,
m=10,15) és csak a kisgyermeket nevel6 csala-
dokban ¢él6 nék (n=67, m=9,51) atlagos WBI-5
Osszpontszamait vetettiik 6ssze.

Az iskolai végzettséggel is kimutathatd egy
enyhébb (n=212): legfeljebb

altalanos iskolat végzettek atlaga 9,3, a szakmunkas

Osszefiiggés a
végzettségleké 9,5, a legalabb érettségivel rendel-
kez6ké 9,9. A magasabb iskolai végzettség maga-
sabb jolléti szinttel jar egyitt — akarcsak a
Hungarostudy mérésekben —, azonban még a
legmagasabb végzettségi kategoridba tartozok jollét
szintje is elmarad a magyarorszagi atlagoktdl. A
tanulas Onmagiban nem elégséges az egyéb
hatranyok kompenzaciéjahoz.

Nem meglepé médon a munkajévedelem szintén
jollétet novels tényezS. Akiknek nincs munkaja
(allaskeres6, vagy az egyéb kategériaban olyan
valaszt adott, amib6l ez derilt ki), 8,82 atlagos
pontértéket mutattak a jollét-vizsgalaton (n=144;
$=2,80), mig a munkaval rendelkez6k atlaga 9,62
(n=68; s=3406). A hatdsa

munka a
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kézfoglalkoztatottak kérében (n=11) 4ll leginkabb
Osszefiiggésben a magasabb jolléttel (m=10,64;
s=2,34), amelyet a teljes munkaidében foglal-
(n=54) kovet (m=9,69,
$s=2,76). A kozfoglalkoztatottak szama a vizsgalati

koztatottak csoportja

csoportunkban igen alacsony (n=11, 3 férfi, 8 nd;
az atlagéletkoruk 30,45 év; 9 {6 legfeljebb altalanos
iskolai végzettséggel rendelkezik, 5 £6 ¢l kisgyer-
igy
kovetkeztetésecket nem vonhatunk le az ered-

meket nevel6 haztartasban), messzemend
ménybdl, de esetleg a kozfoglalkoztatottsig ma-
gyarorszagi sajatossagaival allhat kapcsolatban. A
kozfoglalkoztatottsag a segélyektSl magasabb, de a
minimalbért nem eléré jévedelmet biztosit, amely-
hez a versenyszféraval 6sszehasonlitva alacsonyabb
kovetelmények parosulnak. Mindemellett a kozfog-
lalkoztatottsig a cigany/roma  kozosségekben
altaldban magasabb presztizst is jelent.

A Hungarostudy mérésekhez hasonléan az
életkor is mérsékelt, negativ irdnya egylittjarast
mutat a vizsgalatunkban a jollét szintjével (r=-
0,323; p=0,000). Minél idSsebb wvalaki, annal
alacsonyabb a jollét szintje. A kisgyermeket nevelS
csaladok esetében ez az Osszefiiggés valamivel
gyengébb (r= -0,292), mint a kisgyermeket nem
nevel6 csaladok koérében (1=-0,371), amely a
kisgyermekes 1ét enyhe védéhatasara is utalhat az
,,id6 mulasaval” szemben.

A 2. tablazatban felsoroltunk hat olyan laké-
éptileti elemet (konyha, fird6szoba, gyerekszoba,
benti WC, hidegviz, melegviz), amely a lakas-
korilmények mindségére utal. Minél t6bb elem
talalhaté egy lakééplletben, valdszindleg anndl
jobb mindségl hazrol van szé. Bz a lakéépiileti
index 0-6 kozotti értéket vehet fel, amelyet a 3.
tablazat foglal ssze. A lakdépiileti index medianja
mindkét vizsgalati csoportban 4 volt. A lakéépiileti
index és a WBI-5 Gsszpontszama kézott nem volt
kimutathat6é semmilyen szignifikans kapcsolat, sem
a teljes vizsgalati csoport (n=212), sem a kisgyer-
meket nevel6k és a kisgyermeket nem nevelSk

alcsoportjai esetében.
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3. tablizat: Lakdépiileti index és a WBI-5 dtlagértékei
(n=212). Forrds: Szerzik.

Lakoépiileti WBI-5
index 6 %o atlag

0 12 5,7 10,17

1 45 21,2 8,71

2 15 7,1 10,00

3 19 9,0 9,68

4 24 11,3 9,79

5 30 14,2 8,67

6 67 31,6 9,58
Osszesen 212 100 9,36

Ugy tinik tehat, hogy a lakéépiilet mindsége és a
jollét kozott nincs Osszefliggés. Szinte mindegyik
valaszad6 (n=211) hozzajarult ahhoz, hogy az utca
neve is bekertljon — hazszam nélkil — a vizsgalati
adatbézisba, ahol lakik. Kilon-kilon a két vizsgalt
csoport  (kisgyermeket nevel6 és nem nevel6
csaladok) esetében a lakohelyszerinti megoszlas
nem tette lehetévé, hogy megalapozottan legyen
kimutathaté &sszefiiggés a jollét és a szikebb
lakéhely (utca) kozétt, de a vizsgilati személyek
teljes korében az utca és a jollét mar szignifikans
Osszefuggésben allt egymassal (p=0,035; n?=0,116).
Az utcak elhelyezkedése azt mutatja, hogy a
szegregatum belsé utcain él6k jolléte alacsonyabb,
mig a szegregatum kiils6, a t&bbségi tarsadalommal
érintkez6 hatarteriiletein él6k jolléte magasabb. A
szegregatumot tehat nem szabad homogén teri-
letként kezelni, vannak magasabb és alacsonyabb
jollétet mutatod részei. Ugy tinik, hogy a tobbségi
tarsadalommal valé érintkezés a lakohely vi-
szonylataban kimutathatéan emelheti a jollét
szintjét: a szegregacio a vizsgalt személyek esetében
negativan befolyasolja a jollétet, ugyanakkor az
integracidhoz koézeli allapotok hozzajarulnak az
egészséges, j6 kozérzethez.

A térbeli viszonyrendszert tovabb arnyalja egy

id&beli, generaciokon ativel§ viszonyrendszer is. A
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valaszadoknak 6tfokozatd skdlan kellett meg-
valaszolniuk azokat a kérdéseket, hogy mennyire
szfvesen élnék nagyszileik, szileik életét (Szzvesen
éném ag, életemet hasonldan, ahogy a nagysziileim élteke/
Szivesen élném az életemet hasonldan, abogy a sziileim
éltek), illetve mennyire szivesen élnének ugy, ahogy
szerintitk a gyermekeik élni fognak (Szsvesen élnék
1gy, ahogy majd szgerintem a gyermekeim éni fognak). A
két vizsgalati csoport eltérd méddon viszonyul az
egyes generaciokhoz.

A kisgyermeket nem nevel6 csalidokban ¢él6k
esetében azok jollét szintje magasabb, akik inkabb
»elére mennének az idében”, azaz a gyermekeik
életét élnék szive-sebben (p=0,02, r=0,233), mig a
masik két kategériaban (mennyire vonzé a sziildk,
nagyszil6k élete) nem volt az 5%-os szignifi-
kanciaszinten belill kimutathaté 6sszefiiggés.

A kisgyermeket nevel6 csalddok  esetében
ugyanakkor a szilék életét (p=0,01, r=0,265)
vonzobbnak talalék koérében magasabb a jollét
szintje, a masik két kategéridban pedig nem volt
kimutathat6 Osszetiggés. A Szivesen élném azg életemet
basonldan, ahogy a sziileim éltek  allitds atlaga a
kisgyermeket nevelSk kérében jelentésen magasabb
is volt (m=3,52; s=1,254), mint a kisgyermeket
nem nevel6k kérében (m=2,83; s=1,175).

Ez az eredmény arra enged kovetkeztetni —
természetesen szem el6tt kell tartanunk azt, hogy a
kapcsolat korrelativ, a kauzalitdis nem igazolt —,
hogy a kisgyermeket nevelé csaladok esetében a
mult, a gySkerek, az el6z8 generacié mintai tudnak
er6t adni, mig a kisgyermeket nem, vagy mar nem
nevel6 csaladok esetében pedig egyfajta jovébe
vetett bizalom névelheti meg a jollét szintjét a
szegregatumban €16k korében.

A szarmazasi csaladhoz valé nagyobb ragasz-
kodas a példaképvalasztisban is tetten érhets. A
kisgyermeket nevel6 csaladokban kismértékben
nagyobb a csaladbdl valasztott példaképek, kove-
tend6 mintak (pl. sziil6, nagyszild, testvér) aranya,
mint a kisgyermeket nem nevel6 csaladok esetében.
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1. tdblazat. A csalddtagok megielenése a példakép-
vilasztasban. Forras: Szerzdk.
Ni ilsa
Statusz Csaladtag incs/ 'u S0
személy
nem 34 70
nevelnek 104
) (32,69%) (67,31%)
kisgyermeket
nevelnek 44 64 108
kiseyermeket  (40,74%) (59,26%)
Konkluzié

Osszefoglalva elmondhatjuk, hogy a kisgyermek-
nevelés altalaban magasabb jollét szinttel jar egyiitt,
amelyet tovabb erésithet a fiatalabb életkor, a
magasabb iskolai végzettség, az optimalis terhe-
léssel egyiitt jar6 munkajovedelem, és a lakdépiilet
elhelyezkedése. A szegregatum szélén, kozel a
tobbségi tarsadalomhoz ,,jobb lakni”, mint a
szegregatum belsejében. A lakéépiilet mindsége
mar nem szignifikans tényezé a jollétben, ahogy
onmagaban a haztartisok nagysiga sem. A vizs-
galatban arra utalé jelek is vannak, hogy a
kisgyermeknevelés egylitt jar az el6z6 generacidhoz
kapcsol6do pozitivabb hozzaallassal, amely egyuttal
a jollét magasabb szintjével is Osszefiiggésben
allhat.

Osszességében azt hangstlyozzuk, hogy a jollét
elémozditisahoz holisztikus megkdzelitésre és
széles korG tarsadalmi egylttmikodésre, az esé-
lyeket kiegyenlitébb rendszerre van szikség.
Generacios szegénységbe sziletett gyermekeknek
szegrealt, leszakad6 térségben, minta és lehe-
kell6 nélkdl

életstratégiat valtani. Ugy véljiik, kutatasunk segit

téségek, azaz ,,municié” nehéz

megérteni a jOllét sokrétlségét, és hozzajarul a

problémak  feltardsahoz és a  megoldasok

kereséséhez. Tudatosan kell figyelniik ezekre a
dimenzidkra a gyermekek fejlédésének tamogatasa
érdekében.
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Abstract

The purpose of this study was to ascertain how two instructional strategies—project and inquiry—affect
students' mastery of particular abstract biological concepts. The study used a quasi-experimental pretest-
posttest control group design. 120 SS II Biology students were chosen at random from six coeducational
schools located in two Local Government Areas (LGAs) in the state of Kwara. Treatment groups were
assigned to participants at random. The Biology Student Achievement Test (+=0.88) and the Teachers'
Instructional Guide on Project and Inquiry Strategies were the instruments utilised. Two theories were
developed and put to the test at the significance level of 0.05. The intervention had a significant main
effect on students' achievement on a subset of selected biological abstract concepts (F(2, 107) =12.061;
p<0.05, partial n2 = 0.184), according to an analysis of covariance conducted on the gathered data. The
students in the Conventional Strategy (CS) control group have the lowest adjusted mean achievement
values (x = 17.20), whereas the students in the Project Strategy (PS) treatment group 1 have the highest
adjusted mean achievement values (x = 23.21). It is indicated that PS > IS > CS is the order. The mean
growth in accomplishment values for male students was higher at 21.94, compared to 17.13 for female
students. Project and inquiry methodologies should be implemented in order to raise students'
accomplishment in biology's abstract concepts, according to the findings.

Keywords: Project, Inquiry, Achievement, Biology, Gender and Abstract Concept

Diszcipline: pedagogy

Absztrakt

KET OKTATASI (A PROJEKTALAPU ES A KUTATASALAPU) STRATEGIA HATASA A
DIAKOK TELJESITMENYERE A KIVALASZTOTT BIOLOGIAI ABSZTRAKT FOGALMAK
ESETEBEN

A tanulmany célja annak feltarasa, hogy két oktatasi stratégia — a projektalapu és a kutatasalapu tanitas —
miként befolyasolja a diakok teljesitményét bizonyos absztrakt biologiai fogalmak elsajatitasaban. A kutatas
kvazi-kisérleti, el6teszt—utéteszt kontrollcsoportos elrendezést alkalmazott. A vizsgalat soran 120
kozépiskolas (SS 1II) biolégia szakos didkot vélasztottak ki véletlenszerden hat, két helyi 6nkormanyzati
terileten (LGA) taldlhaté koedukalt iskolabdl Kwara allamban. A résztvevoket véletlenszerien osztottak
be a csoportokba. Az alkalmazott eszk6z6k kéz¢ tartozott a Biologiai Diak Teljesitményteszt (r=0,88) és a
Tanari Utmutaté a Projekt és Kutatasalapu Stratégidkhoz. Két kutatasi hipotézist allitottak fel, amelyeket
0,05-6s szignifikanciaszinten teszteltek. Az Gsszegyjtétt adatokon elvégzett kovarianciaelemzés
(ANCOVA) eredményei szerint az oktatasi beavatkozas szignifikans féhatast gyakorolt a didkok
teljesitményére az adott absztrakt biolégiai fogalmak koérében (F(2, 107) =12,061; p<0,05, parcialis n* =
0,184). Az atlagosan legmagasabb teljesitményértékeket a projektalapu stratégia (PS) szerinti oktatasban
részt vevs didkok érték el (x = 23,21), mig a hagyomanyos oktatdsi modszert (CS) alkalmazd
kontrollcsoport didkjai mutattik a legalacsonyabb teljesitményt (x = 17,20). Az eredmények szerint a
stratégiak hatékonysaga a kovetkez$ sorrendet mutatta: PS > IS > CS.A nemek kozott kilonbségeket
tekintve a fitk atlagos teljesitménynévekedése (x = 21,94) magasabb volt, mint a linyoké (x = 17,13). A
kutatas eredményei alapjan javasolt a projektalapt és a kutatdsalapd tanitasi modszerek szélesebb kord
alkalmazdsa a biologia absztrakt fogalmainak hatékonyabb elsajatitasa érdekében.
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fogalmak
Diszciplina: neveléstudomany

Introduction
The

essentially in all field of instruction such as

significance of Science is appeared
farming, medication, drug store. Adewumi (2014),
Chukwuemeka (2011) declared that science may be
a exceptionally imperative science subject that offer
a essential necessity for advance learning of a
number of sciences related proficient courses like
pharmaceutical, farming, drug store, nursing
among others.

Biology aids in the development of crop plant
types with high yields and disease resistance.
Biology aids in the reduction of human suffering
and the treatment of inherited disorders such as
Down syndrome and haemophilia. According to
Muhammad-Jamiu and Muraina (2023). A solid
theoretical and practical grasp of biology is
necessary for the management of our natural
resources, the public's access to high-quality
healthcare, an adequate supply of food, and a
healthy living environment (Chukwuemeka, 2011).
Additionally, biologists make vital and dynamic
contributions to a variety of fields, including factual
sciences (such as biology, physics, and other
disciplines), crime prevention, environmental
pollution control, illnesses prevention, population
control, and industries.

The purpose of the biology curriculum is to teach
students the fundamentals of the subject, to
increase their awareness of the world around them,
and to help them develop transferable skills like
communication, problem-solving, critical thinking,
and objective reasoning in order to prepare them
for the workforce and for being self-sufficient in
the global economy (Khan & Muraina, 2023).

According to the National Policy of Education, the
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biology cutticulum's instructional goals are as
follows (Muhammad-Jamiu & Muraina, 2023).
Among them are. to be able to apply scientific
information to daily life; to shed light on issues
related to sex reproduction, growth, pollution,
health, and other areas for the benefit of society;
and to comprehend certain fundamental biological
abstract required for effective living in a scientific
and technology environment.

Despite the fact that the biology curriculum
includes trustworthy objectives for the subject's
teaching and learning, it seems that some of the
topics are causing students' troubles. Secondary
school pupils find it difficult to understand ideas
related to genes, cells, chromosomes, genetics, and
hormones, according to Josephine and Muraina
(2023).  Notwithstanding

performance in several biology concepts, the data

students'  subpar
from the West Africa Examinations Council
(WAEC) Chief Examiner's Reports (2010, 2011,
2012, 2013, 2014, 2015, 2016, 2017 & 2018) are
readily available. For example, the WAEC Chief
Examiner's findings from 2012 and 2013 revealed
that a large number of examinees were unable to
define genes, genotypes, gene mutations, and other
terms. Additionally, the findings from the WAEC
Chief Examiner in 2010 and 2017 and 2018
showed that candidates could not list transmittable
characteristics; inability to draw genetics crosses
properly and those candidates who attempted the
genetic diagram perform it wrongly.

The majority of biology teachers' incorrect
teaching strategies have been blamed for the low
performance of their pupils in the subject
(Adewumi and Adeoye, 2023; Babayemi, 2014;
Awolere, 2015). Thus, scholars like Awolere (2015),
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Babayemi (2014), and Ibitoye (2021) recommended
using active learning techniques. Awolere (2015),
Oloyede (2014), Adewumi (2014), Inquiry strategy
by Muraina et al. (2021), and Puzzled Based Critical
Thinking Motivation techniques by Ogundiwin
(2013) are a few of the techniques that have been
studied in earlier studies. Despite using various
of

continued to do poorly on the senior secondary

measures, a significant number students
school certificate exams.

The Project Strategy is one of the active teaching
tactics that has drawn the attention of scholars. A
of

alternative

deliberate  process problem  diagnosis,

experiment  critique, differentiation,
planning, hypothesis research, information search,
and coherent argument generation is known as
project strategy (Aksela & Haatainen, 2019; Anette
& Maija, 2022). Project strategies appear to include
the elements that encourage educators and students
to work together, with the primary goal being for
students to recognise and comprehend each step
that is necessary to reach a logical conclusion
(Anette & Maija, 2022). According to Khan and
Muraina (2023) and Olatoye & Project instruction,
as defined by Adekoya (2010), is a methodical
teaching technique that organises an extended
inquiry process around difficult, real-world issues
and carefully crafted assignments and deliverables
to engage students in the acquisition of knowledge
and skills.

Conversely, an inquiry-based approach is a
teacher-centered and student-centered method of
learning that involves having students research
problems from the real world that they select from
a wide range of themes. The inquiry style of
the

thorough search with minimal assistance from the

teaching involves student conducting a

teacher in order to find and generate solutions to a
recognised problem (Muraina et al., 2023). Without
making clear the links and differences, terms like
"inquiry-based and

teaching” "inquiry-based

strategy” are frequently used interchangeably with
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"inquity" (Josephine & Muraina, 2023; Muraina &
Oladele, 2023). An investigation, search, problem
definition, hypothesis formulation, data collection
and interpretation, and conclusion formation are all
components of an inquiry strategy. The teacher
must adopt learner-centered teaching techniques by
providing assignments and class activities’ that will
challenge the learner imagination.

While concentrating on the pupils’ achievement,
gender was generally discussed sufficient. Due to
its correlation with academic success, gender has
continued to be a significant topic in the field of
education. The term "gendet" describes how
people are categorised based on their sex and the
roles they play. The majority of research indicates
that girls typically outperform boys in the
classroom (Adewumi, 2014; Muraina et al., 2023).
Mukti,
Mahana, and Zubidah's (2019), women outperform

According to Yuniskurin, Noviyanti,
men in spelling as well as on literacy, writing, and
general knowledge assessments in the classroom.
However, studies by Okafor (2021) and Ekon and
Eni (2015) demonstrated that not only were
women underrepresented, but also levels of
the fields of

technology where low compared to the males.

achievement in sciences and
Numerous research have looked into various

teaching methods for biology training. For
example, Muraina (2016) studied cooperative and
inquiry-based methods; Muraina and Oladele
(2023) studied scientific inquiry methods; Yan
(2019) studied genetics exordium methods. But
little work has been done utilising these two
approaches to teach and learn biology's abstract
notions. This research project aims to close this
gap. The purpose of this research is to determine
how two teaching strategies—project and
inquiry—affect students' academic performance in
abstract biological concepts. It also looked at how
gender affected how well pupils understood

biology's biological abstract concepts.
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Statement of the Problem

The poor biology performance of pupils on the
Senior School Certificate Examination each year
raises the possibility that teachers' methods of
instruction were insufficient. These tactics cleatly
did not teach the great level of independence that
students need to locate resources and speak to
them. It was shown that these shortcomings
contributed to the low enrollment of students who
were admitted to universities to study courses
linked to biological science. Using instructional
methodologies, several research studies have been
the
performance of the students in the field of biology.

conducted to address low academic
Nonetheless, a study must be conducted in which
pupils will receive the teaching resources required
to participate in scientific activities that would
dispel misconceptions in biology and automatically
lead to improvement of the students’ performance
in the subject.

Therefore, the purpose of this research is to
the

learning and inquiry-based teaching methodologies

ascertain degree to which project-based
might aid students in comprehending abstract

biological ~concepts, thereby elevating their
academic performance in the subject. It also looked
at how gender affected how well pupils understood

biology's biological abstract concepts.

Purpose of the Study

This study looked at how students' progress in
biological abstract concepts in Kwara State was
impacted by the combination of two teaching
strategies—project and inquiry—and mental
capacity.
1. Ascertain the variation in the average value of
students in project and inquiry tactics about
biological abstract concepts and contrast it with
their counterparts who were taught using a

conventional approach.
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2. Determine the impact of gender and the type of
instruction (project and inquiry) on students'

mastery of biological abstract concepts.

Research Questions

Two research questions were formulated to guide
the study:

1. How do the values of students in project and
inquiry procedures in biology's biological abstract
concepts differ from those of their counterparts
who were taught using a traditional strategy?

2. Does the achievement value of students in
project and inquiry tactics in abstract concepts of
biology differ significantly by gender from that of
their counterparts taught using the traditional

strategy?

Research Hypotheses

Two null hypotheses were developed to direct
the investigation and assessed at the 0.05 level of
significance:

HO1: The achievement value of students in
project and inquiry tactics in biological abstract
concepts of biology does not significantly differ
from that of their counterparts taught using the
conventional strategy.

HO02: Students' achievement in biological abstract
the

impacted by

concepts, when taught using traditional

technique, is not significantly

treatment (project and inquiry) and gender.

Methodology
The group  quasi-

experimental research design was used in this

pretest-posttest  control
study. The target market was senior school
students enrolled in SSS II Biology courses, while
the population was all senior school students in
Oke-ero and Irepodun Local Government Areas.
By means of voting, a sample of 120 students was
chosen at random. Data were collected using six
instruments, which are The accomplishment test
for biological abstract concepts is divided into two
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components, A and B. While Section B comprises
a 30-item accomplishment test with reliability
coefficient of 0.86, Section A requests petrsonal
information about the pupils. Sixty of the original
questions focused on biological abstract concepts.
To determine the validity of the questionnaire, four
high school biology teachers and one experience
evaluator were given the questions.

These fifty questions were classified as having a
discriminating power between 4 and 7, with
questions below 4 being too simple and those over
7 being too difficult for the pupils. Project-specific
teaching manuals for instructors, traditional and
inquiry-based technique guides, and performance
assessment forms for teachers to use while
undergoing training. Five seasoned biology tutors
from certain secondary schools were given a draft
of the Teacher's Guide on (project, inquity, and
traditional) techniques along with an assessment
form. This was done to guarantee that an
evaluation sheet, together with the identical look,
substance, and (project, inquiry, and traditional)
procedures, would be given to five seasoned
biology educators in a selected group of secondary
schools.

The the

instruments, and the students' results were noted.

researchers gave out pre—test

Following that, the researchers used project and
the

concepts to experimental groups 1 and 2, whereas

inquiry methodologies to teach abstract
the control group received instruction using a
traditional method.

The biological abstract concepts that were
chosen for this investigation have to do with
genetics, molecular biology, and evolution. Six
weeks were spent on the treatment. Descriptive
statistics, analysis of covariance, and the Scheffe
Post hoc test were used to analyse the data at the

0.05 level of significance.
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Results

Research Question one: What is the difference
between students in project and inquiry tactics for
biological abstract concepts and those who were
taught using standard strategies in terms of
achievement mean values?

Table 1: Characteristic Statistics of Treatment-Associated
Achievement. Source: Authors.

Achievement Values

Parameter

Project Inquiry Conventional

Strategy Strategy Strategy
f
Noo 34 46 40
cases
Pre-test
13.09 9.63 9.98

mean
Pre-test 3.11 2.67 3.08
D . . .
Post-test 2321 17.80 17.20
mean
Post-test 3.01 5.01 5.81
D . . .
Mean +9.12 4817 +7.22
Gain
The descriptive statistics of the students'

achievement values are displayed in Table 1. The
project approach had a gain value of 9.12, while the
inquiry strategy had a gain value of 8.17 compared
to the conventional strategy's 7.22. Project strategy
outperformed inquiry strategy in terms of gain,
whereas inquiry

strategy outperformed

conventional strategy in terms of gain.

Research Question two: Does the achievement
mean value of students in project and inquiry
tactics in abstract concepts of biology differ
by that of their
counterparts taught using the standard strategy?

significantly gender from
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Table 2: Characteristic Statistics of Gender-Related
Achievement. Source: Authors.

Achievement Values

Parameter
Male Female

No of cases 50 70
Pre test mean 11.20 10.39
Post test mean 21.94 17.13
Post test SD 4.13 5.42
Pre test SD 3.52 3.07
Mean Gain +10.74 +6.74

The of the students'

accomplishment values together with their gender

descriptive  statistics
are shown in Table 2. Male students' gain
achievement values (10.74) improved more than
those of female students (6.74).

Hoi: The achievement mean value of students in
project and inquiry tactics in biological abstract
concepts of biology does not significantly differ
from that of their counterparts taught using the
traditional approach.

Table 3: ANCOV'A of students' post-test performance results by gender, mental capacity, and therapy. Source: Authors.

Source sS df MS F o Sig. @
Squared

Corrected Model 1749.922 12 145.827 87.27 .000 495

PREACH 31.183 1 31.183 1.866 175 017

Main Effect: Treatment Group 403.061 2 201.530 12.061  .000* 184

Mental Ability 75.354 1 75.354 4510  .036* .040

Gender 26.390 1 26.390 1.579 212 015

2-ways Interactions

Treatment x Mental Ability 100.449 2 50.225 3.006  .050%* .053

Treatment x Gender 49.557 2 24.778 1.483 232 .027

Mental Ability x Gender 60.473 1 60.473 3.635 059 .033

3-way Interaction

Treatment x Mental Ability x Gender 192.386 2 96193 SIS0 07

Error 1787.945 107 16.710

Total 47468.000 120

Corrected Total 3537.867 119

*Significant at p<0.05

Table 3 demonstrates that the students' academic
achievement was significantly impacted by the
treatment (F2, 107) = 12.061 P <.05, n2 = 0.184).
18.49% effect size was a fair value. Consequently,
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the null hypothesis is disproved. Based on these
results, hypothesis 1 was rejected because there was
a significant difference in the achievement values
of the subjects who received treatment.
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Table 4: Post-hoc Test Scheffe Excamination of the Post-Test Achievement 1V alue by Treatment Group. Source: Authors.

Inquiry strategy =~ Conventional strategy

Treatment N Mean Project strategy
Project strategy 34 2321

Inquiry strategy 46 17.81 *
Conventional strategy 40 17.26 *

* *

*

Pairs of groups significantly different at p <0.05

Furthermore, the Scheffe post-hoc test was used
to identify the cause of the significant difference
seen in Table 4. Table 4 showed that, in terms of
accomplishment values, group 1 (project approach)
differed considerably from inquiry and conven-
tional procedures. In terms of accomplishment
values, the inquiry technique differed significantly
from the project and traditional approaches. These
imply that neither conventional strategy nor inquiry
strategy outperformed project strategy when it
comes to the increasing impact of instructional
method the
biological abstract concepts.

(treatment) on completion  of

Ho: When it comes to students' mastery of
biological abstract concepts, there is no discernible
connection between gender and treatment (project
and inquiry) and their counterparts taught using the
traditional method.

Table 3 that the pupils'

achievement was not significantly impacted by their

showed academic
gender. P<0.05, partial eta square (n2) = 0.015, and
(F (1,107)) = 1.579. It was a fair effect size of
1.5%. Consequently, hypothesis two was not
disproved.

Discussion of Finding
The looked

understood biological abstract concepts when they

study at how well students

were taught using two different instructional

strategies: projects and inquiries. Based on

biological abstract concepts, the questions were
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designed to assess the academic achievement of
biology students in the control and experimental
groups at the pre- and post-tests. According to
Table 1's results, the experimental group's post-test
value was higher than the control group's, and
Table 2's results showed that the value of the male
respondents in the experimental group was greater
than that of the female respondents.

Table 3 presents findings, which indicate a
noteworthy interaction impact of therapy on
students' academic progress in biological abstract
concepts related to  biology. The results
demonstrate that, in addition to the traditional
technique, both the project and inquiry strategies
improved students' achievement. This finding
implies that learners in the project strategy were
more likely to share their accomplishments than
those in the inquiry method and traditional tactics.
These could be attributed the

methodical and structured structure as well as the

to project's
inquiry techniques created and used during the
research, which gave students the freedom to
participate in a variety of learning activities that
helped them discover and expand their own
understanding of the abstract concepts on their
own.

Additionally, by participating in activities with the
experimental group, the students were able to clear
up misconceptions and get a deeper com-
prehension of biology's biological abstract con-
cepts. This outcome is consistent with the work of
Olatoye and Adekoya (2010), who worked on three

different teaching methodologies projects: lectures,



KULONLEGES BANASMOD, XI. EVF. 2025/1.

demonstrations, and projects. It was discovered
that the kids that were in project strategies saw the
most gains in their accomplishment ratings.
Muraina (2016), who confirmed that the project
method is more effective than other strategies since
it allows the students to study independently, also
supports these findings. The results corroborate
the findings of the Buck Institute for Education
(2002), which proposed that the project model
promoted student collaboration.

Akinwumi's (2009) investigation revealed that the
the
technique in terms of effectiveness. The results
that pupils
technique understood biological abstract concepts

inquiry strategy outperformed traditional

also demonstrated using  inquiry
considerably better than those using traditional
strategy. This research validates the findings of
Nwagbo (2001) and Muraina et al. (2021), who
discovered that the guided inquiry approach to
biology instruction improved student achievement
the

compared to the other treatment groups, the

more than traditional approach. When
conventional strategy performed poorly on the
post-test achievement value. This suggests that the
group's the

conventional strategy, which only permits students

exposure  to teacher-centered
to listen passively, may have had some bearing on
the results.

Analysis conducted by Akinwumi (2009) revealed
that the inquiry the

traditional strategy. The results also demonstrated

strategy  outperformed
that students who were taught inquiry technique
had a considerably greater comprehension of
biological abstract concepts than those who were
taught conventional strategy. The findings of
Nwagbo (2001) and Muraina et al. (2021) that the
guided inquiry approach to teaching biology
improved achievement more than the traditional
approach are corroborated by the results of this
research work. The group's exposure to the
teacher-centered conventional strategy of merely

allowing students to listen passively may have
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contributed to the conventional strategy's poot
performance in the post-test achievement value
when compared to the other treatment groups.

Conclusion

The results of this study have demonstrated that
inquiry-based learning and projects are more
beneficial than traditional or conventional teaching
methods for raising students' academic progress in
biological abstract concepts. The rationale behind
this was that by allowing students to actively
engage in learning activities and fostering an
environment that fosters productive interaction,
the two instructional methodologies improved the
development of critical thinking in the students. It
is interesting that when these tactics were used in
the classroom, students demonstrated a better level
of dedication and involvement to addressing

abstract concepts and related problems in biology.

Recommendations

In light of the findings and the conversation, the
following suggestions are consequently made.
1. As useful and practical teaching methods for
understanding biological abstract concepts, project-
based and inquiry-based learning approaches ought
to be implemented.
2. Teachers of biology should provide exercises
that allow students to actively engage in the process
of teaching and learning.
3. Rather than sticking to a single mode of
instruction, in-service biology teachers should
experiment and employ instructional strategies that
are compatible with students' cognitive abilities.
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Abstract

The present study focuses on the importance of national values in inter-ethnic marriages within the
Turkestan region of Kazakhstan, specifically in the rural villages of Zhana Iqan, Shornak, Turki Poselkasy,
Hantagy, and Sayram. The study explores three primary areas: the significance of preserving national
values within inter-ethnic families, attitudes toward marriage involving children of different nationalities,
and the participants’ acceptance of the national values and social norms of their spouse. Drawing from 85
interviews and observational data, the analysis presented here examines the role of national values in
shaping family dynamics, focusing on Kazakhs as the main ethnic group as well as their cultural
integration with Uzbeks, Azerbaijanis, and Russians. The findings highlight how Kazakh values influence
family structures and foster adaptive frameworks through cultural blending. Drawing on anthropological
and sociological theories, the research demonstrates how inter-ethnic marriages in Turkestan create a
dynamic interplay of traditions, promoting unity and coexistence in the region. The mixed-methods
approach utilized in the study combines qualitative data from interviews and participant observations with
quantitative data, offering a comprehensive view of how these values are preserved and negotiated. The

! Nazira Abdinassir, Department of Cultural Anthropology and Ethnogtraphy, University of Debrecen (Hungary). E-
mail: nazzira.abdinassir@gmail.com. OrcID: https://orcid.org/0000-0001-6518-4996
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findings open up that national values are not only fundamental to inter-ethnic marriages but also promote
mutual understanding, adaptation, and respect between partners from different ethnic backgrounds.
Additionally, the study emphasizes the significance of the "dominant spouse" in upholding and
negotiating these values, providing insight into how cultural expectations are maintained and adapted
within the realities of inter-ethnic family life in the Turkestan region.

Kulcsszavak: inter-ethnic family, inter-ethnic marriages, Turkestan, Kazakhstan

Discipline: Cultural Anthropology, Ethnography

Absztrakt

ANEMZETI ERTEKEK SZEREPE A TURKESZTANI INTERETNIKUS HAZASSAGOKBAN

Jelen tanulmany a nemzeti értékek jelent6ségét vizsgalja a kazahsztani Turkesztan régié interetnikus
hazassagaiban, kiilonds tekintettel Zhana Iqan, Shornak, Turki Poselkasy, Hantagy és Sayram falusi
kozosségeire. A kutatds harom f6 tertliletre Osszpontosit: a nemzeti értékek megbrzésének jelentSségére az
interetnikus csaladokban, a kiilénb6z6 nemzetiségli gyermekek hazassdgaval kapcsolatos attitidokre,
valamint a hazastarsak nemzeti értékeinek és tarsadalmi normainak elfogadasara. A vizsgalat 85 interja és
megfigyeléses adatok alapjan elemzi a nemzeti értékek csaladi dinamikara gyakorolt hatasat, kiemelten a
kazah etnikum szerepét és kulturalis integraciéjat az iizbégekkel, azeriekkel és oroszokkal. Az eredmények
ravilagitanak arra, hogy a kazah értékek miként formaljak a csaladi struktarakat, és hogyan segitik elé a
kulturalis keveredés révén kialakulé alkalmazkodasi kereteket. Az antropoldgiai és szocioldgiai elméletekre
tamaszkodva a kutatds bemutatja, hogy a tiirkesztani interetnikus hdzassagok a hagyomanyok dinamikus
kolcsénhatasat hozzak létre, elésegitve az egységet és a régidbeli egyiittélést. A vegyes moddszertani
megkdzelités 6tvozi az interjakbdl és résztvevs megfigyelésekbdl szarmazé kvalitativ adatokat a kvantitativ
elemzésekkel, {gy atfogd képet nyijt a nemzeti értékek megbrzésének és targyalasanak folyamatairdl. Az
eredmények ravilagitanak arra, hogy a nemzeti értékek nem csupan az interetnikus hdzassagok alapvets
elemei, hanem el6segitik a kolesénds megértést, az alkalmazkodast és a tiszteletet a kiilonb6z6 etnikai
hatterGi partnerek kozott. Emellett a tanulmany hangsilyozza a ,,domindns hazastars” szerepét ezen
értékek fenntartdsaban és kozvetitésében, ravilagitva arra, hogy a kulturalis elvardsok hogyan maradnak
fenn és alakulnak at a tirkesztani interetnikus csaladi élet valésagaban.

Kulcsszavak: etnikumkézi csalad, etnikumkézi hazassagok, Turkesztan, Kazahsztan

Diszciplina: néprajz, kulturalis antropolégia

Introduction

Inter-ethnic marriages have long been a ethnic groups speaking Turkic languages, such as
distinctive feature of the social landscape in  Kazakhs, Uzbeks, and Azerbaijanis, offers a unique
Turkestan, a region known for its centuries-long  setting for examining how national values and
history of coexistence among various ethnic cultural traditions affect interethnic marriages. To
groups. In Kazakhstan, particularly in rural com-  better understand this context, an investigation into
munities, ethnic identity influences a principal the cultural and social values and the role of
character in shaping familial and social relation- national identity in family life was carried out using
ships. The Turkestan region, inhabited mainly by 85 semi-structured interviews conducted in the
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Turkestan villages of Zhana Iqan, Shornak, Turki
Poselkasy, Hantagy, and Sayram.

National and cultural values influence an
important role in shaping social interactions,
hospitality practices, and the observation of
celebrations and traditional holidays. This study
underscores how deeply rooted cultural and ethnic
traditions shape family dynamics and inter-ethnic
marriages. The focus on Kazakhs as the core group
examined in this study stems from their status as
Kazakhstan's most populous and culturally
significant ethnic group. Kazakhs themselves serve
as a focal point in shaping the country's national
identity, cultural conventions, and value systems.
The emphasis on Kazakhs provides an insightful
perspective on how interactions with other ethnic
groups, Azerbaijanis,
Uzbeks, the

alteration of cultural identities in mixed marriages.

such as Russians, and

contribute  to negotiation and

This study employs key anthropological and
sociological theories to investigate the role of
national values in shaping interethnic marriages,
highlighting their essential contribution to fostering
national identity and social cohesion. Drawing on
empirical findings drawn from the fieldwork, the
study illustrates how shared language, customs, and
traditions  function as  unifying  elements,
reinforcing community bonds within Turkestan's
multiethnic society. These theoretical frameworks
are reflected in the complex and hybridized
practices that are found in cultural interactions in
everyday life. These findings provide grounded
insights into how abstract theories are embodied in
lived experiences, particularly within the context of
mixed marriages.

One of the theories upon which the present
inquiry is based is structural-functionalism.
Introduced by Radcliffe-Brown and Malinowski, it
offers a useful framework for understanding how
cultural practices and institutions, including
interethnic marriages, contribute to the stability

and cohesion of society. The theory suggests that

47

social structures, such as family and kinship
tulfill that
maintain social equilibrium. For example, in the
of the

examined in this study, structural-functionalism

systems, essential functions

help

context Azerbaijani-Kazakh marriages
helps to explain how these unions may lead to the
integration of various social norms and practices,
the stability of
multiethnic communities in the region. The theory

ultimately ~ contributing  to

also elaborates on how a balance between
traditional values and modern influences can be
maintained in an interethnic marriage despite
differences in cultural backgrounds (Radcliffe-
Brown, 1952; Malinowski, 1922).

Another important theory applied in the present
study is social identity theory, which posits that
individuals derive part of their self-concept from
their affiliation with national groups, which shape
their values and behaviors (Tajfel, Turner, 1986). In
interethnic families, this sense of identity can be
challenged as couples navigate the complexities of
balancing their cultural heritages. Ethnic and
national communities strongly influence individual
values and relationships, which then impacts
parents’ petspectives on theit own children's
potential interethnic marriages. Families may
express varying levels of support or concern
depending on the degree of integration and the
relationships between the given cultural groups.

In Turkestan, successful interethnic marriages
often depend on mutual respect and understanding
of each spouse’s national values. Social identity
theory emphasizes the importance of recognizing
and valuing each partner’s cultural identity, viewing
it as a foundation for a harmonious relationship.
Couples who engage in cultural exchange and
maintain an open-minded approach are more likely
to create a family environment that honors both
heritages, fostering unity and mutual respect. This
frequently results in the emergence of a hybridized
family culture, blending elements from both

cultural backgrounds.
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Stuart Hall's theoty of cultural hybridity suggests
that rather than simply assimilating or preserving
distinct cultural practices, inter-ethnic couples
engage in a process of cultural fusion that creates
new blended traditions that reflect both national
identities. As younger generations grow more
accepting of diversity, there is a shift away from
rigid adherence to specific national value systems
This

generational change underscores the fluidity of

toward a more inclusive perspective.
cultural identity, with younger citizens in Turkestan
increasingly viewing interethnic marriage as a
means of fostering mutual respect and exchange.
As a result, traditional concerns with cultural purity
are giving way to a growing appreciation for
multiculturalism, with hybridized cultural practices
serving as symbols of this evolving identity (Hall,
1990).

This article is focused on several key themes,
such as the preservation of national values in
Turkestan and parental perspectives on their own
children's future marriages. At its core, the analysis
draws on cultural capital theory to frame how
national values are transmitted within inter-ethnic
marriages and influence family dynamics. This
theoretical perspective view national values as
cultural capital which enriches children's sense of
belonging and identity within diverse contexts.
Compromise and cultural exchange are integral to
successful interethnic marriages in Turkestan. By
blending their respective cultural values, couples
can construct a cohesive family environment that
respects and integrates both cultural backgrounds.
Cultural this
suggesting that each partner brings unique values
that the

(Bourdieu, 1986). Through shared experiences,

capital theory supports view,

and knowledge enrich family unit
couples can foster a deeper understanding of one
anothet’s heritage, creating a familial space where

both identities are equally valued.
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Interview data collection process and
participant overview
The fieldwork,

provided a detailed understanding of inter-ethnic

conducted in two phases,
marriages in the Turkestan region. The first phase
took place in the summer of 2022, during the
scorching heat of June to August. The second
phase followed between November 2023 and
January 2024. Together, these efforts offered a
comprehensive view of the lives and dynamics
within the studied communities.

During the initial phase, the main goal was to
understand the social and cultural dynamics of five
targeted villages. This involved exploring key
aspects of everyday life such as religion, language
use, national wvalues, culture, customs, and
traditions. The focus was specifically on how
national values influence inter-ethnic marriages and
family life within this culturally diverse region.

However, building trust with the communities
was not easy. Many residents were skeptical at first,
fearing the research might have a political motive.
To overcome this, I relied on personal connections
through individuals familiar with my family, such as
acquaintances of my father and grandfather. My
father had studied in this region during his youth,
and the relationships he had formed helped
establish credibility and open doors to the
community. Additionally, village leaders and
administrators played a key role in granting access
to families and providing support for the research.
the

process by compiling lists of families using "village

The village administrations streamlined
passports,” which contained demographic and
statistical information. They also assigned staff to
assist me and occasionally provided transportation.
When such help wasn’t available, my husband and
family stepped in, accompanying me to ensure I
could complete my work. Despite the challenges
posed by the extreme heat, often exceeding 40°C
(104°F), 1 conducted 45 interviews over three

months and observed more than 30 different types
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of families, gaining a rich understanding of their
social and cultural structures.

The second phase built on the connections and
insights from the first phase, but challenges
persisted in certain areas, particularly in Azerbaijani
and Turk Meskhetian communities in Kentau,
where data collection was more difficult. Despite
these hurdles, I was able to gather wvaluable
information, particularly on the role of national
values in shaping family dynamics and integration
within these communities.

Participants from both phases came from diverse
ethnic backgrounds, reflecting the multicultural
nature of the Turkestan region. These included
Kazakhs, Uzbeks, Russians, Azerbaijanis, Tatars,
and Turk Meskhetians. The
Kazakhs and Uzbeks in the participant pool aligns

prominence of

with the broader demographics of the region.
Meanwhile, Azerbaijani and Turk Meskhetian
participants provided unique perspectives on intet-
ethnic marital trends, while the inclusion of smaller
ethnic groups like Tatars and Russians further
highlighted the cultural richness of the region.

The participants ranged in age from 21 to 70 in the
first phase and 23 to 65 in the second. Most were
younger or middle-aged, between 25 and 40,
representing a group actively engaged in marriage
and family life. This age group showed a greater
openness to inter-ethnic unions, likely influenced
by modern education and exposure to diverse
cultural norms. In contrast, older participants
reflected more traditional views shaped by the
socio-political environment of earlier decades,
revealing generational differences in attitudes
toward inter-ethnic marriages.

The findings revealed that inter-ethnic marriages
were much more common than homogeneous
ones. In the first phase, 36 of 45 families were
inter-ethnic, and in the second phase, 30 of 40
families followed this trend. These marriages often
involve negotiating cultural values and identities,
creating a blend of traditions that strengthens ties
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between different communities. Azerbaijani and
Turk Meskhetian families stood out for their
willingness to adapt and connect culturally through
these unions.

Mutual adaptation between spouses in inter-ethnic
marriages played a crucial role in integrating
families into the broader social fabric. This process
of

influenced societal development, showcasing how

understanding and  acceptance  gradually
families both shape and are shaped by their
communities. These marriages act as bridges,
fostering social cohesion and demonstrating the
interconnectedness of the region’s diverse groups.

Overall, this research highlights the significant role
of inter-ethnic marriages in creating a multicultural
and integrated society in the Turkestan region.
Younger participants emphasized the need to blend
traditions, while older participants often upheld
longstanding cultural norms. these

Together,

findings reveal how inter-ethnic marriages
contribute to the region’s ability to balance its
historical heritage with its evolving identity as a

diverse, united society.

Methodology
This study employed a mixed-methods approach
to investigate national values in inter-ethnic
this

encompass shared cultural traditions, historical

marriages. In context, national values
narratives, moral principles, and practices that
shape identities and guide interactions among
individuals from different ethnic backgrounds.
Qualitative research served as the primary method

in-depth

exploration of how national values influence

in the present study, offering an
interethnic marriages and lead to integration or
tension among ethnic groups. Semi-structured
interviews were conducted to collect detailed
narratives from participants about their lived
experiences, cultural practices, and family life.
Participant observation was also employed to

observe the daily routines and cultural events of
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the community, particulatly during ceremonies
such as marriages, family gatherings, and national
celebrations (Kvale, 1996).

The research followed a carefully structured plan
designed to systematically investigate interethnic
marriages in the various research sites, with a
particular focus on the role that national values
have in shaping these unions. As part of a larger
ongoing research project on interethnic relations,
this phase concentrated specifically on how shared
or conflicting national values influence family
dynamics, marital roles, and intergenerational
transmission of identity and traditions within these
households. All collected interviews produced a
dataset the
intersection of national values with ethnic identity

comprehensive for  analyzing
and family life. This highlights the significant role
of Kazakh national values on the broader inter-
ethnic landscape, offering insights into regional
patterns of assimilation, integration, and cultural
exchange. This focus enables a more sophisticated
examination of the interactions between dominant
and minority cultural frameworks, contributing to
the body of knowledge on social cohesion and
intercultural dynamics in Turkestan.

The analysis of the data collected addressed the
study’s main objectives, exploring how national
values shape family structures and impact the
negotiation of ethnic identities within interethnic
marriages. Specifically, these interviews explored
two main themes related to national values. In
regard to the first topic, national values in inter-
ethnic marriages, the data revealed how couples
incorporate customs and moral principles into their
daily lives. These findings showcased how these
national values are adapted or maintained within
these households, exploring their acceptance and
aligning with broader social expectations. The
second main theme, the participants’ perspectives
regarding their own children's potential interethnic
marriages, focusing on how national values
influence attitudes toward inter-ethnic unions for
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subsequent generations and the reconciliation of
cultural differences within family practices.

The
participants the opportunity to elaborate on their

semi-structured interview format gave

personal experiences while ensuring consistency
across interviews, enabling comparison between
the responses. Each interview was recorded with
the participant’s consent, transcribed, and later
analyzed thematically to identify recurring patterns
and themes (Braun, Clarke, 20006). Ethical approval
for the study was obtained from the local
All of the

participants were informed about the aims of the

administration’s ethics committee.
study and were ensured that their participation was
voluntary and that they could opt out of the
research at any time. Informed consent was
obtained from each participant prior to conducting
the interviews or administering the questionnaires.
To all

information was anonymized in the study results.

ensure  confidentiality, identifying

National values and family dynamics among
Turkestan’s ethnic groups

The national values of Turkestan's main ethnic
groups, Kazakhs, Uzbeks, and Azerbaijanis, serve
the that
personal identities and family aspirations. These

as foundational frameworks shape
values are strongly rooted in historical traditions,
cultural norms, and shared experiences and impact
daily life,

relationships.

marital and interethnic

While
hospitality, honor, and respect for elders are

dynamics,

core concepts such as
common across different Central Asian peoples,
the prominence and significance of these values
can vary across different ethnic groups. While
some values may be more pronounced in the
cultural practices of certain communities, others
may be more subtly preserved or even adapted to
reflect regional or historical variations. Therefore,
in analyzing the national values of each group, the
author sought to highlight and identify the most

leading elements, taking into account both the
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the
values across the Central Asian peoples sampled.
This

comprehensive understanding of the role these

similarities and differences between these

tailored approach ensutred a more
values contribute significantly to the formation of
social structures. and family dynamics within these
communities.

The approach above aligns with insights from
which

can be

previous  anthropological — research,

emphasizes that even shared wvalues
interpreted and emphasized differently depending
on the historical, social, and cultural context of
each group (Smith, 2003; Mardin, 2005). Thus,
understanding these national values in a subtler
way requires a careful examination of their relative
strength and significance within the unique
wortldviews and traditions of each group. Based on
the data gathered from the participants, the
primary national values of the key ethnic groups
examined can be succinctly outlined. These values
are integral to each group's cultural identity and
shape their social interactions, particularly within
the family structure. The characteristics of these
values can be summarized as follows.

Kazakh: As the dominant ethnic group in the
region, Kazakh values emphasize respect for elders,
hospitality, and the preservation of kinship ties.
These principles are central to family life, shaping
expectations around marital roles, intergenerational
responsibilities, and communal solidarity

Uzbek: Uzbek culture prioritizes strong familial
cohesion, a sense of honor (womus), and the
integration of Islamic principles into their daily
practices. These values often guide decision-
making in marriage, child-rearing, and community
interactions

Azerbaijani: Azerbaijani families often prioritize
respect for cultural heritage, strong community ties,
and the importance of mutual respect in marital
and familial relationships. Gender roles within
families

Azerbaijani are often influenced by
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traditional norms, balancing modernity with

historical practices.

Kazakh-Uzbek
interethnic marriages

and Kazakh-Russian

This section explores the role of national values
in mixed marriages in Turkestan, with a specific
focus on Kazakh-Uzbek and Kazakh-Russian
unions. The findings reveal that Kazakh-Uzbek
families tend to share cultural and traditional values
common among Central Asian societies, such as
respect for elders, communal hospitality, and
strong extended family ties. These shared values
promote smoother integration and mutual
understanding within these marriages, promoting
the negotiation of cultural differences.

The dynamics of Kazakh-Uzbek mixed marriages
analyzed from the of

hybridization theory (Pieterse, 2001), which posits

can be perspective
that inter-ethnic unions lead to the blending of
cultural elements, creating a hybrid cultural space.
Within these marriages, both partners adapt and
integrate aspects of each other’s cultural traditions,
resulting in a distinctive marital framework that
reflects both Kazakh and Uzbek values. This
blending helps maintain marital stability, with
couples navigating their differences through
compromise and adaptation.

In contrast, Kazakh-Russian mixed marriages
align more with the frameworks of structural-
functionalism and  cultural capital theory.
Structural-functionalism explains that the cultural
practices of a Kazakh wife, such as language use
and family traditions, play a dominant role in
maintaining family stability and cohesion. The
husband, more indifferent to these cultural aspects,
adapts to her influence, ensuring functional
equilibrium in the family. Cultural capital theory
further highlights how the Kazakh wife’s cultural
heritage shapes the family environment and helps
preserve a strong Kazakh cultural identity for their

children.
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Together,  these  theoretical — frameworks
demonstrate how cultural values and family roles in
mixed marriages can lead to both integration and
tension. In Kazakh-Uzbek marriages, hybridization
facilitates cultural fusion and cohesion, while in
Kazakh-Russian marriages, the wife’s cultural
capital was observed to function as a stabilizing

force within the family structure.

Kazakh-Uzbek interethnic marriages

In analyzing interethnic between
Kazakhs and Uzbeks, Stuart Hall’s concept of
hybridity the
negotiation of cultural values and family dynamics.

marriages

cultural offers insights into
Both Kazakh and Uzbek cultures prioritize respect
for elders and strong family bonds; however, these
values are expressed through distinct cultural
norms shaped by history, societal expectations, and
gender roles. Kazakh culture tends to emphasize
gender equality within the family, with more
collaborative roles for both spouses. In contrast,

Uzbek

patriarchal structure, with the husband in a more

culture traditionally upholds a more
authoritative role, especially in decision-making.

As suggested by Hall (1990), this intersection of
differing values leads to a hybridization of cultural
expectations,  with  individuals selectively
incorporating elements from both cultures. In
interethnic households, the process of cultural
blending creates a dynamic space for negotiation,
where the two cultural identities are not fixed but
continuously evolving in response to one another.

This the fluidity
negotiation of cultural identities, which Hall

hybridization reflects and
characterizes as central to the diasporic experience
and the formation of new, hybrid identities in
multicultural contexts. As couples navigate these
they

structures that reflect both

differences, create

their

cultural new family

shared and
divergent cultural heritages.
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However, this blending of cultural norms also
has the potential to create tensions. For example,
the husband's traditionally dominant role in an
Uzbek household may conflict with the wife’s
expectations for a more egalitarian partnership
shaped by Kazakh values. This tension highlights
the ongoing negotiation of authority and power
within interethnic marriages, as couples strive to
reconcile conflicting cultural norms and establish a
balance that reflects their hybridized identity.
the Kazakh-Uzbek families
participated in interviews. This including four
families with a Kazakh husband and an Uzbek wife
and two families with an Uzbek husband and a
Kazakh wife. One notable finding was that Kazakh
partners, regardless of gender, tended to assume a

In study, six

dominant role within the family. In families where
the husband is Kazakh, the wife generally adopts
the husband's cultural practices and values, fully
embracing Kazakh traditions. In one of the
Kazakh-Uzbek families interviewed with a Kazakh
husband, the wife conformed to Kazakh customs
in wvarious aspects, including the number of
wedding guests, the traditions observed, and the
celebration of family holidays. Despite the wife’s
relatives being Uzbek, their family organizes
celebrations in accordance with Kazakh traditions,
the efforts
accommodate the son-in-law’s preferences.

and wife’s  relatives make to

The hybridization of cultural practices also
extends to language use. In families where the
husband Kazakh, the language of

communication in daily life (including with

is

children and extended family members) is primarily
determined by the husband's preferences. The
wives stated that they readily adopt these language
practices, expressing appreciation for Kazakh
cultural values, which helps to prevent tension in
this aspect of family life. However, the wives also
Uzbek
continuing to speak their native language with their

maintain  their cultural  identity by
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relatives and preserving their traditions within their
own family networks.

Conversely, in families where the husband is
Uzbek and the wife is Kazakh, the dominance of
Kazakh national wvalues continues to persist,
particularly in regard to the upbringing of children.
Children are typically raised speaking Kazakh and
are influenced by the predominance of Kazakh-
speaking institutions, peers, and society. Uzbek
husbands generally accept this, understanding the
societal context in which their children are raised.
food

preparation and interactions with the husband's

However, in other domains, such as
extended family, Kazakh wives feel comfortable
incorporating Uzbek cultural practices, illustrating
the fluid negotiation of cultural practices and
values in these hybridized unions.

This analysis demonstrates how the hybridization
of cultural values in mixed marriages can lead to
both a blending of traditions as well as new sources
of these

through negotiation, adaptation, and selective

tension. Couples navigate tensions
integration of cultural elements, creating a unique
and dynamic familial and social environment that
the cultural

reflects intersection of multiple

identities.

Kazakh-Russian interethnic marriages

In contrast, Kazakh-Russian families often lack
the culturally embedded practices typically found in
Central Asian ethnic

groups. Furthermore,

differing religious beliefs (with predominantly
Muslim traditions among Kazakhs and Orthodox
Christian backgrounds among Russians) introduce
additional of These

divergences in both cultural and religious values

an layer complexity.
pose unique challenges to marital cohesion and
require greater negotiation to achieve harmony.
The current study included interviews with five
Kazakh-Russian mixed families, consisting of three
families with a Russian husband and a Kazakh wife

and two families with a Russian wife and Kazakh
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husband. In the three families with a Russian
husband, the Kazakh wife often assumed the
dominant role in everyday family life. In these
families, the husband typically does not prioritize
language, cuisine, or traditions, such as the
language spoken at home, the food prepared, or
the customs observed during special occasions.
Similarly, the childten's language use and education
do not appear as areas of significant concern. This
dynamic can be explained through the frameworks
of structural functionalism and cultural capital
theory.

From the perspective of structural functionalism,
the

households can be viewed as a mechanism to

dominance of the Kazakh wife in these

maintain familial harmony and stability within her
own cultural framework. According to Parsons
(1951), families strive to maintain balance and
cohesion, and in these cases, the wife's values,
rooted in Kazakh traditions, provide the necessary
cultural elements to ensure a functional family
structure. The husband's relative indifference to
certain cultural aspects reflects functional
his
influence, facilitating family cohesion through

a

adaptation  to wife’s dominant cultural
shared responsibilities and values.

In addition, cultural capital theory (Bourdieu, 1986)
can be applied to better understand the dynamics
in these families. The Kazakh wife, through her
cultural capital in areas such as language, traditions,
and values, enriches the family life and provides the
children with a sense of cultural identity. Her
influence in maintaining certain cultural practices
the cultural

contributing to the preservation of Kazakh heritage

shapes family's environment,
despite the interethnic marriage.

However, the data also provided a case in which
a Russian husband held the dominant role in the
household, presenting a markedly different
dynamic. In this family, the Kazakh wife, despite
her devout Muslim upbringing, fully embraced her

husband’s national values, even converting from
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Islam to Christianity. This transformation in her
cultural identity is a clear example of social identity
theory (Tajfel & Turner, 1986), which emphasizes
the ways in which individuals adopt or negotiate
multiple identities based on their social affiliations.
The wife’s integration of both national and
religious identities, as evidenced by comparisons
between the Koran and the Bible shared during her
interview, illustrates the fluidity of identity in inter-
cthnic marriages. Her ability to navigate and
incorporate both Kazakh and Russian cultural
elements into her sense of self highlights how
cultural and national identities can be adapted,
negotiated, and reconciled within the context of
such relationships.

Parental perspectives on their children's
interethnic marital choices

Interethnic marriages have long played a
significant role in shaping Kazakhstan's social and
cultural identity. During the Soviet era, these
unions were viewed as instrumental for the
creation of a unified "Soviet people,”" with the aim
of integrating diverse ethnic groups under a shared
set of values and traditions. The Soviet model of
multiculturalism promoted mutual respect and
cooperation among different ethnicities, which
contributed to the widespread acceptance of
2022).

However, following the collapse of the USSR and

interethnic  marriages  (Zhumamurat,
the subsequent rise of Kazakh nationalism, there
has been a noticeable shift towards preserving
ethnic "purity" and traditional cultural values. As a
result, interethnic marriages began to attract more
scrutiny, particulatly from those with stronger
nationalistic sentiments toward preserving ethnic
boundaries and identities rather than promoting
multiculturalism (cOopuuk kouHdepennnn). James
Clifford's concept of the "predicament of culture"
(1988) is particularly useful for understanding these
Clifford the

individuals face when negotiating multiple cultural

dynamics. examines challenges
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identities, particularly in contexts of hybridity and
cultural exchange. This is especially relevant in
Turkestan, where the ongoing negotiation of ethnic
identity within interethnic marriages mirrors
Clifford's obsetvations on the complexities of
Despite  growing

nationalistic sentiments, the ongoing integration of

belonging and alienation.

diverse ethnic groups in regions like Turkestan
of

negotiation, in where shared identity and mutual

suggests an ongoing  process cultural
respect are maintained through intermarriage. This
reflects Clifford's assertion that identity is fluid and
subject to continuous negotiation, particularly in
multi-ethnic and multicultural settings (Clifford,
1988).

Kazakhstan's status as a multiethnic state is
closely tied to its commitment to fostering
interethnic harmony and ensuring the well-being of
all its citizens. This is especially evident in the
enduring sense of community and shared identity
observed in regions like Turkestan, where ethnic
groups such as Kazakhs, Uzbeks, Azerbaijanis, and
Russians have coexisted for centuries. A Structural-
functionalist perspective highlights the key role that
such marriages serve in maintaining social
cohesion. Although their numbers have diminished
compared to previous years, a portion of the
community continues to reside here. Many
residents regard the ethnic groups in Turkestan
region as members of a unified community,
reflecting a regional identity that transcends ethnic
boundaries. This shared ethos aligns with the
hospitality and openness for which Kazakh society
is widely recognized (Kymlicka, 1995).

Despite this inclusive position, the dynamics of
interethnic marriages are undergoing significant
changes. While such unions were historically
encouraged as a symbol of unity, especially during
the Soviet era, a growing emphasis on the

led
diverging attitudes across generations and social

preservation of national identity has to

groups. In Turkestan, for example, the perception
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of mixed marriages is influenced by factors such as
age, cultural background, and social status.

This section of the chapter focuses on parents’
attitudes regarding their children’s future marital
choices, specifically in regard to the hypothetical
situation that their child was to marry someone of
different This
profound insights into the broader societal and

a nationality. question offers
cultural dynamics of the region, with these parental
opinions serving as a barometer for understanding
how traditions, identity, and evolving norms shape
attitudes toward interethnic unions.

By analyzing these perspectives, we can gain an
of the of

interethnic relationships within Turkestan and

understanding future trajectory
assess their impact on local communities. Parents’
attitudes reveal not only their values but also their
aspirations for the social and cultural continuity of
their families. These viewpoints also paint a picture
of the ways in which future generations might
navigate the balance between preserving their
ethnic heritage and embracing a more multicultural
society. Such an understanding is important in

predicting the evolving dynamics of the region.

Kazakh-Azerbaijani interethnic marriages
The
identifying

researcher encountered in
Kazakh-Azerbaijani
marriages. Such unions were relatively rare and
Most

interethnic Azerbaijani marriages were with Uzbek

challenges

interethnic
primarily localized to specific areas.
partners rather than Kazakhs. Among the few
cases identified, two families consisted of Kazakh
husbands and Azerbaijani wives, while more than
three involved Azerbaijani husbands and Uzbek
wives. Data collection was further complicated by
linguistic  barriers, as Azerbaijani respondents
predominantly spoke Azerbaijani or a mix of
Uzbek, Azerbaijani, Kazakh
Additionally, individuals

Azerbaijani were, in fact, Meskhetian Turks, adding

and languages.

some identifying as

to the complexity of data interpretation. Despite
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these challenges, the data were carefully analyzed to
ensure accurate findings.

The findings revealed specific dynamics in
Kazakh-Azerbaijani marriages. For instance, in one
family with a Kazakh husband and an Azerbaijani
wife, the husband maintained a dominant role. This
family had five children, two of whom were
married and continued to live with their parents.
These married children followed local traditions,
with one son marrying an Uzbek woman from a
The

expressed openness to interethnic marriages for

mixed-ethnicity family. parents generally
their remaining unmarried children, viewing such
unions as a natural extension of their own diverse
community. However, perspectives within the
family were not entirely uniform.

The mother noted that her Azerbaijani cultural
influence might encourage her children to marry
other Azerbaijanis, given the shared language and
cultural practices. The father, on the other hand,
expressed a preference for his children to marry
Kazakhs, their
grandchildren's future integration and cultural
his

wife's

citing advantages regarding

continuity. He expressed concerns over

children
Azerbaijani

too much of his

language
lifestyle, through frequent interactions with her

adopting
heritage, including and
relatives. Despite his efforts to preserve Kazakh
cultural traditions and wvalues, he acknowledged
that raising children in a multiethnic society
inherently involves a blending of cultural norms
and values, reflecting the diverse nature of the local
community.

The mother’s perspective aligns with the concept
of cultural hybridity, which asserts that cultural
identities are not static but evolve through ongoing
interactions between different cultural groups. Hall
argues that cultural identities are fluid, being
continuously  constructed and  reconstructed
through the dynamics of social interactions and
shared experiences. In this context, the mother

believes that shared language and cultural practices
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can facilitate marriages within the Azerbaijani
the malleability of
cultural identity as shaped by these interactions.

community, underscoring
Hall's theory of hybridity supports the notion that
cultural boundaries are not fixed but rather
negotiated, leading to the formation of new, hybrid
identities (Hall, 1990). In this case, the children of
this intercultural household tetain elements from
both Azerbaijani and Kazakh cultures, enabling
them to adapt and identify with both heritages.
This fluidity of cultural identity demonstrates the
hybridization process described by Hall, where
cultural practices and identities blend and
transform within multicultural contexts.

On the other hand, the father's preference for his
children to marry Kazakhs reflects an adherence to
structural-functionalism, which emphasizes the role
of cultural norms and practices in maintaining
social stability and cohesion. The fathet's concerns
the cultural

practices, especially language and lifestyle, echo

about adoption of Azerbaijani
Radcliffe-Brown's (1952) view that social structures
(such as family units and cultural practices) serve to
perpetuate societal order. By prioritizing Kazakh
marriages, the husband aims to preserve the
cultural continuity and stability of Kazakh identity,
ensuring that future generations maintain a strong
connection to their ethnic roots, a prime example
of the structural-functionalist perspective of social
integration and stability.

Morteover, the father's acknowledgement of the
blending of cultural norms in their region reflects
aspects of social identity theory (Tajfel, Turner,
19806), which suggests that individuals' behaviors
and attitudes are influenced by their group
membership. His awareness that his children are
inevitably adopting aspects of both Azerbaijani and
Kazakh cultures illustrates how the process of
socialization within a diverse society can lead to the
formation of hybrid identities that transcend
traditional ethnic boundaries.
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The age of the parents significantly influenced
family dynamics and their children’s outlooks. In
the family mentioned above, the parents were over
50 years old; as such, their children displayed more
traditional behaviors, adhering strictly to parental
expectations. The parents limited the children's use
of gadgets, fostering a conservative upbringing.
The two married sons continued the family's
traditional lifestyle by engaging in cattle breeding,
following in their father's footsteps. In contrast,
another Azerbaijani-Kazakh interethnic family,
with parents aged between 28 and 32, reflected
This

demonstrated greater openness to contemporary

more modern values. younger family
practices, suggesting that generational differences
play a significant role in shaping family norms and
attitudes toward interethnic marriages. Both of the
young parents expressed a progressive outlook
regarding the potential marriages of their children,
stating that if their children chose to marry
someone of another nationality, it would be
entirely acceptable to them. They emphasized that
the primary consideration would be the happiness
and well-being of their children in the marriage.
Furthermore, the couple believed that mutual
respect and understanding between spouses,
regardless of ethnic background, were crucial for a
harmonious family life.

This openness is deeply influenced by the effects
of globalization, which has led to increased cultural
interconnectedness and has exposed families to
diverse perspectives and lifestyles. Through media,
technology, and increased mobility, younger
generations are more attuned to values such as
individual choice and emotional compatibility,
rejecting traditional considerations like ethnic or
cultural preservation to a certain degree. The young
parents' attitudes reflect this globalized mindset,
which prioritizes the happiness of children while
embracing a broader acceptance of diversity within

familial structures.
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Conclusion

This study as an integral part of the broader
addressed this

the relationship  between

national identity and inter-ethnic marriages in the

investigation in dissertation,

discussing intricate
Turkestan region. By focusing on the role of
national values within mixed marriages, the study
contributes to the wider exploration of how ethnic
identity, cultural practices, and family dynamics
interact in a multi-ethnic society. Specifically, it
examines the influence of national values on family
life and the intergenerational transmission of
cultural traditions, with a focus on how these
values are negotiated within the context of inter-
ethnic unions.

The research presented in this article employed a
of

methodologies to arrive at a comprehensive

number sociological and anthropological
understanding of the historical and contemporary
factors that shape national identity. In doing so, the
study not only provides valuable insights into the
significance of national wvalues in inter-ethnic
marriages but also contributes to the broader
discourse on ethnic cohesion, cultural adaptation,
and the transformation of national identity in post-
Soviet Kazakhstan.

By Kazakh,

Azerbaijani, Russian, and Uzbek backgrounds, the

focusing on families with
study revealed the complex dynamics at play in the
Turkestan region, offering a detailed perspective on
how national values are both preserved and
transformed in modern, multi-ethnic households.
The research highlights the adaptive nature of
national values in the face of changing social
realities, illustrating how families navigate the
cultural blending while maintaining a connection to
their national identity.

The diversity

empirical findings deepen our understanding of

study's methodological and
Turkestan's evolving cultural landscape, providing
a foundation for future research into the role of

national values in shaping family and social life in
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multiethnic societies. As Kazakhstan continues to
navigate the complexities of modernization and
the of
marriages will likely evolve, reflecting broader

globalization, dynamics inter-ethnic
transformations in national identity and societal

norms.
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Abstract

In contemporary sports, achieving higher levels of performance has become almost unimaginable
without scientific support. This is equally true for modern football, where agility stands out as one of the
most critical abilities. Agility is a multifaceted skill that encompasses components such as change-of-
direction running, recognizing game situations, decision-making, and response time. While physical
abilities contribute significantly to performance enhancement, the distinguishing factor in agility often lies
in the speed of decision-making. The objective of our research was to investigate the trainability of agility.
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Specifically, we aimed to design an agility test that evaluates not only physical abilities related to direction
changes — such as dynamic leg strength and running technique — but also agility in its full complexity,
incorporating all related decision-making mechanisms. Our study sought to determine the extent to which
agility could be developed in the examined age group through an 8-week training program consisting
exclusively of agility tests. School sports clubs provided an appropriate foundation for the research, as
participants were non-elite athletes, making short-term progress more likely. The study was conducted in
2023 at the gymnasium of Huszar Gal High School, Elementary School, Basic Art Education Institution,
and Kindergarten. The participants were first- and second-grade boys, with an average age of 7.4 years. A
total of 16 students took part in the research. At the start of the study, during the initial assessment,
students performed several tests: a 20-meter straight-line sprint, a shadowing agility test, an auditory signal
agility test, and a predetermined course agility test with a known route. Following this baseline
measurement, an 8-week period commenced, during which students participated in sports club sessions
twice a week. These sessions incorporated agility tests as training elements. Specifically, students
performed three Agility T-tests and three Illinois agility tests during each session. After eight weeks, post-
training assessments were conducted under identical conditions. The results indicated that incorporating
agility tests as training elements led to significant improvements in time-based performance metrics. It was
also evident that tasks requiring decision-making took longer to execute compared to those following
predetermined routes. Our findings confirmed the hypotheses set before the research and provided
answers to the research questions posed.
Keywords: agility, school sports clubs, response time
Discipline: pedagogy

Absztrakt

AZ  AGILITAS FEJLESZTHETOSEGENEK VIZSGALATA A TANORAN KIVULI
TEVEKENYSEGEK SORAN

Napjainkban az egyre magasabb szintdl sportteljesitmény elérése tudomanyos hattér nélkiil mar szinte
elképzelhetetlen. Igy van ez a mai modern labdartgasban is, ahol az egyik legfontosabb képesség az agilitas
képessége, mely Gsszetett, tobb részképességet foglal magaba, Ugy, mint az irdanyvaltoztatdsos futas, a
jatékszituaciok felismerése, a dontéshozatal és a reagalas. A fizikai képességek fejlesztésével a sportolék
teljesitGképessége né az agilitds tekintetében, ami kiilonbségként jelentkezhet, az a dontéshozatal
gyorsasaga. Jelen kutatdsunk célja az agilitas fejleszthetGségének vizsgalata volt. CélkitGzéseink kozott
szerepelt egy olyan agilitasteszt Osszedllitisa, amelyben nem csupan az iranyvaltoztatassal kapcsolatos
képességeket — mint a dinamikus laberd, futdtechnika — lehet vizsgalni, hanem az agilitist a maga
komplexitdsaban minden hozzatartozé dontéshozatali mechanizmussal egyiitt. Kutatasunk soran arra
kerestiik a valaszt, hogy az altalunk vizsgalt korosztalyban milyen mértékben fejleszthetS az agilitas egy
olyan 8 hetes edzésprogrammal, amelyben kizarélag agilitastesztek szerepeltek.

Az iskolai sportkérk megfelel6 alapot nyujtottak a vizsgalatokhoz, hiszen a foglalkozason résztvevék
nem élsportolok, gy egy révidtava vizsgalaton hamarabb varhaté fejlédés. A vizsgalatokat 2023-ban a
Huszar Gal Gimnazium, Altalanos Iskola Alapfokd Mivészet Oktatasi Iskola és Ovoda tornatermében
végeztik el. A vizsgalt személyek valamennyien az iskola els6é és masodik osztalyos fit tanuléi voltak.
Eletkorukat tekintve az atlagéletkor 7,4 év volt. Osszesen 16 £6 vett részt a kutatasban. A kutatas kezdetén
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a bemeneti mérés soran a tanuldk végrehajtottak egy 20 méteres egyenes vonald futdstesztet, egy
kovetéssel torténé  agilitastesztet, egy hangjelzésre torténs  agilitastesztet, végll pedig egy
iranyvaltoztatassal torténé agilitastesztet, ahol mar ismert volt az Utvonal. A mérést kévetGen kezdetét
vette egy 8 hetes id6szak, melyben heti két alkalommal a sportkdri foglalkozasokon belil végezték a
gyerekek az agilitasteszteket, mint edzéselem. A foglalkozasok alkalmaval 3 darab Agility T tesztet és 3 db
Illinois agilitastesztet hajtottak végre a tanulok. A 8 hetet kdvetSen ugyanolyan koérilmények kozott keriilt
sor a kimeneti mérésre.

A vizsgalt eredmények arra mutattak rd, hogy az agilitistesztek edzéselemként torténé alkalmazasa
jelentSs fejlédést eredményezett az idSeredményekben. Az is igazolddott, hogy az olyan feladatokban,
ahol a déntéshozatal is szerepet jatszik t6bb id6t vesz igénybe a végrehajtds, mint amikor egy elére ismert
utvonalon haladnak végig a tanuldk. A vizsgalatok soran feltett kérdéseinkre valaszt kaptunk, a kutatas
el6tt megfogalmazott feltételezéseink beigazolodtak.

Kulcsszavak: agilitas, iskolai sportkor, reagalas

Diszciplina: neveléstudomany

Introduction Finally, agility was further defined to include
An athlete's performance is determined by the responsiveness to external stimuli, which triggers
level of motor skills, including conditional and the initial directional change, thereby completing
coordination abilities, as well as joint mobility.  the concept (Koltai, 2021).
These abilities are in constant interaction, often Agility, therefore, is the ability to change the
appearing in mixed forms rather than as isolated body's direction efficiently and rapidly, requiring a
capacities (Katics, 2015; Polgari and Szatmari, combination of balance, coordination, strength,
2011; Dubecz, 2009). Therefore, separating them is  and speed. In football, agility plays a central role
not practical. (Robinson and Owens, 2004), as it is not only
Recent research increasingly examines not only fundamental to passing and dribbling but also
physical parameters but also integrates them with  contributes to injury prevention.
cognitive abilities, psychological traits (Zimmer- In their comprehensive review of agility research,
mann, 2021; Makra and Balogh, 2018), and Sheppard and Young (2006) proposed defining
anthropometric indicators (Czimbalmos et al., agility as an open motor skill, highlighting that
2020) when assessing athletes' performance (Csaki, these rapid directional changes are unplanned. This
2019; Juhasz et al., 2018). definition incorporates decision-making as a key
One such complex ability is agility, often element of agility. While the speed of directional
described by terms such as mobility, dexterity, and ~ changes, running technique, and alternation
swiftness. Initially, agility was equated with running  between deceleration and acceleration are essential,
speed, and an agile athlete was considered one who  the entire mechanism is initiated by the athlete’s
could run fast. response to external stimuli (Sheppard and Young,
Later, the concept was expanded to include  2000).
running with directional changes and the ability to Building on existing findings, Young et al. (2002)
accelerate and decelerate. Mobility, in this context, developed a model (Figwre 1) that currently
refers to how quickly an athlete can execute provides the most comprehensive representation
changes in direction. of the components of agility.
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Figure 1. The model of Agility. Source: Young et al., 2002, 284.
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Considering agility as an open motor skill, tests
designed for closed motor skills are inadequate for
objectively measuring agility. Closed motor skill
tests, such as sprint runs and zigzag runs used in
athletics, fail to incorporate key components of
agility, including dealing with uncertain factors,
decision-making, and anticipation (Koltai, 2021).
According to the model developed by Young et al.
(2002), these tests only assess the speed of running
with directional changes. As these tests can be
performed in a pre-planned manner, they exclude
factors related to perception and decision-making.
Consequently, such methods should be classified as
Change of Direction Speed (CODS) tests (Koltai,
2021). Today, tests incorporating elements of
perception and  decision-making, known as
Reactive Agility (RAS) tests, are available. RAS
tests allow for evaluations that closely resemble real
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game situations, opening new avenues for agility
research (Koltai, 2021).

School sports clubs and extracurricular sports
activities ~ provide  students with  excellent

opportunities for recreation while promoting
healthy development in physical, mental, and
intellectual domains. It is important to distinguish
between activities conducted during school hours
and those outside of regular classes, as differences
in management, organizational structures, group
sizes, and compositions can significantly influence
both performance and personal development
(Paskuné, 2014). While extracurricular activities
cannot replace the educational and developmental
processes within the school framework, they serve
as valuable supplements to the educational work
conducted in schools.

Agility, as one of the motor skills, plays a pivotal
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role in children’s motor development and the
improvement of sports performance (Szabé et al.,
2020). The primary school age is particularly
suitable for developing speed, directional change
ability, and decision-making speed simultaneously,
contributing to the optimization of students’ motor
coordination and physical performance. School
sports clubs provide a flexible extracurricular
setting for comprehensive development of
children’s motor and cognitive skills.

This study aims to demonstrate the impact of
agility exercises on the development of primary
school students, with a special focus on directional
change abilities and quick decision-making. The
findings not only enrich practical educational
opportunities but also highlight the potential of
targeted and well-structured training programs to
yield significant results at an eatly age, contributing

to children’s healthy and active lifestyles.

Materials and Methods

The aim of our research was to assess agility as a
complex ability using various tests designed to
include as many components as possible.
Additionally, we sought to examine how agility can
be developed within the framework of school
sports clubs and to what extent the integration of
agility tests into training contributes to the
improvement of students participating in school
spotts programs.

The study involved 16 participants, all first- and
second-grade male students who were not engaged
in competitive sports. The average age of the
participants was 7.4 years. The assessments were
conducted in the gymnasium of the Huszar Gal
Secondary School, Primary School, Basic Art
School, To the

students' progress, we designed a custom agility

and Kindergarten. evaluate
test. The course featured nine large cones placed 5
meters apart, with smaller cones positioned 2.5

meters between the larger ones to facilitate
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directional changes. The agility test consisted of
three parts:

1. Follow-the-Leader Test: The
participant began behind the starting
cone, while the guide stood at a cone
2.5 meters away. On cue, the guide
proceeded along the designated path,
and the participant's task was to follow
the guide at full speed along the same

route.

2. Auditory Direction Test: The participant
started at the initial cone. Upon a start signal,
they began running, receiving auditory cues to

direction they should

indicate the next

proceed.

Pre-Planned Route Test: Participants followed
a predetermined course, designed to assess
their Change of Direction Speed (CODS)
abilities.

After completing the agility test, a 20-meter
straight-line sprint was conducted to measure linear
speed.

Subsequently, a 20-meter linear sprint test was

conducted to evaluate baseline speed.

Following the initial assessment, the students

participated in an 8-week training program
conducted twice a week as part of their school
sports club activities.

This

promote improvement in the targeted ability. In

program was specifically designed to
addition to general sports club activities, the
children completed three Illinois Agility Tests and
three Agility T-Tests during each session. At the
conclusion of the 8-week program, the same
parameters were re-assessed under identical
conditions to evaluate progress and address the
research questions formulated at the beginning of

the study.
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Figure 2. Agility Test with pursuit. Source: Authors.
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Results

The first test in both the pre- and post-
assessments was a 20-meter straight-line sprint
(Table 1) During the initial measurement, the
participants completed the distance in an average
time of 4.56 seconds. After the 8-week program,
the

completing the sprint in an average of 4.48

students demonstrated ~ improvement,
seconds, a reduction in time compared to the initial
measurement.

The results also indicated that the group's
performance in the 20-meter straight-line sprint
was relatively uniform, reflecting the homogeneity
of the group. As shown in the table, the variation
in individual results decreased during the post-
assessment.

Table 1. Evaluation of 20-Meter Linear Sprint Results
(Sec.), n=16. Source: Authors.

Measurement Min. Max. Mean SD
Pre-test 3.75 5.82 456 0.53
Post-test 3.84 5.56 448 0.46
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Follow-the-Leader Test

Following the 20-meter straight-line sprint, the
students completed the pursuit running test.
During the initial assessment, the group achieved
an average completion time of 7.48 seconds. The
fastest result was 6.45 seconds—nearly one second
faster than the group average—while the slowest
participant completed the task in 8.83 seconds.
This test revealed greater variability in performance
compared to the 20-meter straight-line sprint.

After eight weeks, the students were reassessed,
yielding intriguing results. Although the specialized
training program did not include exercises explicitly
aimed at improving reaction or perception, the
group average demonstrated a positive trend,
decreasing from 7.48 seconds to 7.20 seconds.
There was no significant change in the fastest
performance time; however, notably, the top result
in the post-assessment was achieved by a different
student, suggesting that their performance
improved more significantly than that of their
peets.

Additionally, the findings highlighted that the
slowest participant in the post-assessment achieved
a better time than the weakest performer in the

initial assessment, as reflected in Table 2.
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Table 2. Evaluation of Pursuit-Based Agility Test
Results (Seconds), n=16. Source: Authors.

Measurement Min. Max. Mean SD
Pre-test 6.45 8.83 7.48  0.72
Post-test 6.43  8.64 7.20  0.76

Auditory Direction Test

As the third element of the measurements, the
students performed a directional change running
test triggered by an auditory signal. The course
layout was identical to the pursuit test, consisting
of a 20-meter track with three direction changes.
The difference between the two tests lay in the
stimulus: in this case, an autory signal was used.
During the initial assessment, the best result
recorded was 7.11 seconds, while the weakest
performance was 8.77 seconds. On average, the
participants completed the task in 7.95 seconds.
Among all the tests, this one exhibited the smallest
variation from the mean.

In the follow-up measurement, there was a
notable improvement in the minimum result. The
fastest participant completed the task in 06.66
seconds, showcasing significant progress. How-
evet, this was not reflected in the maximum result,
which increased to 9.08 seconds, taking 0.31
seconds longer than during the initial assessment.
Despite this, the overall results indicated that the
eight-week training program had a positive impact
on the participants' petformance and the group's
collective results. Following the training program,
the participants completed the auditory signal
directional change running test in an average of
7.59 seconds, as shown in Table 3.

Table 3. Evalnation of Audio-Cne Agility Test Results
(Sec.), n=16. Source: Authors.

Pre-Planned Route Test (CODS)

The final part of the measurements involved a
simple directional change running test. The course
layout was the same as in the pursuit and auditory
signal tests. The initial assessment results showed
that the participants completed the designated
course in an average of 6.93 seconds. The best time
recorded was 5.68 seconds, while the slowest
participant completed the task in 8.75 seconds,
demonstrating a significant difference between the
two results.

In the follow-up measurement, minimal impro-
The

students completed the course in an average of

vement was observed across all results.
6.75 seconds, reflecting a measurable improvement
compared to the first measurement. The fastest
participant achieved a time of 5.61 seconds, slightly
better than their initial performance. The most
significant improvement occurred in the slowest
participant's performance, which improved from
8.75 seconds to 8.13 seconds.

The results of the eight-week program also
indicated a reduction in performance disparities
among the students, as their performances became
more closely aligned. This convergence in results is
another positive outcome of the training program
(Table 4).

During the measurements, we observed that the
results for change-of-direction speed (CODS),
where the course layout was known in advance,
were better than those requiring reactive agility.
This difference can be attributed to the additional
time students needed for decision-making and
perception to choose their paths.

Table 4. Evaluation of CODS Results (Seconds), n=16.
Source: Authors.

Measurement Min. Max. Mean SD
Pre-test 7.11 8.77 7.95 048
Post-test 6.66 9.08 7.59 0.67

Measurement Min. Max. Mean SD
Pre-test 5.68 8.75 6.93 0.75
Post-test 5.61 8.13 6.75 0.68
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Figure 3. Comparison of the Average Results of the Auditory direction Test and the Follow-the-Leader Test (seconds),

n=16. Sonrce: Authors.
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Our research also explored whether students
responded faster to auditory signals or pursuit-
based cues within reactive agility tests. In the initial
assessment, students performed 0.47 seconds
better in pursuit tasks compared to auditory signal
tasks. In the follow-up assessment, the averages
still favored the pursuit tests, although the
performance gap narrowed to 0.39 seconds (Figure
3).

In the measurements, we found that the results
of the change-of-direction running test (CODS),
where the course layout was known, showed better
performance compared to tests requiring reactive
agility. This difference can be explained by the fact

7.95
7.60
7.48
I I ]

m Follow-the-Leader Test

that students needed more time to make decisions
and choose the route when they had to react
the
measurement took 0.55 seconds longer, and in the

During the pursuit running test, initial
retest, it took 0.45 seconds longer than the known
route change test. In the auditory signal-based
running test, the difference was 1.02 seconds in the
initial measurement and 0.84 seconds in the retest.
In both cases, the difference improved compared
to the first measurement, but the decision-making
process still required, on average, this extra time to
complete the same distance (Table 5).

Table 5. The effects of using agility tests as training elements (in seconds) n=16. Source: Anthors.

Pre-test Post-test
Test
Mean Min. Max. SD Mean Min. Max. SD

Pre-Planned 6,93 5,68 8,75 0,75 6,75 5,61 8,13 0,68
Route Test
Follow-the- 748 6,45 883 072 720 6,43 864 0,76
Leader Test
Aud

uditory 7.95 7,11 8,74 048 7,59 6,66 9,08 0,67

Direction Test
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Discussion
The of the the
possibility of developing agility within the context

results research confirm
of school sports clubs, particulatly for the 7-8-year-
old age group. The use of agility tests as
of

measurable improvements in both reaction time

components training has  demonstrated
and the speed of change-of-direction running,
which provides valuable feedback for teachers and
coaches. The results show that times for change-
of-direction running improved, particularly for pre-
planned movement patterns. This aligns with
findings in the literature (Koltai, 2021; Young et al.,
2002), indicating that motor skills are more easily
developed at younger ages when motor abilities are
rapidly evolving.

The study also revealed that the development of
different agility components follows distinct deve-
lopmental dynamics, consistent with international
research showing that speed does not develop
childhood

However, the precise impact of growth and

linearly  during and adolescence.
maturation on sprinting performance remains
unclear (Mendez et al., 2011; Meyers et al., 2015),
while other studies have confirmed age-specific
developmental trends in agility (Horicka and
Simonek, 2021).

An interesting finding is that, in tests where
the of

improvement was more moderate, though the

decision-making played a role, rate
group average still improved. This suggests that,
while physical capabilities developed, the enhan-
cement of cognitive elements (e.g., quick reactions,
situation recognition) may require more targeted
training methods.

The methods applied in the study are highly
applicable to the everyday practice of sports
training in school sports clubs, as they do not
require complex equipment and can be well
adapted to the age-specific characteristics of
students. Training sessions at sports clubs provide
an  opportunity to develop in

agility a
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the

improvement of children’s motor skills as well as

comprehensive manner, contributing to
their general motor and cognitive abilities. For
young football players (U12), Sandra et al. (2022)
emphasize a complex approach to developing
speed, agility, and coordination. The complex and
individualized training program showed tangible
improvements in physical performance, specifically
in agility and speed tests. The study highlights the
importance of structured training programs that
focus on the physical characteristics of young

athletes.

Limitations and Future Directions

One limitation of the research is that the sample
size of the group was small, which restricts the
generalizability of the results. Furthermore, the
training program did not specifically target the
development of cognitive elements, which could be
an important direction for future research. It would
be valuable to integrate methods that enhance
reaction  and  decision-making efficiency,
particularly with tests that are more closely aligned
with game situations.

The results clearly demonstrate that agility can be
developed within the context of school sports
clubs, especially when the program is well-
structured and takes into account the age-specific
of  children. The

underscores the importance of school sports clubs

characteristics research
in supporting children's physical and cognitive
development and opens new possibilities for the
of agility, both

extracurricular activities and competitive sports.

complex development in

Conclusion

The aim of the research was to examine the
developability of agility within the context of
school sports clubs, with a particular focus on the
ability to change direction and the speed of
decision-making. The 8-week program conducted

among primary school boys, who were not
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that the
inclusion of agility tests as a training element led to

competitive athletes, demonstrated
significant improvements in the students' time
results. The findings showed that the development
of different agility components exhibited distinct
development dynamics. Tasks involving reaction
time and decision-making remained more time-
consuming, but abilities related to direction-
changing showed significant improvement. The
research confirmed the hypothesis that targeted
training within school sports clubs is suitable for
developing agility, especially at a young age when
the development of motor coordination and speed

is of particular importance.

Recommendations
The

exercises in extracurricular sports activities can

regular inclusion of agility-enhancing
effectively contribute to the development of
children's motor skills. It is recommended that
that the

development of direction-changing, speed, and

schools design programs combine
decision-making in a comprehensive manner
(Sandra et al, 2022). Based on the results, it is
recommended to design differentiated tasks based
on the level of skill. For students starting from a
lower level, simpler, pre-determined movements
should be prioritized, while for more advanced
students, greater emphasis should be placed on
improving reaction time and decision-making.
Although the 8-week program led to significant
progress, longer, continuous training sessions offer
further It i
recommended to extend such studies over several

development  opportunities. is

months or even a year to obtain a more
comprehensive picture of the development pace.
The complex development of agility requires
appropriately trained instructors. It is suggested
that and further
education include specialized modules on agility-

teacher training programs

enhancing exercises and related measurement

methods.
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Overall, well-structured training programs aimed
at developing agility can be effective tools for
improving students' motor skills. Thus, their wider
implementation can contribute to the healthy
development of young people and improve their
movement culture.
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Abstract

Adolescence is a period attributed with series of changes, and sometimes, adolescents engage in deviant
behaviour and violate societal norms. The impacts of these delinquent acts are deleterious and needed to
be curbed. This study examined parenting styles as predictor of adolescents' delinquent behaviours.
Married adults in Kwara State, Nigeria comprised the population of this study (n=300) and sample was
chosen using simple random sampling technique from Kwara South Senatorial Districts. Questionnaire
designed by the authors was used to collect data from the respondents. Mean and rank order analysis was
used to answer the research questions. The hypothesis was tested using multiple regression at 0.05 level of
significance. The finding revealed that authoritarian and authoritative parenting styles were common
among married adults. It was shown that permissive and uninvolved parenting styles were the predictors
of adolescents’ delinquent behaviours. It was recommended that parent should endeavour to create
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adequate time to interact with adolescent, sten to their worries, provide unambiguous responses to their
queries and relate friendly with them. Counsellors should be adequately prepared to address the cases of
youthful exuberance.

Keywords: adolescents; delinquent behaviours; parenting styles

Discipline: pedagogy, sociology

Absztrakt
A SZULOI NEVELESI STILUSOK MINT A SERDULOK DEVIANS VISELKEDESEINEK
ELOREJELZOJE

A serdilSkor egy olyan id6szak, amely szamos véltozassal jar, s el6fordul, hogy a serdilék a tarsadalmi
normak megsértésével devidns viselkedést tanusitanak. E devidns cselekedetek hatasai karosak, és megfé-
kezésre szorulnak. A tanulmany a sziil6i nevelési stilusokat a serdiil6k devians viselkedésének el6re jelzése
szempontjabol vizsgalta. A kutatasba egyszer véletlenszeri mintavételi technikaval hazassigban ¢él6
felnétteket (n=300) vontak be a nigériai Kwara allamban. Az adatgyijtéshez a szerzé altal készitett
kérd6ivet hasznaltak, az adatokat atlag- és rangsoroldsi elemzéssel elemezték a kutatasi kérdések
megvalaszolasdhoz. A hipotézist t6bbszords regresszidval tesztelték, 0,05-6s szignifikancia szint mellett.
Az eredmények szerint az autoriter és az autoritativ sziléi nevelési stilus volt a legjellemz6bba hazassagban
¢él6 felnbttek korében. Az eredmények ramutattak arra is, hogy a megengedd és az elhanyagolé nevelési
stilusok el6re jelezhetik a serdiil6k devians viselkedéseit. Javaslat: a szilék torekedjenek arra, hogy
clegendd id6t biztositani a serdulékkel vald interakcidra, figyelmesen meghallgassak Gket, egyértelmi
valaszokat adjanak kérdéseikre, és bardtsagos kapcsolatot alakitsanak ki veliik. A tanicsadéknak fel kell
készilnitk a serdtl6kori viselkedési problémak kezelésére.

Kulcsszavak: serdiilSk; devians viselkedés; szildi nevelési stilusok

Diszciplina: neveléstudomany, szociolégia

Introduction childhood and adulthood that lasted between the
Human beings pass through various phases du- ages of 14-25 years for males and 12-21 years for
ring developmental process, of which adolescence  females. Lansford and Banati (2018) defined
is one of the stages. Adolescence emanated from  adolescence as the period of growth from puberty

«

the Latin word “adolescere,” this implies “to  to adulthood, which is characterized by marriage,
mature.” Maturity into adolescence covers a wide parenthood, completion of formal education and
range of physical and biological tasks. Adolescence  financial independence. It is the transition from
is the period when physical and psychological childhood immaturity to grownup maturity. It is
changes happen at a breakneck pace. It is the time  often referred to as the storm and stress age.
of the onset of puberty when an individual transits ~ Experts consider the journey from childhood to
from childhood into adulthood. Many modern adolescence to be a series of transitions. These
definitions of adolescence differ depending on  transitions involve biological, physical, cognitive,
philosophy, with little discussion on why the social, and emotional changes. Adolescence, accor-
proposed assumption was chosen. In the opinion ding to Steinberg (2014b), is a pivotal develop-
of Curtis (2015), adolescence is a phase between mental stage that is traditionally defined as the
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years between puberty and the attainment of social
independence.

Adolescents expetience psychosocial issues at
some point during the developmental period. Many
of these issues are temporary in nature and go
unnoticed (Kakkad, Trivedi, Gitika & Raichandani,
2014). These issues are the result of interplay
between genetic makeup and environmental cir-
cumstances. Many adolescents experience mood
disorder, engage in deviant behaviour and violate
societal norms. It is opined that disobedience,
truancy, vandalism, fraud, sexual promiscuity, drug
use, absenteeism, verbal abuse, cultism are some
deviant behaviours perpetrated by adolescents.
Adolescents also defy parental instructions and
explore different situations (Zimmermann et al.,
2022) which most times resulting in delinquent
acts.

Delinquent behaviour according to Kenchadze
(2015) is a criminal act committed by a human
against the laws of society. Usually, it can be
termed antisocial, deviance or criminal behaviour;
all implies negative, harmful and destructive termi-
nology. Gyansah, Soku and Esilfie (2015) referred
to delinquency as any criminal act attracting fine,
imprisonment and sometimes punishable by death.
Similarly, delinquency is any criminal or unlawful
behaviour committed by those who have not
reached adulthood or reached the maturity age
(Raselekoane, Mulaudzi, Thobejane, & Baloyi,
2019). Delinquent behaviour can be viewed in
different dimensions; it occurred at home, which
involves disruptive acts such as stealing and lying.
It also occurs in educational settings, which sur-
rounds around interruption of classroom activities
and violation of school rules and regulations. This
includes bullying, absenteeism, examination mal-
practices among others. The other dimension
affects the larger society which includes vandalizing
government property, kidnapping, robbery and
insurgency. In the opinion of Aw, Widiarti,
Setiawan, Mustaffa, Ali and Hastasari (2020), delin-
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quency can be grouped as low, moderate, and high.
Low level of delinquency may include violating
school guidelines, displaying truancy, scribbling on
walls and lots more. Moderate delinquency includes
bullying, fights, hate speech to mention a few. High
delinquency refers to such that leads to criminal
acts, such as criminal gangs, illegal racing, sharp
weapons misuse, possession and use of hard drugs,
assault, theft, sexual harassment and others.

Behaviour is regulated not only by required
legislation, but also by societal ethical and moral
norms. In the opinion of Kenchadze (2015), under-
standing crimes is based on the principle of norma-
lization, which states that guilt is determined by the
norms and regulations binding the civil society.
Sarwar (2016); Yemane (2020) grouped delinquent
behaviour into two categories; status offenses and
delinquency offenses. Status offenses are those acts
not regarded as punishable if committed by an ado-
lescent. They include truancy, alcohol possession
or use, staying out late while delinquent offenses
are punishable and include property destruction,
illegal weapon possession and possession or sale of
narcotics.

The involvement of adolescents in antisocial
behaviour keeps rising. Gyansah, Soku and Esilfie
(2015) reported that the Department of Social
welfare in Ghana recorded 276 juvenile disruptive
cases in 2007; and in 2010, it recorded a daily
detention of 115 juvenile delinquents. Similarly,
adolescents were reported to be responsible for a
high percentage of all criminal acts reported by
Kenyan police (wa Teresia, 2021). Diwe, Aguocha
and Duru (2016) reported a high prevalence of
delinquent behaviour among adolescents in Nige-
ria. The study of Ikediashi and Akande (2015);
Vipene, Agi and Chikwendu (2020) in Nigeria also
agreed that the increase in antisocial behaviour
among adolescents is evident. The high occurrence
of delinquent behaviour among youth is not limi-
ted to Africa. Molero Jurado et al, (2017) stated
that in Almeria; a province in Spain, a high rate of
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antisocial behaviour was recorded. In the United
States of America, 850,500 cases of delinquency
were recorded in 2016; 1000 cases were convicted,
235,600 cases of young boys, and 614,900 cases of
youths under the age of 17 being reported (Niha-
yati, Sholihah & Qonaah, 2020). Darvishi et al.,
(2022) reported high prevalence of delinquent
behaviour among adolescents. It pointed that
delinquent behaviour is high in United States of
America and India. It was mentioned that adoles-
cents were involved in theft, vandalism and sub-
stance use. Gupta, Mohapatra and Mahanta (2022)
recorded a high rate of delinquent behaviour in
India. Globally, the incidence of delinquent acts is
one of the worrisome societal issues. The rate of
crime is alarming; its impact on individual, family
and society is enormous and therefore calls for
checking into determinants of antisocial behaviour
among adolescents. The nature-nurture approach
that determines the disposition of an individual
cannot be over emphasizing. It is the nature
approach that resulted in the styles of parenting
which could predict delinquent behaviour. Mousavi
and Ghayoomzadeh (2020) reported that parental
history and background such as parental socio-
economic status, quarrels, addiction, unemploy-
ment, and a past reference of a criminal conviction
and imprisonment are predictors of adolescent's
delinquent behaviour. Cabrera, Herrera, Rubalcava
and Martinez (2017) pointed at domestic violence,
family stress, parental criminal acts and poor
parental relationship as family predictors that can
predispose adolescent to antisocial behaviour.
Alwajud-Adewusi, Umar and Odenike (2021)
added that parental attitudes strongly determine the
disposition and behaviour of children. In the same
manner, the nurture approach that led to environ-
mental related factors which determine delinquent
behaviour is also paramount. Such environmental
factors can expose adolescents to delinquent
behaviour. Factors such as poverty and unem-

ployment can predict delinquent behaviour among
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adolescents. Adegoke (2015) pointed at poverty,
broken home and influence of peer to be the major
factors that predispose adolescents to delinquent
behaviour. Vipene, Agi and Chikwendu 2020
agreed that frustration emanated from poverty can
lead an individual to indulge in delinquent acts.
Mathews and Savarimuthu 2020 added unhealthy
environment, abandonment of basic needs and
influence of peer to predict adolescents’ delinquent
behaviour. Parenting style is a multifaceted activity
that involves a variety of dissimilar behaviours that
work together and separately to impact child’s out-
comes (Baumrind, 2012; Sahithya, Manohari &
Vijaya 2019). Parenting style is a model or practice
that portrays the general methods which parents
employ to raise children (Berge, Sundell, Ojehagen
& Hakansson, 2016; Altaf, Hassan, Khattak &
Igbal, 2021). It is a practical guide to teach the
children the norms, morals, values and social skills
to survive in society. It resembles the emotive
climate in which parents adapted to nurture child-
ren (Steinberg & Darling, 2017; Rangarajan et al.,
2020). It involves a combination of parental
approaches and conducts that parents usually apply
consistently to manage the acts of children and is
influenced by patterns of control, responsiveness,
warmth, and punishment (Sahithya, Manohari &
Vijaya, 2019).

A parent is someone who cares for a child while
growing up; this refers to a father or mother and in
some situations, siblings, grand-parents, uncle,
aunt, or any other family member can assume the
role of parents. In many circum-stances, the
biological parent is the primary care-giver, but in
cases, such as orphans, the government and social
institutions play an impozr-tant role in child rearing
(Pratap & Yadav, 2019). From childhood to
adulthood, parents play a very essential role in
mentoring, guiding and developing the children.
The manner in which parent models the children
determines the conduct and character displayed.

Parents that practice dialogue and open communi-
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cation approach are more likely to have cheerful,
energetic and less violent children (Kapetanovic,
Boele & Skoog, 2019). Likewise, parents who do
not permit the ex-pression of needs and feelings
could raise de-pressed, violent and dissatistied
children (Wairimu, Macharia & Muiru, 2016;
Amran & Basti, 2020).

Developmental psychologists believe that paren-
ting styles such as playing with children, correcting
the children, assisting the children and many
happenings between children and parents have an
influence on children's behaviour, attitude and
relationships later in life. The nurturing of children
in a particular direction follows a cultural frame-
work (Garcia, Serra, Oscar, Martinez & Cruise,
2019). Therefore, culture has a significant impact
on parenting styles. Culture establishes the bounda-
ries of conventional behaviour that must be moni-
tored and rewarded (Gafoor & Kurukkan, 2014). It
also explains the limits of undesirable that should
be refrained and punished. This follows that paren-
ting styles differ from one culture to another.
Parenting technique is predicted to be hereditary; it
can be passed from generation to generation. Some
individuals adopt the methods of their descendants
to raising children while some prefer experimenting
with different approaches to raising children which
translate to what they feel to be the most beneficial
(Garcia & Santiago, 2017).

Regardless of the parenting style preferred to
raise a child, research has found that parenting sty-
les may be classified into two groups namely res-
ponsiveness and demandingness. The responsive-
ness or warmth approach shows care and
acceptance, support and communicate with child-
ren; allowed individual development through self-
assertion (Garcia & Serra, 2019). Aldhafri (2010)
claimed that the demandingness approves well
defined monitoring measures, direct confrontation,
and discipline patterns to train the children.

Following another pattern of classification, three

parenting styles were developed in the 1960s by a
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developmental psychologist named Diana Baum-
rind, who agreed the parenting styles of authori-
tative, authoritarian, and permissive or indulgent
(Power, 2013). In 1983, Baumrind’s study was
elaborated by Maccoby and Martin who discovered
the fourth parenting style; uninvolved or neglectful
(Kuppens & Ceulemans, 2018; Sawar, 2016). These
four parenting styles corresponded with high and
low values on the responsiveness (warmth) and
demandingness (control) dimensions, respectively.
This study hinged on this classification. Authori-
tative parents provide a caring atmosphere, open
communication with children and offer a high level
of constant emotional support (Garcia & Santiago,
2017). The authoritative parents offer bi-directional
communication; set rules for children and listen to
children’s opinions on the regulations. In authori-
tarian parenting style, parents placed a high level of
demand and a low level of response (Hoskins,
2014). Authoritarian parents impose strict rules and
mandate punishment for breaking the rules
(Khurram & Fayyaz, 2016; Ada, Mahour, Agrawal,
Arya &Kar, 2018). Authoritarian parents provided
strict discipline, allowed limited flexibility, and a
controlled environment (Tapia, Alarid & Clare,
2018). Permissive parents tend to indulge the
children by granting unlimited freedom (Santrock,
2017). Parents that practice a permissive style rarely
enforce regulations; do not enforce rules on the
children (Garcia & Santiago, 2017). Permissive
parents allow the children to participate willingly
without being apprehensive. It is characterized with
autonomy; inadequate parental monitoring and
discipline (Mishra & Biswal, 2020).

Uninvolved parenting style shows slight love and
applies little control over the child (Johnson, 2016).
Neglectful or uninvolved parenting, according to
Garcia and Serra (2019), is described with the
lowest quality parent—child relationships. Uninvol-
ved parenting lacks monitoring and does not pro-
mote the child’s interests; this type of parent is
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concerned with self rather than the child’s (Panetta,
Somers, Ceresnie, Hillman & Partridge, 2014).

The great impact of parenting on the life of
children cannot be overstressed. The fundamental
agents of socialization are home and parent. The
educational institutions ranging from primary, se-
condary to tertiary institutions are also major ele-
ments of socialization. Counselling sessions and
techniques are equally useful to address the feelings
and emotions of adolescents. The roles of these
institutions are very vital to the development of
adolescents while lackadaisical attitude could be
detrimental to their future. Therefore, achieve-
ments, goals and expectations in adulthood largely
depended on the care, attention and training
received in childhood and adolescence period. The
friendly emotional atmosphere enjoyed by children
while growing up crea-ted a functioning support
system, eloquent expression and positive self-
image. These resulted in healthy well-being, effi-
cient relationship and a courteous way of life. On
the contrary, neglected and maltreated children are
likely to suffer rejection and transgression because
of scarce support sys-tem, inadequate care and lack
of communication which might lead into un-
acceptable behaviour and indecent way of life.

Research Questions
The following research questions were raised to
guide the conduct of this study:

1. What are the parenting styles of married
adults in Kwara State?

2. What are the common delinquent beha-
viours exhibited by adolescents in Kwara
State?

Research Hypothesis

The following null hypothesis was formulated
and tested in this study: Parenting styles will not
significantly predict delinquent behaviours of
adolescents in Kwara State.

Method
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The research design employed for this study is a
survey design of correlational type. The thrust of
the study is to establish the relationship between
parenting styles and adolescents’ delinquent beha-
viour.

The population of the study comprised all
married adults in Kwara State and married adults
from the selected local government areas formed
the target population of this study. In selecting the
sample for this study, the authors adopted simple
random sampling technique to select Kwara South
Senatorial Districts out of the three districts existed
in Kwara State. In Kwara South Senatorial District,
there are Ekiti, Ifelodun, Isin, Irepodun, Oke-Ero
and Oyun Local Government Areas (LGAs). Using
randomisation the
Ifelodun, Irepodun and Oyun LGAs to pick
participants for the study. From these three LGAs,

technique, author selected

300 married adults were selected as respondents
that participated in the study. The married adults
were selected from schools, religious centres and
government agencies. The criteria for participation
in the study include ability to read and write
English language, having marital years of not less
than 5 years.

The instrument used for this study is a ques-
tionnaire; the questionnaire was structured by the
authors. It was arranged in three sections (A, B,
and C). Information on section A was used to
obtain demographic data of respondents. Section B
comprised items on characteristics of different
parenting styles while section C consisted of items
on delinquent acts traced to adolescents. The
questionnaire was patterned on four-point type
rating scale of Strongly Agree, 4 points; Agree, 3
points; Disagree, 2 points and Strongly Disagree, 1
point. The mean score for scoring was 2.50.

The reliability of the questionnaire was ascer-
tained by administering the questionnaire to
married adults in Ilorin Metropolis; the metropolis
was not part of the locale for the study. It was
administered to the same respondents at an interval
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of four weeks in order to enable test-retest
reliability. The reliability coefficient was carried out
and the result was 0.77. The wvalidity of the
questionnaire was equally investigated by experts in
the field of marital counselling and sociology. Cot-
rections and suggestions pointed out were amen-
ded accordingly.

The respondents were informed of the objectives
of this study and permission was received before
the administration of the questionnaire in the entire
locale used. The respondents were asked not to
write names on the questionnaire to maintain
privacy. The administration of the questionnaire to
the respondents was done by the authors with the
help of two trained research assistants.

The data was retrieved for the process of analysis.
Descriptive and inferential statistical methods were
employed to analyse the data collected for this
study at 0.05 alpha level.

Result

Research Question 1: What are the parenting
styles of married adults in Kwara State?

Table 1 presents the mean, standard deviation
and rank order analysis of the respondents’
parenting styles.

Research Question 2: What are the common
delinquent behaviours exhibited by adolescents in
Kwara State?

Table 1. Mean and Rank Order Analysis of the Respondents’ Parenting Styles. Source. Author.

No As a married adult: Mean SD Rank
9 I spent quality time with my children 3.29 .889 1st
7 I give priorities to my children need 3.27 .867 2nd
8 I give my children reasons why rules should be obeyed 3.26 .860 3rd
6 I encourage my children to talk about his or her troubles 3.22 925 4th
2 I set rules that must be strictly followed by my children 3.04 904 4¢h
3 I punish my children when rules are broken 3.02 978 6
10 I take my children desires into account before making decision 3.02 .898 7th
1 I impose decisions on my children 2.86  1.096 8

I slap or spank my children when he or she misbehaves 2.63  1.009 9th
5 I hardly allow my children to express his or her feelings 234 1.153 10t
15 I allow my children to make his or her decision 2.17 954 11t
14 I rarely punish my children 213 1.020 124
13 I rarely set any kind of boundaries for my children 2.09 979 13t
11 I am less concerned about my children’s behaviours 2.05  1.090 14th
12 I accept my children’s behaviours, whether good or bad 202  1.011 15t
19 I rarely assign any duty to my children to do at home 1.82 921 16t
16 I say nothing whenever my children do something wrong 1.76 ~ 1.002 17t
18 I hardly care about what is going on in my children life 1.75 981 18t
17 I never have any close relationship with my children 1.75 944 19th
20 I rather face my own life than my children life 1.68 923 20t
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Table 2. Mean and Rank Order Analysis of the Respondents’ View on Adolescents Delinquent Bebavionrs. Source.

Aunthor.
Item No  As far as I am concerned, my adolescent child Mean SD Rank
engages in the following behaviours:

2 telling lies 2.02 1.118 Ist
1 disobeying school rules and regulations 2.01 1.159 2nd
20 imprudent use of funds 1.91 1.094 3
3 frequently absent from school 1.82 1.021 4th
6 refuses to take corrections 1.79 938 4th
7 scribbles on walls 1.78 911 ot
5 usually use abusive language 1.76 999 7th
4 bullying young ones 1.76 970 8
13 running away from home 1.66 .898 9th
8 quarrel with peers 1.64 844 10t
15 putting on indecent dressing 1.60 818 11
11 display truancy 1.60 818 12th
9 colour his or her hair 1.59 790 13t
10 assault elderly 1.57 792 140
17 staying out late at night 1.57 821 15t
14 Stealing 1.57 784 16
19 watching of pornography 1.56 762 17t
12 involves himself or herself in examination malpractice 1.56 767 18th
18 involves himself or herself in gambling 1.52 765 19
16 disobeys curfew instruction 1.51 795 20th

Table 2 presents the mean, standard deviation
and rank order analysis of the respondents’ view
on adolescents’ delinquent behaviours.

Hypothesis: Parenting styles will not signifi-
cantly predict delinquent behaviours of adolescents
in Kwara State.

(patenting styles) has a contribution to the
prediction of adolescents’ delinquent behaviours.
This was confirmed by the result of Multiple R

=0.340, Multiple R square is 0.115, Adjusted

Multiple R is 0.112 and the Standard Error is
10.222. It was revealed that the independent
variable R2 = 0.115 of the variance which is

significant as indicated by the calculated F-value of
Table 3 shows that the independent variable 3.884.
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Table 3. Summary Table of Multiple Regression Analysis Showing Prediction of Independent 1V ariable (Parenting Styles)
on Adolescents Delinquents Behaviour in Kwara State. Sonrce. Author.

Multiple R = 0.340

Multiple R2 = 0.115

Multiple R? (Adjusted) = 0.112
Standard Error = 10.222

Model Sum of Squares df  Mean Square Cal F-value Sig.  Critical F-Value
Regression 4062.867 2 4062.867 3.884 .000 3.872
Residual 31137.303 297 104.488

Total 35200.170 299

Table 4. Test of the Significance of the Regression Coefficients. Source. Author.

Variable B Std Error Beta t-value p-value
Constant 51.184 2.848 17.972 .000
Authoritarian -1.082 0.174 115 2.113* .055
Permissive 45.158 3.177 173 3.231* .001
Uninvolved 0.551 0.140 210 3.927%* .000
Authoritative -1.008 0.171 036 0.626* 532

Significant, p<0.05

Table

parenting style under the independent variable to

4 Indicates the contribution of each

the prediction of adolescents’ delinquent beha-
viours with permissive and uninvolved parenting
styles being the predictors of delinquent beha-
viours among adolescents as uninvolved being the
most potent with (8 =0.210, t =3.927; p<0.05)
followed by permissive with (8 =0.173, t =3.231;
p<0.05), since these parenting styles p-value of
0.000 and 0.001 are less than 0.05.

uninvolved and permissive parenting styles are

Hence,

predictors of adolescents’ delinquent behaviours. It
was also shown that authoritative and authoritarian
parenting styles had (8 =0.036, t =0.626; p>0.05)
and (B =0.115, t =2.113; p>0.05) respectively.
Hence, authoritative and authoritarian parenting
styles are not predictors of adolescents’ delinquent
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behaviours because the p-value is greater than the
critical value of 0.05.

Discussion
The of this

authoritarian and authoritative parenting styles

findings study revealed that
were common among married adults in Kwara
State. The finding of this study contradicts the
study of Ada, Mahour, Agrawal, Arya and Kar
(2018) who found that permissive style was the
common parenting style. The reason for this
finding could be that the respondents are influ-
enced by the African cultural belief system which
assumed that parents dominates and directs the
affairs of children. It entails caring, tutoring and
guiding the children in a manner that gives the
children little or no chance to act otherwise. This
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style does not usually permit the decision of the
children to supersede the parents’.

The finding also revealed that delinquent beha-
viours such as telling lies, disobeying school rules
and regulations, imprudent use of funds, frequently
absent from school, refusal to take corrections
among others were not common among adoles-
cents in Kwara State. This finding negates the
submission of Vipene, Agi and Chikwendu (2020)
which that
delinquent actions such as examination fraudulent,

showed adolescents demonstrated
use of substance, extortion of money among
others. This may be due to the fact that children
are not exposed to the factors that predispose
adolescents to delinquent behaviour. Some of the
factors which predispose adolescents to vice are
peer pressure, unlimited access to social media,
independence, and use of substance. The reason
could also be traced to the kind of training
adolescents are exposed to. Many adolescents are
aware of the consequences of delinquent behaviour
through the training received from their parents.

The hypothesis which stated that parenting styles
will not significantly predict adolescents’ delinquent
behaviours was rejected; it was found that per-
missive and uninvolved parenting style were the
predictors of adolescents’ delinquent behaviours.
This corroborates the findings of Berge, Sundell,
Ojehagen and Hakansson (2016) which showed
that uninvolved style permitted antisocial beha-
viout.

The finding is in tandem with the submission of
Amran and Basri (2020) which showed that
association exists between parenting styles and
adolescents’ delinquent behaviours. The reason
adduced for this finding is that quality time and
effort expended on training of children immensely
contribute the
determining the attitude of the children. The child
that was neither cared for nor monitored the

to  shaping behaviour and

activities being pursued may likely engage in acts
that is against the norms of society.

80

The permissive and uninvolved parenting styles
encourages children’s liberation. It permits children
to explore; does not restrict the children from
experimenting with the happenings around which
can eventually result in delinquent behaviour.

Conclusion and Recommendations

Authoritarian and authoritative parenting styles
are preferred by married adults in Kwara State for
mentoring the adolescents. As a result of this, the
common antisocial actions that are usually per-
petrated by adolescents are not found among ado-
lescents in Kwara State. This study therefore re-
commended that parent should continue to create
adequate time to interact with adolescent, listen to
their worries, provide unambiguous response to
their queries and relate friendly with them.

Implication  for Counselling Practice. Counselling
seminars and workshop should be given priority to
cater for the needs of young people. Counsellors
should be adequately prepared to address the cases
of youthful exuberance. Public enlightenment
should be arranged for adolescents through radio,
television stations and social media platforms on
impacts of delinquent acts in future. Awards and
prizes should be given at various levels of edu-
cation to encourage well-behaved students. Gathe-
rings involving adolescents should be organized in
order to recognise those that are well-behaved and

serve as encouragement for others.
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Abstract

This study highlights challenges in communication between students and academic teachers. In addition,
it describes how the university working environment, with its positives and negatives, influences
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shows the importance of a proper professot’s approach to students and a healthy educator-student
relationship. This research contributes to illuminating the multifaceted dimensions of communication in
modern educational environments, as it provides a better view of the academic environment and helps in
determining better ways of obtaining professor-student productivity.
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Absztrakt

A SZAKADEK ATHIDALASA: A KOMMUNIKACIO ES A PRODUKTIVITAS FEJLESZTESE
AZ AKADEMIAI KAPCSOLATOKBAN — FOKUSZBAN AZ OKTATO-HALLGATO KAPCSO-
LAT

A tanulmany a hallgaték és az egyetemi oktatok kozotti kommunikaciéval kapesolatos kihivasokat
targyalja, emellett bemutatja, hogy hogyan befolyasolja az egyetemi munkakdrnyezet a professzorok mun-
kateljesitményét. A kutatasi projekt részeként a szerzé magyar és montenegréi felsGoktatasi intézmények
oktatéival készitett interjikat. A valaszaddkat a szerzé a tanitasi médszereikrdl, a k6z6s kommunikacioval
kapcsolatos tapasztalataikrél, valamint azon kollegialis és adminisztrativ problémakrél kérdezte, amelyek
stresszt okoznak a szamukra. Az interjik az oktatdk személyes nézépontjabol mutatjdk be a kollektiva
olykor rejtett perspektivait. A tanulmany ravilagit a megfelel6 professzori hozzaallas és az oktat6-hallgatd
kapcsolat fontossagara. A kutatas azaltal, hogy jobb ralatast biztosit az akadémiai kérnyezetre, hozzéajarul a
kommunikacié sokrétd dimenzidinak megvildgitisahoz, valamint segit meghatarozni a professzor-hallgaté
produktivitds elérésének modjait.

Kulcsszavak: akadémia, tanitasi modszerek, kommunikaciés problémak, oktato-hallgaté kapcesolat,
munkakérnyezet, akadémiai kbz6sség, akadémiai kapesolatok

Diszciplina: neveléstudomany, szociolégia

As one of the forms of dialectics, the discipline  question. (Deli¢ & Beéirovié, 2016) By asking
of leading a discourse and drawing a response from  questions and analysing the text and the discussed
the audience, the most productive and valuable  topic, Socrates 'extracted' information from his stu-
method is the Socratic method. The Socratic dents and participants in the conversation. The
method was named after the famous Greek phi- Socratic method emphasises questioning and cti-
losopher Socrates, who lived around 469 BC tical thinking and inspires curiosity and engage-
(Knezi¢ et al, 2010). This method that ment in students, fostering a deeper understanding
“|..]Jchallenges one to produce reasons for one’s of the subject matter. In this context, it is
view” (Ryan, 2023, para.17) arose from the life that  interesting to mention that the word ‘persuasion’
the Greek philosopher led since he had the habit of  comes from the Greek verb ‘to believe’. Accor-
walking around the city and engaging in spon- dingly, Aristotle believed in using discourse not
taneous but philosophical conversations, gathering  only to convey information but also to gain accep-
people to talk about a specific topic. Conversations — tance of a belief and agreement with an opinion
about beauty, justice, the meaning of life, (Corbett & Connors, 1999). Additionally, the most
knowledge, and wisdom were pedagogical app- effective method for promoting critical thinking is
roaches that encouraged people to find deeper backed by decades of research demonstrating that

meaning and answers to the given topic or individuals who possess critical thinking skills are
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persistent, decisive, and capable of addressing a
variety of tasks (Helpern, 2013). As an interesting
example, we also mention the extreme version of
Socrates” method, presented as part of John Os-
borne’s (1978) novella “The Paper Chase”. The
novel speaks about a particular professor, Kings-
field, who terrorises his students with intense
cross-examination about legal cases, humiliating
them in various ways to force ideas and critical
thinking. This is fiction, of course, but also an idea
Osborn based on the fact that Harvard professors
were precisely these types fifty years ago. They had
zero tolerance for students’ unpreparedness and
lack of information for each lecture (Walsh, 2012).

Research Objectives

This research focuses on the relationship bet-
ween students and their educators, communication,
the work environment of the professors, and the
collegial relationship. It explores how these factors
influence their knowledge transfer and the recep-
tion of knowledge by the students, as well as the
productivity of both academic staff and students.
In this sense, it is essential to incorporate the view
that the revolutionised education should be about
‘teaching for wisdom’, which should be differ-
rentiated from the formal, academic knowledge
one receives (Maxwell, 1984). The goal of this
study is to receive information on:

e Methods professors use to communicate with
their students when teaching, and the success
of these methods in terms of grades and
student interest in learning.

The impact of the working environment on
teachers and its influence on their scientific
and teaching productivity, as well as their rela-
tionships with students. This includes working
the level of
relationships, and administrative issues.

conditions, stress, collegial
Advice from the professors on how to fix the
issues in the mentioned areas and enhance

productivity. Productivity in this instance

87

refers to: The students’ side: better grades,
more enthusiastic interaction during classes,
and willingness to participate in extracurricular
actividies. From the professot's side: More
efficient execution of work tasks, higher scien-
tific activity (publishing articles, translations,
and books), a more enthusiastic flow of lec-
tures and transfer of knowledge, an increase
of desire for self-improvement for the benefit

of the academic community.

The study highlights the importance of a well-
functioning relationship between colleagues and
administrative staff, creating strong connections
that foster a positive rapport between faculty and
students. Together, they enhance student engage-
influence how students

learning (Mattanah et.al., 2024). The respondents

ment and approach
demonstrate through their experiences the crucial
role that teachers play in the development of pet-
sonal maturity, as well as the social, emotional, and
cognitive aspects of a student’s personality. Mento-
ring, effective communication, and a favourable
learning environment contribute to this develop-

ment (Doskach et.al., 2022).
Methodology

Interviews

Broniclaw Malinowski's psychological multifunc-
tionalism and his focus on the importance of
fieldwork served as a springboard for this research.
The importance of fieldwork for understanding the
individual, and based on the individual and the
entire society, that is, in this case, the academic
collective, was taken very setriously. Therefore,
through conducting in-person interviews, we can
gain insights into how society functions, as well as
its emotions, spirit, and thoughts, all through indi-
vidual interactions. (Malinowski a., 1932). Mali-
nowski believed

that basic needs arise from

biological needs, and that culture in the form of
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society is organized in such a way as to respond to
those needs. If the individual is satisfied, the whole
society will be satisfied (Malinowski b., 1944).
Here, we are considering a group of academic
professors who each have individual needs. When
these needs are met within the academic environ-
ment, they can function more effectively and
contribute positively to the group as a whole. This
qualitative ethnographic method provides in-depth
information primarily based on the emotional and
intellectual thoughts and experiences of a human
being. Personal contact and conducting live
interviews encourage openness and relaxation,
leading to the collection of valuable data. This
approach allows for simplified questions to be
addressed to the professors, with the possibility of
additional, information, explanation and clari-
fication of certain points that the researcher is
interested in. Certain topics have complicated
backgrounds that are often overlooked by quan-
titative methods. This method gives a personal
voice to professors, which is often overshadowed
by standardized and numerically focused research.

Participants — Process of selection (sampling
and criteria)

For this research, we utilized the purposive sam-
pling method. The participants were chosen based
on their years of experience and practical work at
the university with students, as we believe they
adequately represent the seriousness of the topic.
Additionally, the interview method allows parti-
cipants to share their personal approaches, expe-
riences (both challenging and inspiring), and
impressions, adding a human aspect to enrich the
research qualitatively. Research reflects on the way
professors function in the work environment,
interact with students and colleagues and react to
specific problems, obstacles, and (un)favourable
circumstances. This includes advice for students,
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colleagues, and the educational system. Each inter-
view was conducted in person with a subsequent
agreement to anonymity having touched up on
some academic problems which might cause inter-
nal issues with some of the interlocutors.

In total, we interviewed eight educators: four
from Montenegro and four from Hungary. Selec-
ted four professors are experts in cultural Anthro-
pology and ethnography, mathematics and com-
puter sciences, and literature. Four associate pro-
fessors are experts in Anglo-American literature,
English language, and migration studies. (table 1.).
All have years of experience teaching, working with
students, researching, and extracurricular academic
activities. Three male participants are aged between
37 and 63. Five female participants are aged
between 39 and 58.

The interviewees were met with the ethical regu-
lations and the breadth of freedom they have as
the

question, get a different version of the question,

intetlocutors: intetlocutor can refuse a
and withdraw his statement. All interviews totalled
9 hours and 20 minutes, which were transferred
verbatim into the transcript material. The inter-
views lasted between November 13, 2023 and April

19, 2024 (when the last interview was conducted).

The content analysis

Academic beginnings Most of the examined
respondents started their careers as very young
people who, in most cases, were also newly gra-
duated teachers. Within this question, they talked
about the transition from a student role to the role
of an educator. Although most admitted they were
very young and new to things, they did not feel a
significant change. When asked what attitude they
took regarding the amount of authoritativeness, all
of them declared a “relaxed, friendly approach”
with minor deviations.



KULONLEGES BANASMOD, XI. EVF. 2025/1.

Table 1. Participants. Sonrce: Author.

Hungary Montenegro

Code Main research area Degree Code Main research area Degree

HU A Philosophical anthropology, Dr. habil. in | MNE A Anglo-American PhD in
German philosophy in the Philosophy, literature and culture,  Literature,
XIX. century, history of professor literary theory and associate
cultural anthropology, criticism professor.
assimilation and minorities

HU B. Sacredness and dance, the Dr. habil. in MNE B Anglo-American PhD in
relationship between History and literature, literature Literature,
movement symbolism, dance  Ethnography, and associate
and Christian culture professor religion/psychology professor

/sociology studies

HU C  Travel writing studies, Dr. habil. in MNE C American and British ~ PhD in
migration studies, US culture, literature, literature and culture, literature,
US-Hungarian relations associate literary criticism professor.

professor

HUD Mathematical Analysis, Dr. habil. in MNE D Anglo-American PhD in
Functional Equations, Mathematics, literature and literary  Literature,
Inequalities Computational professor criticism associate
Mathematics, Virtual Reality professor

When asked what attitude they took regarding
the amount of authoritativeness, all of them
declared a “relaxed, friendly approach” with minor
deviations. None of the answers have a single
extreme feature but a positive connotation with
minor differences that depend on the character.
Some experienced the transition from student to
teacher quickly, without any additional adjust-
ments. Certain interlocutors for this research took
a relaxed and friendly approach towards their
students. These individuals usually belong to a
group that identifies with the students and does not
believe in the firm approach. MNE C, being
against authoritarianism, describes her approach as
“a string that should not be pulled too tight”.
“Relaxed and friendly approach” was an almost
identical response among male ones who, in the
transition, might have experienced short-term
discomfort due to new circumstances but nothing
significant. The female lecturers had a similar
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attitude, essentially the same, with remarks that in
the beginning, as young teachers, they had a
dilemma about how to position themselves. They
even, perhaps, took a slightly firm stance due to
excessive expectations of themselves, inexperience,
the naivety of a young person and the desire to
prove themselves. They see it as a subconscious
defence mechanism that requires an authoritative
attitude from a young educator, which, with time,
experience and self-work, grows into a balanced,
measured and open attitude towards young people

who are learning.

The relationship between a student and a
professor: then and now

,Research shows that the stimulation of a
student’s learning interest depends on a lecturer’s
personal competencies, the teaching style, teaching
involvement, overall approaches, methods and

other teaching aids used.” (Rebisz et.al, 2016, as
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cited in Boyer, 1997; Herda-Plonka, 2013, p.50 )
Respondents complained that previously, the rela-
tionship between students and lecturers was
strained, alienated and distant which encompassed
Hungary and Montenegro. Respondent HU B
marks it as a “relic of the past” and following the
impositions of that era, relations were also formed.
MNE B points out that now it seems drastic to
everyone because of the “familiarity” syndrome
that exists today, which was not natural back then.
Therefore, in those days, no one thought the
change process should be initiated if something
was “unnatural”’. On the other hand, the other
respondents note that the change was initiated later
and mostly came from the “Anglo-American” side.
On that matter, HU C claims described their
institute was always like a small island: isolated
from the norm both in the past and today. They
and their colleagues never had a problem with the
strictness, distance and limitations of the precisely
because their older, now retired colleagues also
studied and worked in America. Even fifty years
ago, their work was much more modern than other

institutes today.

Positive and negative results from the
professors’ behaviour towards students

HU D stated that detailed explanations and even
returning to the essential things were the keys to a
better pedagogical approach and productivity. He
pointed out that he won over many students and
even former ‘math despisers’ because of this
approach. Some professors in earlier days had zero
tolerance for students’ unpreparedness and lack of
(Walsh, 2012).
According to HU D, this proved to be a handicap
for the

regression, not progress. This is precisely why this

information for each lecture

students and a method that caused
teacher supports the opposite position: going back
to the basics, but more on that in the analysis part.

Many students at the university are still stuck at
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some point when they do not understand some-
thing, and they carry it with them throughout their
subsequent schooling. This approach is not the
case with his colleagues, who believe that the basics
should not be bothered with. HU A claims that
students are mostly motivated by the motivation of
their teacher, his/her enthusiasm and passion for
his/her subject.

The process of “everyday recon-ceptualisation”
or perspective change is vital, and this recon-
ceptualisation of the self is used in psychotherapy
and has proven effective. For a person to make a
change, two phases must occur: a contrasting
process between a pootly adjusted self and the
current better self and the transformative point
that led the (Ribeiro, 2022).
Following Ribeiro’s example, I was in a non-productive

to realisation
or stagnant situation. However, 1 started doing things
differently  (reconceptualisation —  transformative  point).
Now, I am more productive and moving forward. In this
way, an educator must constantly move from the potential
point of stagnation, be aware of it, and finally, come to a
new position of change that looks at things differently.

Each lecture establishes a psychological connec-
tion between the students and the lecturer, and the
state of the students (positive or negative) reflects
the lecturer and his approach. On the other hand,
“students define excellency in teaching as holding
strong interpersonal relationships that are positive,
supportive, respectful, and inspirational. Interper-
sonal relationships are essential in the context of
teaching, regardless of the educator’s know-
ledge*“(Saidi & Vu, 2021, 174-175)

Furthermore, interviewees jointly point out that
encouraging students through the framework of
“you can do it” and having an honest conversation
with the students about their aspirations can work.
Humour is an essential item that should be
implemented in classes so that students can relax
and thus be more productive. However, the
problem is in the trend of decreasing concentration

and focus.
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Many professors
students to work. However, Mark (2023) states that
“|...]focused attention occurs in rhythms, and it

struggle with motivating

seems to correspond to the ebb and flow of our
mental resources that we have available” (para.10).
Also, certain extremes leave the teachers in no
man’s land, which MNE A called the “bad
generation syndrome”. This does not necessarily
mean literally that the entire generation is bad at
work and productivity. However, according to the
testimony of some, no matter how hard they try,
they find groups of students who are not interested
in active work. Such groups should not be
presented with the work dynamics that other
students would otherwise receive but should be
approached with something new.

Radical change in teaching and relating to
students

Reevaluating Approaches to Teaching and
Student Relations

All respondents agree that the training system,
and therefore the access to students, should be
changed radically in the following areas: increasing
standards and knowledge criteria, better control of
cheating on exams, better control of the pro-
duction of master's degrees, and changing the
Bologna system. This and increasing awareness of
proper academic behaviour, will bring things back
in order. This should eventually be implemented in
the program as a compulsory subject for students
and, on the other hand, as training for staff. More
specifically, no matter what the conditions are or
whatever a teacher has to deal with, one should be
their own person and not create a universal
personality for everyone. “Never close your
emotion out of the teaching activity”, notes HU A,
adding that a professor is, first of all, an emotional
being and that if he never shows himself, he will
never be credible to his students. He will not
establish the necessary connection with them.
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HU B spoke about about the ‘Kodaly Method’,
an educational approach to music, designed in
Hungary by the Hungarian composer Zoltan Ko-
daly during the mid-twentieth century. The efforts
of the creator of this method were absolute in-
spiration for further developments in teaching.
Kodaly criticized the inadequacy and obsolescence
of the music education system, educators, and
general preparation for music lectures (Dobszay,
1972). This now thoroughly established pedago-
gical method continues to serve its purpose around
the world (Houlahan & Tacka, 2015). Again,
bearing that in mind, it is clear that new methods
are still needed, following new technological
possibilities, precisely because the ‘relics from the
past’, that HU B spoke about, are still present.

In the end, everything mentioned goes hand in
hand with the general ‘dehumanisation’ of sciences,
which
community, MNE B adds to the previous sen-

is the road to disaster. The academic
tence, must return to its beginnings as soon as
possible and bring humanism back to universities,
especially in technical sciences. Under dehuma-
nization, MNE B. sees a catastrophic decline in
empathy and compassion among staff and stu-
dents, as well as people in the community in
general. The focus falls on career ambitions,
positions, and career advancement.

Being “on guard” with the students: The
possible issues

Finding professional boundaries in professor-
student relationships can be a significant challenge.
Mohammadi et. al. categorise these boundaries into
three main areas: emotional (respectful behaviour
and avoidance of emotional relationships), commu-
nicative (transparency and privacy), and power
boundaries (transparency and non-discrimination)
(2023). If, for example, these behavioural fields are
taken into account, it can be said that the
professors have given their own examples for this
research that they adhere to. They were asked to
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express their most significant concerns tregarding
the
expressed their fear that a relationship with a

interaction with students, and majority
student that is too friendly is unnecessaty due to
possible abuses. Several interlocutors are generally
friendly, but outside the university premises, they
do not communicate further because that is not
their job. Others know how to go for an occasional
coffee with a student and do not see anything
counterproductive because the boundaries always
exist and the rules at the university are always
respected. According to HU D, certain teachers
cross the line in the sense of excessive emotional
investment in something that should not be their
burden; for example, students cheat on the exam,
no matter how hard one tries. After that, the
teacher takes the situation personally and becomes
emotionally destabilised. There is no need for it
because, in the end, the educator is not responsible

for the student’s unethicality.

The model of a “golden student.”

Every academic or non-academic teacher,
including those interviewed, likes to see students
who genuinely participate in class and express their
interest in what they are teaching. Of course, that
interest cannot be 100% for every subject because
the students themselves ate ovetrloaded. However,
the respondents stated, that it is nice to see a
student who pays attention, provides feedback,
gives constructive answers, asks constructive
questions and is motivated to work. For this
research, the term “golden student” was coined to
represent a student who is not perfect but a young
man or woman on the right path. The term
“golden student” is included as it is a standard
and/or a habit to use “petfect student” as a phrase
to describe the most desirable one. In authot’s
opinion, there is no perfect human being, let alone
a teacher or a student. Having that in mind and the
usual Serbian phrase “golden middle” (used to

describe ‘the best of both worlds” but not perfect
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situations), the term “golden student” was coined
in order to question the professors. A young
person who knows that they must use everything
the academic community offers them to reach their
goal. The teachers say that a “golden student”
describes a young person unafraid of future
challenges, constantly thinking about their life path
and the next step. Such a student, states MNE B,
not only actively participates in the university
program and the department where he studies but
is also active in other fields and contributes to the
community. A golden student is “the one who can
realise this type of self-reflexivity permanently”,
and as HU A adds, “[..] possesses a critical
awareness to discern what holds value and what
does not.”

Cheating on exams
Male that

cheating on tests does not disturb them emotion-

professors uniformly expressed
nally, even if students persistently try to do it with
their maximum effort. They do not experience this
as their defeat but as the moral instability of the
students themselves, who should be responsible
for themselves. A “golden student” who could
potentially disappoint their lecturer would never
even put himself in that situation. Therefore, the
others are not worth the emotional reaction.
Students who cheat regulatly or have bizarre ways
of cheating and accompanying reactions, most
often fail the exam or generally have a terrible
passing score. Female professors described their
responses to cheating attempts much more
efficaciously. They stated that such situations used
to shock them a lot and even lead to emotional
stress due to the student's immorality, irrespon-
sibility and unethicality, but not because of the
personal implications. It was most often at the
beginning of their career, but even today, students
surprise them from time to time. There are already
extreme deviations from normal student behaviour

here. MNE D discussed an incident where a
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student viciously denied the obvious cheating
blackmail
manipulation to avoid the failing situation. MNE

mishap using scaring tactics, and
B also cited a situation where she saw a female
student cheating. When she got caught, the student
said: “What’s the big deal, professor? Everyone
does it.” The respondent says she was not shocked
by the act of cheating itself but by the student's
lack of moral awareness.

As for students’ reactions to being caught chea-
ting, interlocutors report that the students feel
embarrassed, apologetic, and defeated. Some
immediately apologise, some plead guilty later, and
others refuse to admit anything, even when caught
red-handed. On the other side of cheating on
exams, educators HU C and HU B strive to
provide conditions in which cheating is impossible
or has no sense or benefit. In such cases, they
prepare tests for which answers on the internet are
irrelevant or even allow the use of literature (but
not electronic means) to help with essay-type tests.
Such circumstances benefit everyone: the teacher
experiences less stress, and the students have
additional, albeit almost seeming, help with the

test.

Work environment and private life stress:
The effect on the productivity and relations
with students and colleagues

Most interviewees agree that stress rarely comes
directly from the “classroom” or interaction with
students but rather from circumstances at work
and life situations outside of work. Situations at
work often include stress caused by overload and
the imposition of vatrious tasks that an employee
has at the university. The problem, as MNE D
says, is not in the variety of functions but in the
quantity. A professor is expected to be an expert in
everything, a multidisciplinary person a lecturer, a
promoter and an administrative worker with no
expiration date, and always with ‘full batteries’.
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Chronic stress can negatively affect professors’
health, impacting their ability to perform well if
they are tired or underpaid. MNE A warns, using a
personal example, that stress at work can disrupt
the physical health of professors. Some studies
highlight the negative impact of workplace stress
on the physical health of academics. Common
stressors in the academic environment can include
high demands, lack of support from colleagues,
hierarchical tensions, and broader institutional or
political challenges. Research indicates that foste-
ring a supportive and collegial atmosphere and
prioritising academic staff's well-being can lead to
mote effective and motivated individuals. As Collie
et al. (2012) note, teachers (and by extension,
academics) are not isolated from their environ-
ments; their perceptions of this environment signi-
ficantly influence their well-being and motivation.
A healthy, low-stress environment is therefore
considered essential for academic professionals to
thrive and make meaningful contributions to their

research and teaching.

Challenges in the academic environment

Some researchers have discussed the impact of a
‘toxic environment’ on well-being, where pro-
longed exposure to stress can have detrimental
effects (Sonnentag & Frese, 2003). While stress is
often linked to the desire for efficiency, the
challenges in such environments may stem from
factors beyond individual control, including poor
management and lack of social support (Taris &
Schreurs, 2009). Research suggests that continued
exposure to negative environments could lead to
long-term health consequences, particularly mental
health and cardiovascular issues (Kivimiki &
Steptoe, 2018). However, taking everything into
account, it is essential to base conclusions on a
wider range of evidence to fully understand the
broader implications of these findings.
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Administrative obstructions: Potential im-
pact on professors’ productivity

Although intetlocutors agree that bureaucracy is
necessary and, unfortunately, always a handicap for
an academic, they also add that it can hold back an
individual eager for progress, development and
change.-Academia is a competitive world in which
adversity, favouritism, and coercion are celebrated
(DalPezzo & Jett, 2010), all for survival at work.
Even that is debatable because the pressure to
publish high
(Motrissette, 2011). Practically speaking, adminis-

studies s and overwhelming,.
trative sabotage can be extreme, and due to the
rigidity of the system and the indifference of the
people who represent it (because the system is not
an imaginary thing), it can lead to more significant
problems such as job loss and loss of health due to

stress.

Non-collegiality: Potential impact on
professors' productivity

The respondents agree that non-collegiality is a
moral disease in every working environment and
that they will never have peace if they allow
themselves to be disturbed. As a part of the life
attitude, “I will not achieve anything by stressing”,
HU D always tries to understand their colleagues.
However, they admit that the internal discord
within the department can create big problems and
distance the academic community from progress.
Students refuse to cooperate when they notice no
mutual respect and functioning among the
collective that teaches them.

One must ask what “non-collegiality” really is:
trivial everyday moments or crucial life situations.
A person should not deal with it too much because
it can affect health, but what to do when difficult
moments come, and there is no support from
colleagues? MNE B cited a problematic period of
job loss when there was no collegial support as an

example of non-collegiality. In addition, some
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interfered negatively instead of positively, which
caused them to be incredibly disappointed in
humanitarianism. MNE A conveys a similar situa-
tion when they did not receive support from many
colleagues, and some even tried to sabotage them
during a difficult moment for their health.
However, there are always examples of humanity in
those moments which make a person feel hopeful
and move forward.

The interviewed professors concluded that non-
collegiality stems from a complex combination of
private-individual problems (see section ‘Work
environment and private life stress) and the
imposition of academic pressures for higher
scientific achievements, which in turn leads to
competitive stress. Overall, these factors are not
conducive to collegial relations. These problems
can diminish the put-in work and performance in

front of students.

Adpvice for the students

All interviewees offer one piece of the most
crucial advice: “Do not be afraidl”. In this spirit,
they advise students not to be afraid to constantly
ask questions and introduce themselves to
unfamiliar situations because they will learn from
such circumstances. They advise students not to
miss the opportunities offered, even if they seem

be highly
beneficial in the long term, eventually leading to

fruitless. Such opportunities may
job opportunities or scholarships. Students must
make contacts and meet as many people as
possible, which increases their chances of finding a
path to success. Interviewed lecturers advise stu-
dents to preserve their personalities and not blend
into the crowd permanently. Thinking freely and
engaging in mental, physical and spiritual activities
prepares a young person for life challenges.
Therefore, students should work on themselves so
that, in the end, their future does not escape from

them.
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Advice for colleagues

MNE D advised her colleagues to increase their
receptors for accessibility, empathy and coo-
peration - with students and colleagues. Although
challenging, professors advise one another to
exclude emotional trifles from everyday business
life and not allow them to affect their essence.
Cooperation is crucial, states HU A, between
colleagues because it is not worth being a “lone
wolf” today. It used to be the standard and not a
rarity; however, today, as one says, it is just a
handicap. An educator must pay attention to their
empathy towards students. However, they should
remember that they are not there to take on the
responsibility of therapists, psychologists or, in
some extreme cases, mothers or fathers. Such
moments can only worsen the situation if the
person is not qualified for what they are doing,
adds HU C. The advice is to be more interested in
“how” and not only in “what”. MNE C advises
colleagues to find their long-lost receptors for
feedback and listen to their students better. This
happens due to the gradual decline of interest and
desire to work. All conclude that no one is
untouchable when it comes to mistakes, showing
emotions, and harmful practices, but that in the
end, the professor must have a standard and adhere
to it when it comes to: keeping one’s word,
transparency, and

clarity, precision, empathy,

understanding,.

Thoughts on the Bologna educational system

In general, looking at the system, teachers are the
ones most affected by the problem of being
burdened with administrative duties that lecturers
should not have to deal with. Also, the amount of
varied work is too large and underpaid. The system
should focus on those issues first to improve the
staff's productivity. The “cosmetic changes” ate
pointless. The ones who run “the system” need to
establish priorities and focus on them: what works
for the team and what does not. A particular
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problem of universities is the lack of pedagogical
knowledge among the academic statf, states MNE
B To make matters worse, she adds, some
institutions do not even present it as a necessity.
Professors noted that the criteria should be
increased. HU B claims that the style, loftiness and
quality of the lectures have declined so much that
teaching at the bachelot’s level now is the same as
giving a class to high school students. The Master
has become the new Bachelor. As for the Bologna
education system, all agree that they do not see the
point in such a system and do not understand why
it is still active if the results (or lack thereof) clearly
show that it does not work. HU C claimed the
point of view of his occupation, he does not see
the point in the Bologna system because it is not
practical. In the past, when students finished their
five-year basic studies, they would have the
teaching profession. Today, after three years of
bachelor’s degree, students do not have a
profession and do not even know what exact
knowledge they have acquired

This issue is not only a concern among pro-
fessors interviewed for this research, but also
among others from the academic community,
criticizing the Bologna Process for lacking direct
academic involvement, as addressed in the article
by Corbett and Henkel. Decisions are largely made
by political representatives, with academics often
sidelined, the

inconsistent. The authors highlight a disconnect

being leaving implementation
between political rhetoric and actual academic
practice (Corbett & Henkel, 2013). The countries
involved in the Bologna Process have pursued
different policy paths due to varying starting
points, domestic issues, and governance structures,
and this has led to reforms and outcomes that
sometimes deviate from the original intentions of
the Bologna Process (Huisman et.al., 2012). The
differing contexts also explain why some countries
have achieved certain objectives more effectively

and sooner than others while facing challenges in
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achieving different goals (Huisman et.al.,, 2012).
The fact that these issues are being discussed
twelve years later highlights the extent of the
problem.

On a positive note, some professors have high-
lighted that the Bologna system, in its various
applications across countries, offers greater oppot-
tunities for continuous, lifelong, and flexible
learning. One of the most notable advantages is the
increased mobility for both students and teachers,
which helps reduce barriers to professional and

academic mobility.

Limitations of the study

The small sample size significantly limits the
ability to generalise the findings to the wider
population. This limitation affects the conclusions
drawn from this study and their applications to
different contexts, settings, or larger groups. Addi-
tionally, the risk of bias exists for the study may
not capture the full range of experiences and
perspectives. Therefore, in the future development
of this study, a larger sample size will be
implemented to better represent the diversity of
students, teachers, and academic environments.

Conclusions based on the analysis of the
answers

How can the student-professor relationship,
general communication, and productivity of both
sides be improved? Based on the responses
provided by the participants, there is an indication
that improvements in the work environment could
the

effectiveness of professors. Many respondents em-

significantly ~ enhance well-being  and
phasised the importance of creating a work
environment where professors can perform their
duties healthy

relationships with their students. A stress-free and

effectively ~ while  building
supportive environment is crucial for academic
staff to work efficiently. Work responsibilities must

be distributed in a transparent and manageable way
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to avoid overloading employees. The university
must improve the efficiency and fairness of task
assignments, ensuring that professors can con-
centrate on their areas of expertise and make the
most significant contributions to the academic
community. This underscores the importance of
maintaining a healthy work environment, as a toxic
atmosphere, including issues like miscommu-
nication with administrative staff, lack of colle-
giality, and inadequate empathy, can negatively
impact staff health. Research suggests that chronic
exposure to stress can have long-lasting effects on
the brain (Lupien et al., 2009).

Regarding empathy, some respondents noted
that a lack of empathy among colleagues or admi-
nistrative staff can contribute to a toxic work
environment. Empathy is a complex concept, often
confused with sympathy and compassion, and
that while
automatic, it can also be cultivated and regulated
(Singer et al., 2004, Hodges & Wegner, 1997). This
insight aligns with the respondents’ views that in

studies suggest empathy can be

environments where status is prioritized over
empathy, collaboration and support among collea-
gues may suffer. However, it is important to note
that several respondents also shared positive ex-
periences, such as instances where a collaborative
approach led to mutual support and personal
growth. These experiences highlight the potential
for positive change in the work environment.
While
acknowledged that support from colleagues and

challenges exist, many respondents
the administration could improve significantly with
a more open and empathetic approach to commu-
nication and interaction. It was also mentioned that
academic professionals in poor health struggle to
establish effective communication with their stu-
dents, which, in turn, affects their contributions to
the academic community. Insufficient pay was

highlighted
particularly for professors who are responsible for

as another demotivating factor,

teaching large groups of students.
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In discussing the core issues affecting the higher
education system, respondents emphasized that
academic staff must take personal responsibility for
their actions and behaviour within institutions.
While students are also accountable for their
actions, professors, as more experienced indivi-
duals, bear considerable responsibility in shaping
To be effective

educators, professors need to adapt to changing

the educational environment.

educational demands and student needs. Many
respondents indicated that they are open to
exploring innovative teaching methods, recognising
that traditional approaches may no longer be as
effective in today’s rapidly evolving academic
and flexible
approach to teaching could support both students'

landscape. A more empathetic
learning and professors' professional development
while maintaining high standards of profession-
nalism.

On the other hand, although academic life might
sometimes prove to be challenging, it is clear that
the supportive relationships established between
students and faculty, as well as among colleagues,
play a key role in overcoming these obstacles. A
harmonious, trusting relationship with students can
be incredibly motivating, transforming potential
stressors into sources of inspiration and fulfilment.
Likewise, a sense of companionship and support
among colleagues strengthens the collective drive
to succeed. As one interviewee put it, maintaining
humanity in every interaction, whether with
students, colleagues, or administrative duties, is
essential to overcoming academic obstacles. In the
care within these

end, mutual respect and

relationships ensure a successful productive
academic environment in which both faculty and

students can thrive.
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Abstract

The purpose of the study is to determine the psychological influence of play method of teaching on the
development of pre-school children with and without hearing impairment in Ika South Local Government
Area of Delta State in Nigeria. Four research questions were formulated to guide the study while four
hypotheses were tested. A descriptive survey was adopted in this study. The simple random sampling
technique was used to select 90 teachers as sample for the study. The instrument used for data collection
was a questionnaire titled “Pre-school Children Development Rating Scale” (PCDRS) for children with
and without hearing impairment. Face and content validation were carried out. The reliability of the
instrument was done using Cronbach Alpha to give a Reliability index of 0.77. Mean, standard deviation
and t-test were used for data analysis. The findings of the study revealed that: play method of teaching has
high psychological influence on language skill development of children with and without hearing
impairment with higher influence on hearing children and that play method has a high psychological
influence on social skill development, creative skill development and problem solving skill development of
both hearing children and children with hearing impairment; there is significant psychological influence of
play method on language skills development of pre-school children with and without hearing impairment;
the use of play method has no significant influence on the social skills, creative skills and problem solving
skills development of preschool children with and without hearing impairment. Based on the findings, the
study recommends that play method should be employed to teach language to all children, especially those
with hearing impairment to aid language, social, creative and problem-solving skills developments at basic
levels and that the pre-school classroom teachers should be trained in workshops and seminars on how to
use play to teach to achieve skills development. It also recommends that pre-school classrooms should be
appropriately arranged with the adequate play toys and materials that facilitates learning processes.

Keywords: Play method of teaching, pre-school children, children with hearing impairment, hearing
children.

Discipline: pedagogy

Absztrakt

A JATEKOS MODSZEREK HATASA A HALLASSERULT ES A NEM HALLASSERULT
OVODAS GYERMEKEK FEJLODESERE A NIGERIAI DELTA ALLAMBAN LEVO IKA
SOUTHBAN

A tanulminy célja a jatékos modszer pszicholégiai hatisanak vizsgilata a hallassérilt és a hallo
ovodaskoru gyermekek fejlédésére Nigéria, Delta allam, Tka South helyi 6nkormanyzati teriiletén. A leird
kutatds négy kutatasi kérdést fogalmazott meg, és négy hipotézist tesztelt. Egyszert véletlenszer(
mintavételi technikaval 90 pedagogust valasztottak ki a mintaba. Az adatgyQjtés eszkoze a Pre-school Children
Development Rating Scale (PCDRS) nevi kérdSiv volt, amelyet hallassériilt és hallé gyermekekre egyarant
alkalmaztak. Az eszkéz arculati és tartalmi validalasa megtortént, megbizhatésiagat Cronbach-alfa
modszerrel értékelték, amely 0,77-es megbizhatésagi indexet eredményezett. Az adatelemzés sorin az
atlag, a sz6ras és a t-proba moédszereit alkalmaztak. A kutatds eredményet szerint a jatékos tanitasi moédszer
erbteljes pszichologiai hatast gyakorol a hallassériilt és hallé gyermekek nyelvi készségeinek fejlédésére,
amely a hall6 gyermekek esetében még kifejezettebb. Emellett a jatékos moédszer jelentés hatassal van a
szocialis, kreativ és problémamegoldéd készségek fejlédésére mindkét csoportban. A statisztikai elemzés
kimutatta, hogy a jatékos tanitasi médszer szignifikians pszichologiai hatdst gyakorol a nyelvi készségek
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fejlédésére, azonban a szocialis, kreativ és problémamegoldé készségek fejlédésére nincs jelentés hatasa az
ovodaskoru gyermekek esetében, fuggetlenill attél, hogy hallassériiltek-e vagy sem. Az eredmények
alapjan a tanulmany azt ajanlja, hogy a jatékos médszert alkalmazzak minden gyermek nyelvi nevelésében,
kilénds tekintettel a hallassériillt gyermekekre, mivel ez el8segitheti a nyelvi, szocidlis, kreatfv és
Emellett
ovodapedagégusokat képezzék ki szakmai mihelymunkak és szemindriumok keretében a jatékos

problémamegoldd  készségek fejlodését az alapfoku  oktatisban. javasolja, hogy az
modszerek hatékony alkalmazdsira. Végezetil a tanulméany ajanlja, hogy az &vodai tantermeket
megfeleléen rendezzék be, és lassak el a tanulasi folyamatokat elésegité megfelel jatékeszkozokkel és
anyagokkal.

Kulcsszavak: jatékos tanitisi moédszer, évodaskord gyermekek, hallassériilt gyermekek, hallé gyermekek

Diszciplina: neveléstudomany

Introduction

Play is children’s natural activity which they enjoy
to participate in at all times except when they are ill
or sleeping. All children play in every part of the
world where children are found. They are fond of
playing most of their time and this has been
adopted as the best method of teaching them in
school. For quality delivery of Eatrly Child Care
Development and Education in Nigeria, the
(FRN, 2013)

stipulated that government will ‘ensure that the

National Policy on Education

curriculum of teacher education is oriented towards
play-way method of teaching pre-school children in
the creche and nursery schools. In other words,
play method of teaching is the method of teaching
pre-school children from ages 0-4 years in Nigeria.
Play provides an opportunity for children to
develop and refine their skills while allowing them
to experiment, solve problems, cooperate with
others and try out different behaviours (Bento &
Dias, 2017).

During children’s early years play should be used
to foster and develop their curiosity through a wide
variety of play experiences guided by the teacher.
Play is a universally known concept that is believed
to be a fundamental requirement for children’s
development (Adeniyi & Lawal, 2021; Bento &
Dias, 2017). Many young children see play as a

recognizable activity that extends over their
lifespan, from early childhood experiences into
adulthood and across

(Theobald, 2015).
Play method of teaching according to Kanal

a variety of cultures

(2018) is also known as a learning method that
employ playing as the means of learning that
involves different play activities that encourages
expression and creative skills acquisition in
children. Kanal (2018) observed that as play
method is used to teach children, it develops their
imaginative abilities in addition to motor, creative,
aesthetic, cognitive, language and social skills. Play
method of teaching can be individualized in the
classroom, hence, teachers can plan different plays
to meet the individual learning needs of diverse
children in the

classroom, the hearing children and children with

classroom. In an inclusive
hearing impairment get to play together during
music, art, language and mathematics classes. It
gives the children the opportunity to bond, assist
each other, lend a helping hand, touch one another
and learn together. These play activities ensure
physical, emotional or psychological, cognitive,
social and moral development in all the children,
impairment not-withstanding. Play aids emission of
psychological influences between and among the
children.
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Play method of teaching is teacher guided and
planned. However, free play is also beneficial to
child development. Play is an important part of
childhood development in all forms (Heang, Shah,
Hashim & Mustafa, 2021) as it creates many
opportunities for children to learn about shapes,
colouts, cause and effect and more of the world.
Play is characterized by the process rather than the
product, being flexible cognitively, allowing
children to explore their interests, express their joys
and process their fears, disappointments and
sorrows (Edwards, 2017). When engaging in play,
children become immersed in the moment, they
develop skills unconsciously and learn more than
teachers can imagine. Allowing children time to
play during the day in school is a fundamental part
of creating lasting bonds and relationships between

the children and at the same time ensuring

children’s  cognitive and social emotional
development and preparing them for high
academic achievement and lifelong success.

Through play children observe, regulate and
restrain themselves, thereby mastering various skills
and acquiring an awareness of limits. Within the
educational field, the value of play has been
increasingly recognized by academics, educational
practitioners, and policymakers worldwide.

There are many theories that support the use of
play method for teaching children. These theories
have defined play and have explained different
procedures used as play method of teaching.
Earlier theories include that of Jean Piaget and Lev
Vygotsky, although they described play in different
ways, each is useful for understanding play method
of teaching children and its positive outcomes in
the classroom. Jean Piaget (1962) did a systematic
study of children’s cognitive development and
viewed play as an integral part of development of
intelligence. He explained that as children mature,
they explore their environment through play which
should be encourage for cognitive and language
development. Piaget theory stated that children are

active learners, what is to be learned should be
matched with the child’s stage of development,
play in form of exploration, experiment and
stimulation should be used by the teacher (Heang,
Shah, Hashim & Mustafa, 2021).

On the other hand, Vygotsky’s view of play is
guided play by an adult and collaboration play with
other children. This view pictures what takes place
in the classroom where the teacher plans a
structured play with behavioural objectives to be
achieved by the children learning together using
play. He recommended imitation as one play way
method which is not a process of mechanically
copying of actions but of any sociocultural activity
a child can do with other children depending on
the children’s abilities (Van Oers & Duijkers,
2013). Hence, play method of teaching is based on
these theories.

There are strong and consistent research
evidence that play influences children’s learning
and development (Adeniyi & Lawal, 2021; Heang,
Shah, Hashim & Mustafa, 2021; Bento & Dias,
2017). Adeniyi and Lawal (2021) did a study on the
effect of play-based intervention and direct
instruction strategy on the vocabulary mastery of
pupils with hearing impairment in English language
in Lagos State of Nigeria and found that the two
instructional strategies were efficacious in teaching
vocabulary to pupils with hearing impairment.
However, play-based strategy was more effective.
and Vian (2017)

reviewed the study of Qayyum, Khan, and Rais

Similarly, Andreeva, Pietro
(2015) on play behaviour during leisure time of
pupils with hearing impairment in special schools
and found that the most frequent play behaviour
was social play (group play) that aimed to develop
their social skills followed by non-play behaviour
(active conversation) and the last was cognitive
play (games with rules). They found that the
cognitive functional play was the least play pupils
participated in because these games require better
understanding of rules through listening, this is
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basically due to their impaired hearing. Findings
revealed that games play, which require listening to
rules before start of play, were not understood well
by the pupils with hearing impairment and that
pupils played better games that only require visual
cues.

Review of research studies on the influence of
play method of teaching on children was reported
by Adeniyi and Lawal (2021) as having positive
outcome on children learning and development.
Such studies include the study of Nasir, Yousof &
Arumugam, (2014) cited in Adeniyi and Lawal
(2021)
significantly enhanced the mastery of vocabulary

which found that play-based strategy

and interest in learning the Malay language among
pre-school children. Also, the study of Hall and
O’Donnell (2011) showed that play method have
positive influence on young children’s learning and
observed that the children learn best through play,
game, game stories, art, and puppetry which can
aid social interaction.

Pre-school is a school for children usually
between infancy and three- or four-year-olds that
takes place in créche or nursery classes depending
on a country’s education policy. In the Nigerian
National Policy on Education (FRN, 2013), pre-
school refers to Early Child Care Development and
Education (ECCDE) which it seen as “the care,
protection, stimulation and learning promoted in
children from age 0-4 years in a creche or nursery”.
All children with or without hearing impairment of
0-4 years are found in pre-school in Nigeria, hence,
they constitute the population of this study. In
providing pre-school children with necessary
support, one of the most effective learning ways is
play in which children’s participation is guided by
the teacher (Pyle, Pyle, Priolleta & Alaca (2020).

Therefore, play is used as a method of facilitating
the development and learning of children, hence,
play activities are planned accordingly by teachers
(Kocyigit, 2015).

used to perceive sound and speech in humans but

However, hearing is the sense

if there is any form of damage to the ear that
makes it lose its ability to ear well, it becomes
impaired. Hearing impairment is a broad term that
refers to hearing losses of varying degrees, ranging
from hard-of-hearing to total deafness (Shemesh,
2010 cited in Onwubolu, 2017). Children with
hearing impairment in this
children that are hard-of hearing and deaf. These
children have special learning needs because their

study comprises

hearing is impaired partially or totally, however, as
children, they participate in play in and outside the
classroom like other children of their age. Teachers
are aware that all children enjoy playing, hence they
utilize play method in teaching as stipulated by the
Nigeria National Policy (FRN, 2013), in addition to
using play to teach, teachers support children with
hearing impairment to learn and develop
psychological skills that are necessary for human

survival using play ways.

Statement of the Problem

One of the purposes of the early child care
the federal
government of Nigeria document, the National
Policy on Education 6t Edition (FRN, 2013) is to
“inculcate in the child the spirit of enquiry and

development and education in

creativity through the exploration of nature, the
environment, art, music and the use of toys”. For
this purpose to be achieved, pre-school teachers
use mainly play way method to teach children. In
the this

development are growing and need to acquire

pre-school, children at stage of
language, social skills, creative and problem-solving
skills which are key areas of adequate development
in children. It has been observed by many
researchers that play helps children to learn and
achieve optimal development. It is therefore on
this basis that the problem of the study is to
determine the psychological influence of play
method of teaching on the development of skills

by pre-school children with and without hearing
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impairment in Ika South Local Government Area
of Delta State in Nigeria.

Purpose of the Study

The purpose of the study is to determine the
psychological influence of play method on the
development of pre-school children with and
without hearing impairment in Ika South Local
Government Area of Delta State.

Research Questions
The following research questions were asked to
guide the study.

1. What is the psychological influence of play
method of teaching on language skills
development of pre-school children with
and without hearing impairment?

2. What is the psychological influence of play
method of teaching on the social skills
development of pre-school children with
and without hearing impairment?

3. What is the psychological influence of play
method of teaching on the creative skills
development of pre-school children with
and without hearing impairment?

4. What is the psychological influence of play
method of teaching on problem-solving
skills development of pre-school children
with and without hearing impairment?

Hypothesis

The null hypothesis below was formulated to
guide the study and was tested at 0.05 level of
significance.

Hoi: The use of play method of teaching has no
significant psychological influence on language skill
development of pre-school children with and
without hearing impairment.

Hg: The use of play method of teaching has no
significant psychological influence on the social
skills development of pre-school children with and

without hearing impairment.

Hos: The use of play method of teaching has no
significant psychological influence on the creative
skills development of pre-school children with and
without hearing impairment.

Hos: The use of play method of teaching has no
significant psychological influence on problem-
solving skills development of pre-school children
with and without hearing impairment.

Methods

The research adopted a descriptive survey
research design. The population of the study
comprises of all pre-school teachers in 57 public
schools in Tka South Local Government Area of
Delta State including one (1) special school. A
simple random sampling was used to select 9
regular pre-schools while purposive sampling
technique was used to select the only one pre-
school for pupils with hearing impairment. In each
school, there are three (3) pre-school classes with
three teachers each. Hence, for the 9 regular pre-
schools there are 81 teachers and 9 teachers in the
special pre-school which give the sample for the
study as 90 teachers. The instrument for data
collection was a 20-item questionnaire titled “Pre-
school Rating Scale”
(PCDRS). A four-point rating scale of Strongly
Agree (SA), Agree (A), Disagree (D), Strongly
Disagree (SD) with values of 4, 3, 2 and 1
respectively was adopted. The instrument was

Children Development

subjected to face and content validation. The
reliability of the instrument was calculated using
Cronbach Alpha to give a reliability index of 0.77.
Direct method was used to administer the
instrument and was collected immediately by the
researcher. Mean and standard deviation were used
to analyze the four research questions posted for
the study. The mean range which determined the
acceptance level is 2.50 and above. T-test statistics
was used in testing the null hypothesis formulated

at 0.05 level of significance.
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Table 1: Mean Scores and Standard Deviation of Influence of Play Method of Teaching on Langnage Skill Development
of Pre-school Children with and without Hearing Impairment. Source: Authors.

S/N ITEMS PUPILS N x SD
1. Problems with pronouncing words correctly Hearing 81 244 0.84
Hearing Impaired 9 256  1.33
2. Delayed language and vocabulary development Hearing 81 289 0.88
Hearing Impaired 9 233 122
3. Difficulty reciting the alphabets (A-Z) Hearing 81 267 1.16
Hearing Impaired 9 2.67 132
4. Enjoys looking at books and listening to stories Hearing 81 333 0.67
from books. Hearing Impaired 9 2.67 1.22
5. Difficulty with quickly naming things (colours, Hearing 81 233 125
shapes, familiar objects) when shown pictures of Hearing Impaired 9 2.00 0.87

objects.

Grand Mean Hearing 81 273 0.96
Hearing Impaired 9 245 119
Results 2.44 with a grand mean of 3.11, while children with

Research Question 1: What is the psychological
influence of play method of teaching on language
skill development of pre-school children with and
without hearing impairment?

Table 1 reveals that the mean score for hearing
children from item 1 to 5 are 2.44, 2.89, 2.67, 3.33,
and 2.33 with a grand mean of 2.73. While children
with hearing impairment are given as 2.56, 2.33,
2.67, 2.67, 2.00 respectively with grand mean of
2.45. The higher mean for hearing children implies
that play method has a higher psychological
influence on language skill development of hearing
children than that of children with hearing
impairment.

Research Question 2: What is the psychological
influence of play method of teaching on social
skills development of pre-school children with and
without hearing impairment?

Table 2 reveals that the mean score for hearing
children from items 1 to 5 are 2.56, 3.11, 3.67, 3.78,

hearing impairment are given as 2.78, 2.89, 3.00,
2.67 and 2.67 respectively with a grand mean of
2.80. The high means implies that play method has
a high psychological influence on social skill
development of both hearing children and children
with hearing impairment. Although, the higher
mean shows a higher influence for hearing
children.

Research Question 3: What is the psychological
influence of play method of teaching on the
creative skill development of pre-school children
with and without hearing impairment?

Table 3 reveals that the mean score for hearing
children from items 1 to 5 are 3.89, 2.89, 3.44, 3.78,
and 3.11 respectively with a grand mean of 3.42
while that of children with hearing impairment are
2.67, 2.89, 2.67, 2.89, 2.56 with a grand mean of
2.74. This implies that play method has a high
skill
development of both hearing children and children

psychological  influence on  creative
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with hearing impairment. Although, the higher
mean shows
children.

a higher influence for hearing

Research Question 4: What is the psychological
influence of play method of teaching on problem-
solving skill development of pre-school children
with and without hearing impairment?

Table 4 reveals that the mean score for hearing

2.22, 2.89 respectively with a grand mean of 2.98
while children with hearing impairment are given as
3.00, 2.44, 3.00, 2.11, 3.00 respectively with a grand
mean of 2.71.
This implies that play method has a high
psychological influence on problem-solving skill
development of both hearing children and children
with hearing impairment. Although, the higher
mean shows the higher influence for hearing

children.

children from item one to five are 3.11, 2.89, 3.78,

Table 2: Mean Scores and Standard Deviation of Influence of Play Method of Teaching on Social Skill Development of
Pre-school Children with and without Hearing Impairment. Source: Authors.

S/N ITEMS PUPILS N X SD
1. Engages in group pretend play Hearing 81 256  0.69
Hearing Impaired 9 278 1.09
2. Shares and take turns, learning concept of fair Hearing 81 311 0.57
play Hearing Impaired 9 2.89  1.05
3. Enjoys cooperative, practical, conforming play =~ Hearing 81  3.67 0.67
Hearing Impaired 9 3.00 0.87
4. Sings and dramatizes with body parts (legs, Hearing 81 378 042
hands and head) Hearing Impaired 9 2.67 132
5. Difficulty reading and playing with friends Hearing 81 244 0.69
Hearing Impaired 9 267 141

Grand Mean Hearing 311  0.61
Hearing Impaired 280 1.15

Table 3: Mean Scores and Standard Deviation of Influence of Play Method of Teaching on Creative Skill Development of
Pre-school Children with and without Hearing Impairment. Source: Authors.

S/N ITEMS PUPILS N X SD
1. Matches toys by colours, shapes, numbers, Hearing 81  3.89 0.32
pictures, concepts of letters (ABC). Hearing Impaired 9 2.67 1.22
2. Complete a six-piece puzzle. Hearing 81  2.89 0.74
Hearing Impaired 9 2.89 1.05
3. Curious and excited when manipulating Hearing 81 3.44 0.69
complex toys alongside different sex. Hearing Impaired 9 2.67 1.22
4. Counts, adds and subtracts 10 or more Hearing 81 378 0.42
objects. Hearing Impaired 9 2.89 1.05

5. Dismantles and assembles toys with ease. Hearing 81  3.11 0.88
Hearing Impaired 9 2.56 1.24

Grand Mean Hearing 3.42 0.61

Hearing Impaired 2.74 1.16
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Table 4: Mean Scores and Standard Deviation of Influence of Play Methods on Problem-Solving Skill Development of
Pre-school Children with and without Hearing Impairment. Source: Authors.

S/N ITEMS PUPILS N X SD
1. Manipulates and explores toys in a variety of Hearing 81 311 0.57
styles. Hearing Impaired 9 3.00 0.87
2. Frustration with colouring, pasting and cutting Hearing 81 2.89 1.00
with scissors. Hearing Impaired 9 244 1.24
3. Exhibits interests in drawing and painting. Hearing 81 378 0.63
Hearing Impaired 9 3.00 0.87
4. Difficulty with letter recognition. Hearing 81 222 0.63
Hearing Impaired 9 211 1.05
5. Exhibits interest in art products, colouring and Hearing 81 2.89 0.88
moulding clay. Hearing Impaired 9 3.00 0.87
Grand Mean Hearing 298 0.74
Hearing Impaired 271 098

Hypothesis 1 (Ho1): The use of play method of
teaching has no significant influence on language
skill development of pre-school children with and
without hearing impairment.

Table 5 indicates that the calculated t-test value is
3.169 and a p-value of 0.002 with degree of
freedom (df) 88. Testing at alpha level 5% (0.5), the
p-value of 0.002 is less than the alpha level .05
(p>05), hence, the tested null hypothesis is
rejected. Therefore, there is a significant difference
in the influence of play method of teaching on
language skill development of pre-school children
with This
revealed that play method of teaching influenced

and without hearing impairment.
language development of hearing children that
children with hearing impairment.

Hypothesis (HO02): The use of play method of
teaching has no significant difference on social skill
development of pre-school children with and
without hearing impairment.

The result on Table 6 indicates that the calculated
t-test value is 1.086 and a p-value of 0.280 with

degree of freedom (df) 88. Testing at alpha level
5% (.05), the p-value of 0.280 is greater than the
alpha level .05 (p>05), hence, the tested null
hypothesis is retained. Therefore, there is no
significant difference in the influence of play
method of teaching on social skill development of
pre-school children with and without hearing
impairment.

Hypothesis (HO03): The use of play method of
teaching has no significant difference on the
creative skills development of pre-school children
with and without hearing impairment.

Table 7 indicates that the calculated t-test value is
1476 and a p-value of 0.144 with degree of
freedom (df) 88. Testing at alpha level 5% (.05), the
p-value of 0.144 is greater than the alpha level .05
(p>05), hence, the tested null hypothesis is
retained. Therefore, there is no significant
difference in the influence of play method of
teaching on the creative skills development of pre-
children with

impairment.

school and without hearing
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Hypothesis (HO04): The use of play method of
teaching has no significance influence on problem-
solving skills development of pre-school children
with and without hearing impairment.

Table 8 indicates that the calculated t-test value is
0.886 and a p-value of 3.78 with degree of freedom

(df) 88. Testing at alpha level 5% (.05), the p-value
of .378 is greater than the alpha level .05 (p>05),
the tested null hypothesis is retained. Hence, there
is no significant difference in the influence of play
method of teaching on problem-solving skills
development of pre-school children with and
without hearing impairment.

Table 5: T-test of independence sample on the Mean Difference in the Influence of Play Method of Teaching on Langnage
Skill Development of Pre-schoo! Children with and without Hearing Impairment. Sonrce: Authors.

Group N Mean SD t-cal. DF Alpha p-value Decision
level
Hearing pupils 81 17.11 2.70
3.169 88  0.05 0.002 Significant
Hearing impaired 9 13.67 5.68
pupils

Table 6: T-test of independence sample on the Mean Difference in the Influence of Play Method of Teaching on Social
Skill Development of Pre-school Children with and without Hearing Impairment. Sonrce: Authors.

Group N Mean SD t-cal. DF Alpha p- Decision
level value
Hearing pupils 81 14.88 3.34
1.086 88  0.05 0.280  Not sign.
Hearing impaired pupils 9 13.55 4.80

Table 7: T-test of independent sample on the Mean Difference in the Influence Play Method of Teaching on Creative Skills
Development of Pre-school Children with and without Hearing Impairment. Source: Authors.

Group N Mean SD t-cal. DF Alpha p- Decision
level value
Hearing pupils 81 1556 2.60
1.476 88  0.05 0.144  Not sign.
Hearing impaired pupils 9 14.00 5.59

Table §: t-test of independent sample on the Mean Difference in the Influence of Play Method of Teaching on Problem-
Solving Skills Development of Pre-school Children with and without Hearing Impairment. Source: Authors.

Group N Mean SD t-cal. DF Alpha p- Decision
level value
Hearing pupils 81 15.56 2.60
0.886 88  0.05 0.378 Not sign.
Hearing impaired pupils 9 14.00 5.59
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Discussion of Findings

Findings from the data analyzed revealed that
play method of teaching has high psychological
influence on language skill development of hearing
children and children with hearing impairment with
higher influence on hearing children. This finding
is in agreement with study of Nasir, Yousof and
Arumugam, (2014) cited in Adeniyi and Lawal
(2021) whose study focused on play method of
teaching to enhance the mastery ability of
vocabulary among pre-school children in Malaysia
and found that play-based strategy significantly
enhanced the mastery of vocabulary and interest in
learning the Malay language among pre-school
children. The higher influence of play on hearing
children language skill could be due to their ability
to hear and understand the rules of the play better
than children with hearing impairment. In support
of the finding of this study, Adeniyi and Lawal
(2021) found play-based strategy more effective
when they did a study on the effect of play-based
intervention and direct instruction strategy on the
vocabulary mastery of pupils with hearing
impairment in English language. Therefore, play
method of teaching influenced the psychological
development of all children.

Findings also showed that play method has a
skill
and

influence on social
skill
problem solving skill developments of both
children
impairment. These findings agree with the findings
of Qayyum, Khan, and Rais (2015) cited in
Andreeva, Pietro and Vian (2017) who studied play

behaviour during leisure time of pupils with

high psychological

development, creative development

hearing and children with hearing

hearing impairment in special schools and found
that the most frequent play behaviour was social
play (group play) that helped to develop their social
skills. Although, it was observed that research
study on play-based method of teaching is more on
the effect on vocabulary and literacy, there are also
evidence (Heang, Shah, Hashim & Mustafa, 2021;

Bento & Dias, 2017) that play method of teaching
enhances general development in children which
include social skill development, creative skill
skill
of both hearing children and

development and  problem  solving
developments

children with hearing impairment.

Conclusion

The study found that play method of teaching
has high psychological influence on language skill
development of hearing children and children with
hearing impairment with higher influence on
hearing children. It also showed that play method
has a high psychological influence on social skill

development, creative skill development and
problem solving skill developments of both
hearing children and children with hearing

impairment. Having found that play method is a
way of developing psychological skills in children
with and without hearing impairment, it implies
that teachers should be more intentional in the use
of play method in teaching all pre-school children,

impairment not-withstanding.

Recommendations
1. Play method should be employed to teach
language to all children, especially those
with hearing impairment to aid language,
social, creative and problem-solving skill
developments at basic levels.
2. Classroom teacher, special and regular pre-
school teachers should be trained in
workshops and seminars to learn useful
strategies in using play method of teaching
in the classroom.
3. It

classrooms

recommends that
should  be
arranged with the adequate play toys and

also pre-school

appropriately

materials that facilitates learning processes.
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Absztrakt

A jatszéterek a modern varosi élet szerves részévé valtak, de fejlédésiik és funkciévaltasuk jelentSs
hatassal van a gyermeknevelésre és a kozosségi terek kialakitasara. A tanulmany a jatszoterek torténeti
fejlodését vizsgalja, kezdve a 19. szazadi pedagogiai reformoktdl egészen a mai korszer és tematikus
jatszoterekig. A kutatas kitér a jatszoterek tarsadalmi és pedagdgiai szerepére, valamint a jatszéudvarokkal
valé 6sszehasonlitasukra. A torténeti attekintésbdl kidertil, hogy a jatszoterek elészor a gyermekek szabad
mozgasanak biztositasa érdekében jottek 1étre, majd a 20. szdzad folyaman egyre inkabb kozdsségi és
nevelési funkciét is betoltttek. A modern jatszéterek nem csupan jatékterek, hanem a tarsadalmi
integracié és a koézosségépités szinterei is. A debreceni Sziget-Kék és Maltai jatszoterek példai jol
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szemléltetik a jatszoterek 1j funkcidit: az el6bbi tematikus, kulturalis élményeket is kindlé park, mig az
utébbi szocialis és koézosségl szolgaltatasokat nydjt. A tanulmany ramutat arra, hogy mikozben a
kozterilleti jatszoterek fejlédtek és 4j funkcidkat kaptak, az intézményes nevelés jatszéudvarai kevéshé
valtoztak. A jatszéudvarok tovabbra is alapvetSen biztonsidgos, de kevésbé inspirdlé terek maradtak,
amelyek nem képesek versenyezni a modern jatszoterek kézésségtormalo és fejleszt6 hatdsaival. A kutatds
arra a kévetkeztetésre jut, hogy a jatszoterek modernizalédasa 4j kihivasokat jelent az intézményes nevelési
kornyezet szamara, és szlikségessé teszi a jatszéudvarok szemléletvaltasat és fejlesztését.

Kulcsszavak: jatszotér, modernizacid, gyermeknevelés, kbzosségi terek

Diszciplina: neveléstudomany

Abstract

PLAYGROUNDS PAST AND PRESENT

Playgrounds have become an integral part of modern urban life, and their change in function have a
significant impact on children and on the design of community spaces. The study examines the historical
development of playgrounds, starting from the pedagogical reforms of the 19th centuty up to today's
modern and thematic playgrounds. The research covers the social and pedagogical role of playgrounds, as
well as their comparison with playgrounds. The historical overview shows that playgrounds were first
created to ensure the free movement of children, and then, during the 20th century, they increasingly
tulfilled a social and educational function. Modern playgrounds are not only playgrounds, but also arenas
for social integration and community building. The examples of the Sziget-Kék and Maltai playgrounds in
Debrecen clearly illustrate the new functions of the playgrounds: the former is a thematic park that also
offers cultural experiences, while the latter provides social and community services. The study points out
that while public playgrounds developed and acquired new functions, the playgrounds of institutional
education changed less. Playgrounds of this type are still basically safe, but less inspiring spaces that
cannot compete with the community-forming and developing effects of modern public playgrounds. The
research concludes that the modernization of playgrounds poses new challenges for the institutional
educational environment and necessitates a change of attitude and development of playgrounds.

Keywords: playground, modernisation, child education, community spaces

Discipline: pedagogy

Bevezetés tatlan részei, a lakotelepek szines kis szigetei.
A jitszitér a kérengeteg mosoha.”  Fppen természetes voltuk miatt érdemes azonban

(Korolovszky 1963)  megvizsgalnunk azt, miképpen valtoztak, miképpen

alakultak a gyerekek szabadidés tevékenységének

terel, illetve azt is, milyen kihivast jelentenek az

A jatszoterek természetes részét képezik modern  intézményes nevelés szabad terel szamara, mi
életvilagunknak. Létik megatdl értet6ds, ezeket képpen képez ma kontrasztot a jatszétér a
hasznalva néttiink fel és ezeken a tereken jatszunk  jatszéudvarokkal. Kutatasunk gyermekkortorténeti
sajat gyermekeinkkel. A varosképnek elvalasztha-  irdnyultsaggal rendelkezik, amennyiben a gyermek-
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kor egyik kiemelt jelent6ségl elemeként azono-
sitjuk a gyermekek élettereként mikods jatszoteret.
A gyermekkortorténet a neveléstudomanyi kuta-
tasok egyik legifjabb iranyzata. A huszadik szazad
utols6 évtizedeiben figyelt fel a neveléstorténeti
kutatds arra, hogy a tirsadalom gyermekképe, a
felnéttek és gyermekek viszonya korantsem nevez-
het6 természetesnek (biologiainak vagy Oszténds-
nek), a viszony tarsadalmilag meg-hatarozott és
torténelmileg valtozé formakat mutat (Pukanszky,
2001). Ez a valtozas tetten érheté a gyerekek
életvilaganak minden elemében: azonosithatjuk a
gyerekek csaladi stituszanak modosulasaban, a
gyermek kapcsolatdban az intéz-ményesilé nevelés
mezejével, a gyerekek altal fogyasztott kulturalis
tartalmak (konyvek, folyoiratok, filmek) valto-
zasaban, a tarsadalomban elfogadott gyermekabra-
zolasok véltozasaban, a gyerckek életében jelentSs
szereppel biré targyak (példaul jatékok, ruhak,
butorok) valtozasaban, a gyerekek életterének (gye-
rekszoba, csoportszoba, osztilyterem) valtozasai-
ban. Jelen irdsban a gyerekek életterének nap-
jainkban kitlintetetten fontos elemeként értel-
mezzik a jatszétereket, ahol a gyerekek és csaladok
a szabadidejiik jelent6s részét eltdlthetik, szabad
levegbn, mozogva. Ma a jatszéterek hasznalata
magatol értet6dS a csalddok szamara, ezért igyek-
szink kutatasunk soran Osszegydjtott tapasztala-
taink alapjan amellett érvelni, hogy ezen a tertlleten
is jol lathaté valtozas figyelhet6 meg, amit igyek-
sziink a kovetkez6kben felvazolni.

A jatszoterek torténete

A jatszoterek tOrténete a romantika német
mozgalmaig vezethet§ vissza. FPriedrich Wilhelm
August Frobel pedagogidjanak hatasira ugyanis
elterjedtek azok a torekvések, melyek a gyermekek
természetes fejlédéséhez igazodd kornyezeteket
kivantak létrehozni. Ennek a gondolatnak targyi
megvaldsulasaként az elsé hivatalos jatszotér 1859-
ben Berlinben j6tt létre, hogy a gyerckeknek

biztonsagos és inspiralé kérnyezetet hozzanak 1étre
a szabad levegds jatékok szamara. Ennek a kez-
deményezésnek az els6 tudatos és rendszeres
pedagogiai megkozelitése Georg Michael Schreiber
1860-as
években inditott reformjait a kévetkezé t6bb célok

torekvéseihez kapcsolodik, akinek az
és iranyok mentén foglalhatjuk ssze (Frost, 2010):

1. A jaték szerepének  hangsilyozdsa a nevelésben:
Schreiber Frobel pedagogiai elveit kdvette, amely
szerint a jaték nem csupan szérakozas, hanem az
egyik legfontosabb eszkdze a gyermekek szocialis,
érzelmi és fizikai fejlédésének. A jaték koézben a
gyerekek tanulnak a vildg mikoédésérdl, fejlesztik
kreativitdsukat és mozgasi készségeiket. Schreiber
jatszotereinek célja éppen ezért az volt, hogy ezt a
szabad, kreatlv jatékot tamogassik, ¢és
helyeket
gyerekek a varosi kérnyezetben is mozoghatnak és
tejlédhetnek.

2. Testi nevelés és mozgds fontossiga: az ipari

olyan

biztonsagos hozzanak létre, ahol a

forradalom soran sok csalad koltozott varosokba,
ahol a gyerekeknek nem volt elegend$ helytik mo-
zogni, jatszani, és ez hatassal volt fizikai fejls-
déstikre. Az oktatasi reformok egyik eleme ezért a
testnevelés és a szabadtéri mozgas bevezetése volt,
hogy ellenstlyozzak a mozgasszegény életmodot. A
jatszoterek hozzajarultak ehhez, mivel a gyerekek
itt szabadon mozoghattak.

3. A vdrosi gyerekek szabadidds tevékenységeinee meg-
szervezése: a 19, szazad végére a varosokban él6
gyerekek egyre kevesebb helyen jatszhattak bizton-
sagosan. Az oktatasi reform részeként kilon figyel-
met kapott a varosi gyermekek szabadidés tevé-
kenységeinek megszervezése. Schreiber felismerte,
hogy sziikség van erre, és ennck eredményeként
jottek létre a ,,Sprelplaty’-ok, azaz a jatszéterek, ahol
a gyerekek iranyitott, mégis szabad jatékot folytat-
hattak.

4. A trsadalmi é erkilesi nevelés elfsegitése: Schreiber
reformjai arra is kiterjedtek, hogy a jatszéterek
olyan kozOsségi terek legyenek, ahol a gyerekek
megtanulhatjadk a kozos jaték és egylttmikodés
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szabalyait, ezaltal fejlesztve tarsadalmi és erkdlesi
érzékitket. A koz6s jaték soran a gyerekek szocia-
lizaciés készségei fejlédtek: megtanultak a sza-
balyokhoz val6 alkalmazkodast, a felelGsségvalla-
last és a masokkal vald egytittmikodést.
Osszességében tehat a nevelési reformok célja az
volt, hogy a gyermekek testi, szellemi és erkolcsi
nevelése egyensulyba keriiljon, és a jaték, kilo-
nésen a szabadtéri jaték, fontos eszkbze legyen a
fejlédéstiknek. Schreiber jatszéterei ennek a re-
formmozgalomnak a gyakorlati megvaldsitasai
voltak, amelyek a gyermekek teljes kord nevelését
szolgaltak egy valtozoé, iparosodd vilagban.

Iskolai jatszoterek

Valészintleg az els6 varosi jatszoterek megjelené-
sével kapcsolatos tapasztalatok is hozzajarultak
ahhoz, hogy hazankban szakmai eszmecsere indult
az iskolai jatszoterek létesitésérél a pedagdgiai
szaklapok nyujtotta
1889). A hozzaszélok legfontosabb érve a heti

rendszerességgel sorra kertlé szervezett mozgas

nyilvanossagban  (Felméri,

elényeinek sorra vétele volt és az ilyen mozgasnak
teret ad6 iskolai jatszoterek sajatossagait igyekeztek
telvazolni, kilféldi — francia és amerikai — példak
ismertetése nyoman. A vitat attekintve ugy fogal-
mazhatnank meg a kialakulé kozos vélekedést,
hogy az iskolai jatszoétereknek megfelel6 talajjal, a
kilonféle jatékok — labdajatékok, teke — szamara
elkiilonitett teriilettel és kiszolgalé helyiségekkel
kellene rendelkeznitik, kis iskoldk esetében mini-
mum 1000 négyzetméteres teriileten. Végul 1893-
ban a vita kitdrt a szakmai lapok terébdl, amikor
Csaky Albin vallds- és kozoktatasligyl miniszter a
mozgalom élére allt, és koriratiaban elrendelte, hogy
a torvényhat6sagok gondoskod-janak a tanuléifju-
sag szamara iskolai jatszoterek felallitasarol.
Szedlacsek Lajos kilfoldi tapasztalatai és képzése
nyoman, mar a korirat ismeretében a Pedagdgiai
Tarsasagban (az 1894. év majus ho 19-ikén tartott
ilésén) foglalta Gssze, milyennek kellene lennie a

jatszéudvarnak:

WA jdtszotér akkor a legalkalmasabb, ha ag
iskola mellett van. Talaja olyan legyen, hogy esd-
Zések utdn agonnal megsgdradjon. A kavics, amely-
byl a tért feltoltik, semmi esetre se legyen nagy- és
durvaszemidl; ag ilyen  ugyanis sem a  torna-
tanitdsnak, sem a jatékoknak meg nem felel, mert a
gombalyii kovecskék a hullimzo, futkosd gyermek-
sereg alatt folytonos mwozgdsban volna és mindun-
talan elesést, elesiszdst idézhetne eld. Forrd nydron
a kavics-réteg ki is s3drad s akRor nagyon is porgik
ag. élénk mozgds alatt. Legjobb a talajt finom
homokkal kitolteni és et agyaggal keverni. B3 ag
anyag agtan sgaraz iddben nem porzik, esds iddben
pedig nem vilik sdrrd. llyen talajon igen ritka
dolog, hogy a jdtékndl baleset fordul eld, s ha épen
trténik is valami, akkor a kivetkezmények kisebb
Jelentdségiiek, mint a kavicsnal. Azonkiviil ily isko-
landparon, illetve jatéktéren ag drnyékos fik ne
legyenek dssze-vissza, elszortan iiltetve, mert e a
legtobb  jitszohelyet  hasznavebetetlenné  tesgi. A
Jfasor a hely peripheridjara, peremeére vald, s ha ag
iskolaépiilet ¢sakra vagy nyngatra fekszik, a
fakat a déli és keleti oldalra diltessiik.” (Szedlacsek,
1894:391.)

Végil 1897-ben megjelent a 20.143/1897. szamu
vallas- és kozoktatastigyi minisztériumi rendelet,
amely az iskolai jatszoterek kialakitasaval foglal-
kozik. Ezt a rendeletet Wlassics Gyula, vallas- és
kozoktatastigyl miniszter adta ki, és jelentSs lépés
volt a korszakban az iskolai kérnyezet fejlesztése és
a gyermekek testi-lelki nevelésének elésegitése
iranyaban, mivel el6irta, hogy az 4j elemi iskolak
udvaran (vagy annak kozelében) olyan jatszotereket
alakitsanak ki legalabb 300 négyzetméternyi tert-
leten, amelyek a gyermekek fizikai fejl6dését
segitik, és hozzdjarulnak a szabadid6s tevékeny-
ségek szervezett kereteihez. A rendelet eléirta to-
vabba, hogy a jatszoterek hasznalatat szigoru
feligyelet alatt kell tartani, hogy a tanulék

biztonsagosan és szervezett formaban vehessenek
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részt a jatékokban, illetve azt is, hogy az iskolai
jatszoterek kialakitdsa soran figyelembe kell venni a
higiéniai szempontokat és az erkélesi nevelés elveit
is, mivel a jatszotereket olyan eszkoznek tekintet-
ték, amelyek segitik a gyerekek tarsadalmi szaba-
lyokhoz valé alkalmazkodasat és kbzosségi érzésiik

fejlesztését.

Jatszoterek

Az iskolai jatszoterek mellett az urbanizaciés ha-
tasok eredményeként viszonylag korain megkezd6d-
tek Magyarorszagon a szabadidé eltdltését szolgald,
iskolaktol fuggetlen jatszoterek alapitasat célzo
torekvések is. Ez teljesen érthetd, hiszen Budapest
a szazadfordulon igen fiatal népességl varos: a
hétszotvenezres lakossiag harmada 15 év alatti gye-
rek volt.

A napilapok beszamoléibdl arrdl értestilhetiink,
hogy bar az elsé jatszotéri megoldasok kisérletiek
és atmenetiek voltak, a lakossag hatalmas lelke-

sedéssel fogadta az wjitast:

WINem valami régen csindltak azg elsd gyermek-
Jjatszoteret, kint a Mdtyds-téren homokoztak fol és
deszkaztak kiriil par méternyi foldet. Az eredmény
bizonyos tekintetben megdobbentd volt. (...) Mert
ag elsd jatéktér annyira megtelt, hogy a sufoltsdgtil
mozogni is alig tudtak ott a boldog aprisigok, —
nemhogy szabadon jatsgani.” (Tabori, 1912:16.)

Végiil 1912-ben nyilt meg Magyarorszagon az
els6 allandé jatszotér, az Allatkertben. A sajté igy

tudésitott errdl az eseményrdl:

A karszalagos r mar itt nem a mumusarkangyal
szerepében  grasszal, hanem  inkabb § biztatja,
vegets, tanitja a gyerekpublikumot. |...] sokan nem
tudtdk, hogy a legtibb jatékszer mire vald. Egy kis
tin  példinl az a
tapasgtalds, hogy azg elsd béten sgdazndl  tobb

meditildsra  serkenthetne

gyereknek fogalma se volt a kizinséges hintardl. A

szegények addig egydltaldn nem littak hintdt. A
nagyobbak, iskoldsok kit pedig sgintén akadt, aki
a csisgokdt nem ismerte. [...] Van itt létra,
gydrihinta, pigna és mdszokotél. Odébb magas
korhinta, ahol egyszerre oten is  ropiilhetnek
kordskorill. Aztdn a  kisebbeknek  dupla-hinta,
legaprobb

biztonsdgos

iilokével, a
passgidgiara  meg  Gildkés,
hinta.”(Ldbori, 1912:16.)

kényelmes aprosdgok

baby-

A jatszéterek szamanak névekedése nem volt
robbanasszerli — ami természetesen érthetd is: az
els6 vilaghabort éveiben ehhez mind az anyagi
mind az emberi eréforrasok hianyoztak. Bar Barczy
Istvan polgarmester gondoskodott arrél, hogy hiva-
tali ideje alatt (1906-18) a jatszoterek belekeriiljenek
a székesfSvaros koltségvetési tervébe, de a tervezett
13 jatszotérbdl végil csak 3 készilt el. De nem
csak a habord és a haborus évekkel jaré forrashiany
lassitotta a jatszéterek elterjedését, ugyanis a
spanyolnatha jarvanyt kévetéen a kozegészségligyl
megfontolasok is érvvé valtak, megjelentek a
jatszotérépités lgyének elsé ellenzéi is. A Gellért-
hegyi jatszotér 1929-es atadasa utdn tudésitott a
sajto  arrél, hogy a jatszoterekkel kapcsolatos
télelmek altalanosak voltak, s6t még a tisztiorvos is

élt vétdjogaval bizonyos esetekben.

wHogyan is gondolnak az wurak  nyilvanos,
tomeges gyermek-jatszoterekre, nem félnek attdl,
hogy a jatékok ferjesztik a  gyermek-beteg-
ségeket?” (Képes Pesti Hirlap, 1929)

A jatszoterek megnyitasanak tempéjat jol érzé-
kelteti az az adat, hogy az 1912-ben megnyitott elsé
jatszotér utan 1937-re minddssze tizenhat jatszo-
tere volt a févaros ekkor tizennégy keriiletének.

Bar a negyvenes években szakmai kérdéssé valik
a jatszoterek épitésének Ugye, az igazi attrés még
ekkor is varatott magara. Ekkor jelent meg viszont

az igény arra, hogy a jatszotér a gyermekekhez, az 6
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igényeikhez és fejlédésiik menetének timoga-tasa-
hoz illeszkedjék. A kisebbek szamara homokozo,
pancsolémedence, biztonsagos forgohinta, ala-
csony csuszda volt a javaslat. A nagyobbak szamara
tornaeszkozok, maszérudak és kotelek, a labdazas
szamara elkilonitett hely létesitése tunt kivana-
tosnak. A szakmai ajanlas szerint gondoskodni kel-
lett még a toalettrdl és a jatszotér elhelyezésénél fi-
gyelembe kellett venni a megfelel§ arnyékolast is.
(Csorna 1943)

Igazi lendiletet a II. vilaghabord utdn kapott a
jatszotérépités ugye, ekkor kezdett jelentésen néni
a szamuk és igazan elterjedtté valni a hasznalatuk.
Kezdetben az ujjaépités volt a kiemelt feladat.
Erdekes, hogy mar ekkor atpolitizalédik, illetve tar-
sadalmi szereppel gazdagodik a jatszotér jelensége.
Ennek lehetunk tanui, amikor 1947-ben az uttoré-
mozgalom meghirdeti Jarszdtér-akeidjir. Ez részben a
haboruban megrongalédott jatszéterek rendbe-
tételére iranyult, értelmes nyari tevékenységet ki-
nalva a gyerekeknek. Masrészt ezzel kivantak meg-
teremteni annak lehetSségét is, hogy a jatszo-
tereken érdekes foglalkozasok szervezése valjon

lehetségessé, és ezzel egycsapasra megkisérelték

,,a_Jatszotéri foglalkoztatissal is riiranyitani a
Sfigyelmét  az
munkdjara. Az akeid  jelmondata:  Minden
Jjaiszotér  erds  vdra  legyen  ag  dittird-
mozgalommak.” (Uttirivezetd, 1970:179.)

tarsadalom uttoromozgalom

A vilaghabord utan allami tggyé valt a jatszo-
térépités az Ujjaépités soran, illetve a szocialista
lakételepek megépitésekor minden esetben helyet
kapott a jatszotér, mint kiemelt jelent6ségl ko-
z6sségi tér. A hatvanas években az Epitéstigyi Mi-
nisztériumban bizottsagot hoztak létre a munka
iranyitasara. A bizottsag munkajanak koszonhetSen
kisérleti jatszéterek épiltek (Budapesten a Varos-
majorban, a Koztirsasag téren és a Didszegl ut-
caban). Ekkor valtak dltalanossa azok a jatszotéri

jatékelemek, amelyek még a kézelmaltban is meg-

szokott részei voltak a lakételepi latképnek: az
acélbol készitett maszokak (gémb, rakéta, macska),
hintak, homokozok. Ekkoriban terjedtek el a be-
toncsuszdak és a betonbdl készilt pingpong-
asztalok, valamint az 6ridssakk-tabldk is. Osszesen
tizenhat féle, korcsoportonként kiilon meghata-
kifej-

lesztése tortént meg. A jatékok megtervezésében

rozott kilénb6zé  jatszotéri  jatékeszkoz
elsédleges szempont volt az észszerd ar és telepit-
hetéség, vonzoéva az élénk szinekkel torténd fes-
téssel igyekeztek tenni a jatékokat.

Egyértelmuen az allami szerepvallalasnak készon-
hetéen a jatszoterek szama végre robba-nasszerden
néni kezdett: a hatvanas évek végére mar t6bb mint
ezer jatszotér mikodik hazankban, 1978-ban pedig
mar 1403 budapesti jatszotérrdl szamolt be a Pajtas
magazin (Fileki 1978).

Ekkorra a jatszoterek jatékelemeinek tartalmat is
yjra gondoltak, a jatszotér sajatos pedagdgiai di-
menziét kapott. Klacz Gyorgy, a budapesti jat-
szoterekért a hetvenes években felel6s Févarosi
Kertészeti Vallalat fémérnoke szamolt be arrdl,
hogy a jatszoterek és jatékelemek megtervezésében
részt vettek az Orszagos Pedagdgiai Intézet és a
Févarosi Pedagdgiai Intézet munkatarsai. Peda-
gbgial tudatossaggal igyekeztek Ggy megtervezni a
jatékelemeket, hogy azok illeszkedjenek a kiilon-
b62z6 jatékformakhoz: timogassak a csapat-, vagy
kozosségl jatékokat, illetve az egyéni és paros
jatékokat egyarant. A gondos el6készité munka
eredményeképpen létrejott egy jatékregiszter, mint-
egy 150 jatékeszkoz pontos leirasaval, muszaki pa-
ramétereivel. Torekedtek arra, hogy a jatszoterek
minden korosztaly elvarasait legyenek képesek kie-
légiteni. A szakember végil azzal zarja monda-

nivaléjat:

WEgy dgazdn jol megszerkestert  jatszipark
dnmagdban is nevel, iranyit. Sugalmazia a
helyes magatartdst, teret és egyben keretet ad a
helyes mozgdsformdkhoz, de ami a legfontosabb:
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a céltalan  wtcai  10dorgés  belyett  hasznos
foglalkozdst kindl.” (Sarkadi, 1975:8.)

A nyolcvanas években megvaltoznak a trendek. A
jatszoterek tervezésekor elStérbe kertlt a baleset-
megel6zés elve és terjedni kezdtek a természetes
anyagok, mindenekel6tt a fabdl, rénkelemekbdl
készitett jatékok, jatékelemek. A kordbban épitett
jatszoterek feltjitasara is sort kellett volna mar
keriteni, de gyakran erre nem jutott elegendd
forras, ezért a hetvenes években épult lakételepi
jatszoterek lassi pusztulasnak indultak, a fém-
jatékok korroziévédelem hijan rozsdasodni kezd-
tek, a betonelemek is engedtek az id6jards erdzids
hatasainak. A kilencvenes évek hozta el a fordulatot
ezen a téren, mert 1999-ben az EU akkori 15
tagallamaban bevezették az EN 1176 és 1777-es
biztonsagi szabvanyt a jatszéterek épitésének és
mikédtetésének tekintetében. Hazankban a Gaz-
dasagi és  Kornyezetvédelmi — Minisztérium
78/2003-as (XI. 27.) rendelete tette kotelez6vé a
jatékok allapotanak teljes feliilvizsgalatat, és a
szabvany szerinti Gjjaépitését. Ez a munka megle-
hetéen nagy vallalkozast jelentett, hiszen ekkoriban
korilbelil tizendtezer kozterileti jatszétér volt ta-
lalhat6 hazankban (ebbSl mintegy 1500 Buda-
pesten), legnagyobb résziik a helyi 6nkormanyzatok
kezelésében és fenntartasaban. Az EU szabvanyok
szerinti atalakitds meglehetésen komoly kihivast
jelentett az 6nkormanyzatoknak: példaul Budapest-
en a Févarosi Onkorményzat 2006-ban 1,2 millidrd
forintot forditott erre a célra.

Mit tartalmaznak az érvényes elirasok?
Mindenekel6tt (78/2003.
GKM rendelet a jatszitéri esgkizik biztonsdgossagdrdl),

rendelkeznek  arrol
hogy a jatszotéri eszkéz forgalomba hozatalanak,
illetve telepitésének alapvetd feltétele a biztonsag és
az egészségvédelem szempontjainak érvényesilése.
Ennek teljesitéséhez a jatékeszkéznek megfele-
16ségi tandsitvannyal kell rendelkeznie, illetve

rendszeresen — hairomévenként — ellen6rzést kell a
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telepitett eszk6zokon végezni. A megfelelGségi
tanusitvany kiadasat és az ellenérzéseket a jog-
szabaly mindsitett szervezetekre bizza. A jatszotéri
elemek biztonsigos muikddést szolgald tervezési
szempontok a jogszabaly szerint a kovetkezSk:

2.1. a gyermek szdmdra a jiték kockdzata

nyilyanvald és eldrelithato legyen,

2.2, ne keletkezzenek veszélyes helyzerek  (fe),

nyak vagy ujjak beszornldsa),

2.3. sgerkezeti szildrdsaga — beleértve a stabilitdst

— megfeleld’ legyen,

2.4. a leesés ellen védelmet bigtositson,

2.5. ag alapozissal ne feletkezhessen veszél

(kioldddds, iités),

2.6. a felndtte is hogzdférhessenck és azg esz-

kizon beliil segithessenek a gyermekeknef.

3. Jatsgotéri eszkoziok gydrtdsakor csak olyan

anyagokat s3abad alkalmazni, amelyek ag esz-

R0k haszndldi szamdra egésgséokdrosoddst nem

okoznak.

4. A jitszotéri eszkoziok védigk meg a gyer-

mekeket olyan veszélyektdl, amelyek nem lithatdk

eldre, ha a jatszitéri esgkizt rendeltetésszerdien

vagy észszerdien eldreldthato mddon hasgnaljafk.

A felyjitasi kotelezettségnek koszonhetGen sza-
mos jatsz6tér kapott 4j format, gazdagodott Uj
funkciokkal. U] tipusu jatszoterek jelentek meg és
puszta létezéstikkel 4j kihivast timasztottak a ne-
velési intézmények jatszéudvaraival szemben. A
jatszotereket mar érdemes volt tipusok szerint
megkiilonboztetni. A legalapvetébb tipizalast a ko-
vetkez6képpen Osszegezhetjiik (Sods 20006):

1. Ovodai és bélesédei jatszokertek
Altalanos, vegyes hasznalat jatszokertek
Sport-jatszokertek
Epit(’i jelleg jatszokertek
Parkerd6k, Erdei tornapalyak

AN AN S o

Szellemileg, fizikailag, és érzelmileg sériil-
tek jatszokertje
Felnéttek és nyugdijasok jatszékertje

% =

Vizes jatszokertek
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9. Tetd jatszékertek
10. Kozlekedési jatszokertek (Kresz-jatszokert)
11. Mobil jatszéterek

Debrecen megujulé jatszoterei

Debreceni Sziget-Kék Jatszotér Tematikus Park

A varos legnagyobb jatszéterének feltjitasa 2021
szeptemberében kezd6dott, majd alapos atépités
utan Papp Laszl6 polgarmester 2022. julius 31-én
nyitotta meg a tematikus parkka alakult jatszoteret.
A korabbinal mintegy kétszer nagyobb, 58 ezer
négyzetméteres teriileten 78 4j, vagy korabban itt
lévé és felujitott jatékeszkoz kertilt telepitésre, ezek
kozott a korabban is meglévé akadalymentes jat-
szb6eszkoz, valamint egy 4 akadalymentes hinta. A
jatszotér Szabé Magda Sziger-kék cimi meseregé-
nyének tematikdja mentén keriilt kialakitasra. Az
egyedi jatszéeszkozok tervezése soran gyakran
tajépitész, grafikus, képzémiivész, iparmiivész mi-
kodott egytitt. A jatszétér honlapjan és a park
telepitett tablain a gyerekek megismerhetik a regény
szerepl6it, a parkban testet Olt6 helyszineket, a
helyszineken megtorténs eseményeket, és Ujra
jatszhatjak a regénybeli kalandokat. A jatszotéri
épuletekben kozosségi terek allnak rendelkezésre,
ahol taborokat, foglalkozasokat rendeznek az ér-
dekl6d6k szamara. Programjuk folyamatosan meg-
Gjul, kézmuveskedéssel, tanctanuldssal, mesemon-
dassal, babszinhazi el6adasokkal varjak a csala-
dokat. A jatszotér haszndlata ingyenes, egész évben
nyitva tart.

A jatszotér fenntartéja a Nagyerdei Kultdrpark,
melynek legismertebb intézménye a Debreceni Al-
latkert. A Debreceni Allatkert munkatarsai feli-
gyelnek a terekre, felelnek az allagmegovasért. Ku-
tatasunk soran interjut készitettlink a fenntartd
munkatirsaval, melyb6l megtudtuk, hogy a
fenntarté elégedett a park kihasznaltsagaval, de
ezen nem csodalkoznak, hiszen a sztl6k nagyon
vartak a park megnyitasat (illetve az Gjranyitasat,
mert mar elédje, a Pagony jatszétér is népszerd volt
a varosban). De azt is kiemelte a fenntarté munka-
tarsa, hogy nem csak a debreceniek hasznaljak a
jatszoteret, hanem érkeznek csaladok a kozeli és
tavolabbi varosokbdl is, s6t évodai csoportok és
iskolai osztalyok is érkeznek osztalykiranduldsok
alkalmaval. A fenntarté munkatarsanak tapasztalata
szerint a latogatoi kor igen széles: par hoénapos
kortol hozzak a szil6k levegbzni a gyermekeket, a
jatékelemek hasznalata pedig haroméves kortol
ajanlott. A jatékeszk6zok differencialtsaga miatt
egészen 12 éves korig talalnak maguknak megfelel6
jatékelemet a gyerekek és a csaladok.

Kutatdsunk soran a jatszotér latogatdival is
készitettink interjukat (N=10). BeszélgetStarsul
valasztottunk csaladokat, pedagdgust és iskolaskort
gyerekeket egyarant. A vélemények legfontosabb
pontjai:

1. A jdtsz0tér mérete — tdbben is kiemelték, hogy
milyen kedvez6 a gyerekek szamara a hatalmas
teriilet, mely jol tagolt, fas tertletekkel gazdagon
ellatott.

2. Jatékelemek — szinte minden beszélgetésben
meg tudtak jeldlni killénésen kedvelt jatékelemet,
bar kiemelték a jatékok valtozatossagat. Gyakran
emlitették a hagyomanyos jatékeszkézoket (csusz-
dak, gumis mérleghinta) is, de épp annyira szeretik
a tematikus jatékelemeket (Sziget-kék varosi jaték-
elemek) is. T6bben kiemelték beszélgetésiink soran,
hogy a jatékelemek koril a talaj megfeleléen puha
és biztonsagos: gumidrlemény, homok, mulcs.

3. Elbelyezkedés — a nagyerdei kérnyezet minden
valaszadé szerint kifejezetten el6ny6s. A pedagbgus
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interjualanyunk kiemelte emellett azt is, hogy bar a
park elktléntl a lakételepi kornyezettSl, mégis
koénnyen megkozelithets, akar teljes iskolai osz-
talyok szamara is. Fontos elem a biztonsig — a
jatszotér teljes tertilete keritéssel védett, a gyerekek
nem tudjak észrevétlentl elhagyni.

4. Infrastruktiira — a csaladok szdmara fontos a j6
infrastrukturalis felszereltség: modern mosdé és
mikods bufé all rendelkezésre, fedett és fltott
kozosségi terek, nagyszamui parkolé varja a csa-
ladokat.

Mltai Jdtszotér, Debrecen

< TAI SZERETH
ALTAL “TET,
a™ \’-O,’

A Magyar Maltai Szeretetszolgalat megalakulasa
ota foglalkozik a gyermekek és az ifjusag probl-
émaival. Figyelemremélté eredményeket értek el a
nehéz helyzetben 1év6 gyermekek és csaladjaik
tamogatasaban. Szervezetiik infrastrukturalis eszko-
zeinek soraban logikusan kap helyet a jatszotér,
mint olyan intézmény, amely kapcsolatot teremt:
elérhet6vé teszi a csaladokat és kozvetitheti a csalad
és a gyermekek problémidit a szakellatist végzs
intézmények felé. Olyan kozbsség johet létre a
jatszoterek koril, mely 6nmagaban tamogatast ad,
de még ha erre képtelennek bizonyulna is, koz-
vetithet a raszorulék és a professzionalis segitGk
kozott. Ezért inditott a Magyar Maltai Szeretet-
szolgalat 1998-ban modellkisérletet, Jdtszva megeldzni
cimmel, amely arra vallalkozik, hogy korszerd,
gyermekbarat jatszotereket hozzon létre, illetve
ezért inditottak be mobil-jatszotér szolgaltatasukat
is.

Maltai jatszotér tébb helyen is van az orszagban,
talalhatunk ilyet Budapesten a III. kertletben,
illetve Miskolcon és Szegeden is. Ezek a jatszoterek
alapitasuktél fogva nem szokvanyos jatszéterek
kivantak lenni: a ,maltai jatszotér” amellett, hogy
biztonsagos, modern, esztétikus és kornyezetbarat,
egy olyan komplex gyermekjoléti szolgaltatast nyuj-
té intézmény, amely be van keritve, éjszaka 6rzott,
nappal pedig kiillonféle szolgaltatasi funkcidkat lat
el szocialis munkasok és jatékpedagdgusok iranyi-
tasaval. A jatszotereken a jatékcsoportok korosz-
talyonként elktlonitetten helyezkednek el, a tipegd
korosztalytol a kiskamaszokig mindenki megtaldlja
a képességeinek megfelel6 jatékelemeket.

Rendelkeznek a jatszoterek a koézdsségl egytitt-
létre, a személyes beszélgetésekre szolgald jatszo-
hazzal, valamint higiénias helyiségekkel is fel-
szereltek. A jatszotéri program alapvet6 célja a
szocializacio, az egészséges testi és lelki fejlédés
el6segitése. Hogy ezt a kiildetését mennyire komo-
lyan veszi j6l mutatja, hogy a ko6zOsség megdr-
zésének érdekében a Covid idején, amikor a
jatszotér és jatszohaz 2020. marcius 16-tdl junius 2-
ig zarva tartani kényszerilt, a kozosséggel online
épitették ujja kapcsolatukat, és megvaldsitottak a
virtualis jatszotér koncepcidyjat.

A debreceni jatszéteret 2004-ben adtak at, a
Magyar Maltai Szeretetszolgilat és a debreceni
Onkormanyzat egyuttmtkodésével valosult meg. A
lakotelepi kornyezetet kihasznalva igyekszik szere-
pet jatszani a varos szocialisan hatranyos helyzetd
kozosségeinek életében. Ennek a jatszotérnek sem
csupan a gyermekek szérakoztatasa a célja, hanem
egy olyan kozosségi tér kialakitsa, ahol a gyerekek
és csaladjaik egy biztonsdgos és timogatd kdrnye-
zetben tudnak talalkozni.

A jatszotér teriilete korilbeltl 1500 négyzet-
méter, melyen 22 jatékeszkoz talalhatod. Ezek kozé
tartoznak hagyomanyos jatszotéri eszkozok (pél-
daul hintak, maszékak, csiszdak) valamint kiilén-
b6z6 egyensilyozé és mozgasfejleszté  jatékok.
Ezeket dgy valogattdk 6ssze, hogy a kilénb6zs
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kord gyerekek szamara egyarant alkalmasak legye-
nek a mozgasos jatékokra, és elGsegitsék a fizikai
aktivitast, a kreativ jatékot és a kozdsségi inter-
akciokat. Atadasakor a jatszotér egy része varként
volt berendezve, a gyerekek jatékfantazidjat tamo-
gaté kornyezetet biztositva. A fedett helyiségekben
kozosségi  terek, iroda, kommunalis helyiségek
kaptak elhelyezést. Itt rendezhet6k meg a jat-
sz6hazak, kézmives alkalmak, és minden egyéb
kozdsségl rendezvény, egész évben a jatszétér
nyitva tartasanak megfelel6en.

Kutatdsunk soran interjut készitettiink IKiraly
Annaval, a debreceni Maltai Jatszétér vezetjével.
Az interjub6l megtudtuk, hogy a debreceni jat-
szOtér is a Jdtszva megeldzni program céljai szerint
muikodik, ezért kiemelt feladatanak tekinti a ko-
z6sségfejlesztést, de projektjeik tekintetében teljes
onallésagot élveznek. A jatszotéri jatékok a kap-
csolatteremtésre fogékonnya teszik a gyerekeket és
a csaladokat, {gy a raszorulok koénnyebben elér-
het6vé valnak a szakemberek szamara. A jat-
szotéren harom munkatars dolgozik heti negyven
oraban, emellett a jatszotér muikodtetésében nagy
szamu 6nkéntes munkajara timaszkodnak. A prog-
ramkinalat igen széles és nagyon népszeri. A
vezet§ emlitett néhany rendezvényt is a jatszotér
életébdl: Anyatej klub (szilbi tandcsadas); Pittom-
kuckd (lakotelepi csaladok tamogatasa); Tolgyfa-mesék
(babos mesemondas): Szinidei foglalkozdsok (kreativ
foglalkozasok, jaték); Természetvédelens (idGszakos
tematikus tevékenységek, pl. madaretetés télen);
Uﬂmpe/é (Advent, Miklés,
Farsang, a Jatszotér sziletésnapja, Huasvét, Gyer-

Szent Karacsony,
meknap). A vezet6 elmondésa szerint a beltéri
programok 30-35 fével mutkoédnek (ez nagyjabol
telt hazat jelent), a kiltéri programok akar 200-500
6t is elérnek. A jatszotér kilonlegességét a vezetd
nem a jatékelemek sajatossagaiban, a jatszotér meg-
jelenésében jelolte meg, hanem a dolgozok szel-
lemisége kulénbozteti meg szerinte ezt a jatszoteret
a tobbitdl.

Ez a két debreceni példa jol foglalja 6ssze mikép-
pen valtozott meg a jatszotér jelentése az utdbbi
idében. Nem a jatékelemek jelentik mar a tartalmi
lényeget ezekben a parkokban, sét valdjaban ez
mara gy tnik, csupan a keret. Az igazi tartalom a
modern jatszotér esetében a kozOsség, az élmény
pedig a tarsas hatiasok tudatos megélése, nem
csupan a jatszé gyerekek, hanem teljes csaladjuk
szamara.

A jatszotér elénye a jatékossag és az otthonossag,
melyen keresztiil konnyen elérhet6vé valnak a
kozosségl élmények és a szocidlis timogatd tar-
talmak hatdsai is. A Debreceni Maltai Jatszotér
torténete sikeres példdja annak is, hogyan tud a civil
szervezetek és az 6nkormanyzatok kéz6s munkaja
olyan tarsadalmi kezdeményezést létrehozni, amely
a legkiszolgaltatottabb k&zosségek életére is pozitiv
hatéassal van.

Milyen hatassal van a jatszéterek moderni-
zalédasa, funkcidvaltozasa az intézményes nevelési
kornyezet értékelésére? A kérdés megvalaszola-
sahoz megvizsgaltuk a bolesédel jatszoudvarok
aktualis allapotat.

Bolcsddei jatszoudvar

Ha visszatérink a nevelési intézmények korébe
annak lehetiink tanui, hogy a jatszoterek vildgara
jellemzé valtozas itt korantsem ment végbe. Bar a
nevelési intézmények mindennapi rutinjanak része
a levegbzés, a szabad levegbs jaték, mégsem ta-
pasztaljuk azt a jatszéudvarokon, hogy a jatszo-
terekhez hasonléan izgalmas és inspiralé jaték-
eszk6zok szolgalnak ki a gyerekek igényeit.

Az 1975, januar 1-én kiadott Epitésiigyi Agazati
Szabvany (205/2-74.) hatilyba 1épése 6ta a bolesd-
dék tekintetében rendszerint terasszal és jatszo-
kerttel oldjak meg a szabadlevegés mozgasigény
kielégitését. A terasz a killtéri altatisra és jatékra
egyarant alkalmas, kézvetlen éptiletkapcsolattal ren-
delkez6 tertilet, a jatszokert részben burkolattal
rendelkez6 z6ld teriilet, mely a gyerekek mozgas-
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igényének megfelel6 nyilt teriilletet nydjt. Rend-
szerint tartalmaz homokozét, szabalyozhaté kevert
vizzel és elfolyé rendszerrel kialakitott pancsolot
vagy vizpermetez6t, beépitett jatékelemeket (csisz-
da, maszoka).

Az altalunk megvizsgalt boleséde  tipikusnak
mondhaté annak tekintetében, hogy kéveti a fenti
elveket. Az eredetileg a hetvenes években, az
emlitett épitési szabalyoknak megfelel6en kialaki-
tott épuletet néhany éve feldjitottdk. A feldjitas
kiterjedt a boéleséde épiiletének belsé tereire és az
udvarra egyarant. Interjut készitettiink a boles6de
kisgyermeknevelSivel és vezetSjével (N=5) és arra
kértiik Sket, értékeljék a béleséde jatszéudvaranak
funkcionalitasat, hasznalhatosagat. A valaszok alap-
jan  kijelenthetjik, hogy a kisgyermeknevel6k
véleménye egyértelmlien az, hogy a gyerekek
szeretnek a jatszéudvaron tartézkodni, és ezt a
boles6de napi rutinja lehetévé is teszi szamukra,
amennyiben az id6jarasi kériillmények megfelel6ek.

A jatszéudvar felszereltségével a kisgyermek-
nevel6k elégedettek, a jatékelemeket biztonsigos-
nak és a korosztilyhoz illeszkedének latjak, bar
kiemelték, hogy a folyamatos feliigyeletre igy is
szitkség van, mert volt mar példa sajnos igy is
balesetre. A jatékelemek mennyiségét megfelelének
tartjak, mert kozottik elegendé hely marad a
gyerekek szamara a szabad mozgasra. Visszatérd
eleme volt az interjuknak, hogy a valaszadok a
jatékelemek tartdssagat, a ,,strapabirast” emelték ki,
ezért kifejezetten tamogattak a tartés muianyag és
tém jatékelemek telepitését.

Milyen a jatszéudvar a modern jatszoterekkel
Osszehasonlitva? Talin azt kellene kiemelnink,
hogy sokkal kevesebb Otletet mutat. A létesitmény
mogott nem ismerheté fel koncepcié. Mig a
modern jatszotér szeretne tobbet képviselni mint a
jatékelemek Osszessége, szeretne valamiféle mogot-

tes tzenetet hordozni, ilyesmire a jatszéudvar nem

tesz kisérletet. A jatszéudvar lathatéan nem kivan
tallépni a megszokott jatékelemek korén, igyekszik
kielégiteni az elvarasok minimumat. Természetesen
ma mar a biztonsag elérhet6 legnagyobb mértéke
az elvart ezekkel az eszkozokkel szemben, de a
gyerekek szamara korantsem jelentenek a modern
jatszoterekhez mérhetSen izgalmas kornyezetet.
Lathato a fejlédés itt is, de lathat6 a fejlédési trend

és a fejlédés el6tt megnyilé hatalmas tér is.
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MEGHIVO A X. KULONLEGES BANASMOD NEMZETKOZI INTERDISZCIPLINARIS
KONFERENCIARA

INVITATION TO THE 10™ *SPECIAL TREATMENT” INTERNATIONAL
INTERDISCIPLINARY CONFERENCE

A konferencia cime:
X. Kilonleges Banasmoéd Nemzetkozi
Interdiszciplinaris Konferencia

Title of the conference:
10th 'Special Treatment' International
Interdisciplinary Conference

A konferencia idépontja:
2025. aprilis 24-25.26.

Date of conference:
24-25-26 April, 2025

A konferencia helyszine:

Debreceni Egyetem Gyermeknevelési és
Gyogypedagogiai Kar (Hajdubdszérmény, Désany
u.7-9)

Venue of the conference:

University Of Debrecen, Faculty of Education for
Children and Special Educational Needs, 1-9.
Désany str., 4220, Hajdub6szérmény (Hungary)

Regisztracié és bévebb informaciok/ Registration and deatelid informations:
konferencia.unideb.hu/hu/kb interdiszciplinaris konferencia

2025 aprilis 24-25-26-an keriill megrendezésre a
10. Jubileumi Kilénleges Banasmoéd Nemzetkozi
Inter-diszciplinaris  Konferencia  (helyszin: DE
GYGYK, Hajduboszérmény), mely egy évtizede
nyujt teret a kiemelt figyelmet, a kilonleges
banasmodot igénylé személyek (pl. sajatos nevelési
igénylek; fogyaté-kossaggal éEl6k; beilleszkedési,
tanulasi és magatartasi nehézséggel él6k; tehetségek;
hatranyos helyzetlek stb.) helyzetével, ellatasaval,
fejlesztésével, a problémaik megoldasaval foglal-
koz6 hazai és kilfoldi tudomdnyos kutatéknak és
szakembereknek a tudomanyos eredményeik megje-
lentetéséhez. A konferencia torténetében el$szor,
harom napos rendezvény megvalositasara készi-
lank, mely soran varhatéan tobb, mint 10 orszagbodl
érkeznek el6adok, hogy megosszak a tapasztala-
taikat, kutatisi eredményeiket a témaval kap-
csolatban.

Jelen rendezvény kiemelten timogatja az olyan, a
Neumann Janos Program dltal is fékuszba allitott
témak felszinre kertilését, mint a) az egészséges élet
megbrzését szolgalé megel6z6, gyodgyitd és ellatd
fejlesztések/rendszerek kiépulése, fejlédése a kora
gyermekkortél  kezdve  az  id6skorig;  b)
kornyezettudatos és fenntarthaté fejlédésre épiild,
klimasemlegességet hangsilyozé 4j technoldgidk

On 24-25-26 April 2025, the 10th Anniversary
International Interdisciplinary Conference about
Special Treatment will take place (venue: DE
GYGYK, Hajdub6szérmény), which has been
providing space for a decade for the publication of
the scientific results of hungarian and international
researchers wich focus on dealing with the
situation, care and development of persons
requiring special attention, special treatment and
the solution of their problems (e.g. persons with
special educational needs; persons with disabilities;
persons with integration, learning and behavioural
difficulties; gifted persons; disadvantaged persons,
etc.). For the first time in the history of the
conference, we are preparing to hold a three-day
event, during which speakers are expected to come
from more than 10 countries to share their
experiences and research results related to the
topic.

This event will highlight and support the
emergence of themes that are also in the focus of
the Janos Neumann Programme, such as a) the
development and evolution of preventive, curative
and care developments/systems for healthy living
from early childhood to old age; b) the use of new
technologies based on environmentally sound and

129


https://konferencia.unideb.hu/hu/kb_interdiszciplinaris_konferencia

KULONLEGES BANASMOD, XI. EVF. 2025/1.

alkalmazasa; c) a mesterséges intelligencia, a digitalis
eszkozpark és digitalis atallas fellendiilése, a magas
szintd digitalis készségek fejlesztését lehetévé tevd
megoldasok, készségfejleszt6 oktatasi metddusok
bevezetése az érintettek oktatisiban, nevelésében,
fejlesztésében és teljes kort ellatasaban.

A konferencia kilonlegessége, hogy sor kertl egy
barki szamara nyitott, nyilt el6adas megrendezésére
a konferencia egyik kiemelt el6addjaval, valamint
egy ’Special Treatment’ International Research
Network elnevezésti nemzetkézi kutatéhaldzat
megalapitasara is.

A konferencia inter- és multidiszciplinaris jellege
miatt nemcsak a pedagdgia és pszicholdgia teriile-
tér6l szo6l6 témak szamara biztosit helyet, hanem
lehetséget ad mas tudomanyigak — mint példaul
orvostudomany, jog, antropolégia, szociologia,
mérnoki tudomanyok stb. — tudomanyos képvise-
l6inek is az eredményeik prezentalasara, kapcso-
latok épitésre.

sustainable development, emphasising climate
neutrality; ¢) the boom of artificial intelligence,
digital tools and digital switchover, the introduction
of solutions enabling the development of high-level
digital skills, skill-enhancing teaching methods in
the education, training, development and overall
catre of stakeholders.

A special feature of the conference will be an
open lecture by one of the conference's keynote
speakers and the establishment of an international
research group called the ’Special Treatment’
International Research Network.

Due to its inter- and multi-disciplinary nature,
the conference is not only open to topics from the
field of pedagogy and psychology, but also provides
a platform for the scientific representatives of other
disciplines such as medicine, law, anthropology,

sociology, engineering, etc.

Nagy izgalommal varjuk a kozelg6
konferenciat, és reméljiik, hogy Onéket is
koészonthetjiik a konferencia el6adéi és
vendégei kozott!

We are very excited for the approaching
conference, and we hope to welcome you
among the speakers and guests of the
conference!

NEMZETI KUTATASI, FEJLESZTESI
ES INNOVACIOS HIVATAL

AZ NKFI ALAPBOL
MEGVALOSULO PROJEKT

A konferencia ,, A MEC_SZ_24_149060 szdmii
projekt a Kulturdlis és Innovacids Minisztérium Nemzeti
Kutatisi Fejlesztési és Innovdcids Alapbol nyijtott tamoga-
tasaval, a MEC_SZ_24 pdlyazati program finanszirozd-
sdban valdsul meg.” Ezuton is k6szonjiik a timogatast!

g

a

NATIONAL RESEARCH, DEVELOPMENT
AND INNOVATION OFFICE

HUNGAR

PROJECT FINANCED
FROM THE NRDI FUND

The Conference “Project no. MEC_SZ_24_149060
bas been implemented with the support provided by the
Ministry of Culture and Innovation of Hungary from the

National Research, Development and Innovation Fund,
Sfinanced under the MEC_SZ_24 funding scheme.”

Dr. Mez6 Katalin
a konferencia f&szervezdije

E-mail: kb@ped.unideb.hu

Katalin Mez6 (PhD)
Chairperson of the Conference

E-mail: kb@ped.unideb.hu
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TéT-2025/LandS-2025 KONFERENCIA FELHIVAS

ESZTERHAZY KAROLY KATOLIKUS EGYETEM
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FNcoONFFEREN LA
uni-eszterhazv.hu/tanulas-konferencia

Eger (HU), October 3-5, 2025
Project: MEC_SZ_24_149026

Tarsszervezdk / Co-organizers:
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Place: Eger, Eszterhazy Karoly Catholic University
Date: October 3-5, 2025.

Arendezveny a MEC_SZ_24_ 149026 azonosito szamu
MECEMATURA palyazat keretében valdsul meg.
A MEC_SZ_24_ 149026 szamu projekt a Kulturalis és Innovacios Miniszterium, a Nemzeti
Kutatasi, Fejlesztési és Innovacios Alapbdl a Nemzeti Kutatasi, Fejlesztési és Innovacios
Hivatal dtjan meghirdetett palyazatbol valosul meg.

AZ NKFI ALAPBOL
MEGVALOSULO
NEMZETI KUTATASI, FEJLESZTESI

Es INNOVACIOS HIVATAL PROJEKT
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