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Abstract: In Hungary, considerable efforts have been made in recent years to analyse the career
paths of higher educational graduates, which have highlighted the need for field-specific and
training-specific analysis. In this context, our research concentrates on a special training segment,
focusing on the position of young professionals working in occupations helping the function of the
society. Previous research focused only on the professionalization of the different occupations and
the recruitment was examined from institutional and regional aspects. However, during the
statistical analysis we examined the social recruitment base and the labour market situation of social
pedagogy graduates in the Graduates 2012 (Frissdiplomások 2012) national database. The novelty
of our work lies in the comparison of those who graduated in social work, pedagogy and andragogy
in full-time programs. The most important result of our quantitative analysis is the statement that
the differences in the composition of the group are strongly explained by the regional location of
the institutions providing the training. In terms of horizontal and vertical congruence, the values of
the humanities group are the most unfavourable.
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1. Introduction
In Hungary, after the political transition, the massification of higher education started (Kertesi
& Köllő, 2006; Csók, 2020a), as a result of which the operation of the institutions was fundamentally
changed. Accordingly, the cultural and social composition of the students changed, and the
expectations of the labour market for young people also increased (Hrubos, 2011; Pusztai, Bocsi &
Ceglédi, 2016; Csók, 2020a). At the same time, a kind of structural metamorphosis could be observed
in the field of human services. In addition to the state, the role of the civil sector, a type of private
sector, however functioning for public purposes, has been increased that has long been involved in
the management of social problems at international level (Márkus, 2016; Csók, 2020a). With the
development of human services, the differentiation of helping professions has begun (Molnár, 2014;
Csók, 2020a).
Higher educational trainings preparing for helping professions have long enjoyed great
popularity. However, based on the data of recent years, it seems that applicants for higher education
have become uncertain about their further education decisions (Csók, 2020a). Research also draws
attention to the contradictions between the social demand for professionals and the low capacity of
the students to be recruited, the decreasing funding (especially in the case of expensive practical
training), the problems in employment and the contradictions between the content of the training
and the applicability of the acquired knowledge and skills in a given job (Temesváry, 2010; Balogh et
al., 2015; Csók, 2020a).
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The relevance of choosing the topic is demonstrated by the fact that the judgment of the social
function, usefulness and necessity of helping professions is the subject of debate. The question arises
as to the place and role of these qualifications in the labour market, especially in a disadvantaged
region. However, the social utility of professions can only be interpreted in conjunction with the
training (Budai, 2014; Csók, 2020a).
The academic achievement and social integration of the growing generations are supported by
several professionals. Some of the helping professions work specifically for this, while the other half
deals with the opportunities of catching up with disadvantaged social groups (Csók, 2020a; Csók,
2020b). Our research focuses on the social recruitment basis of the full-time social pedagogy training
(Csók, 2020b) and on the labour market characteristics of fresh graduates. Our choice of the topic is
justified by the fact that the expansion of this program, as a gap-filling training, started at the same
time as the expansion and diversification of higher education (Benkő, 2009; Csók, 2020b).
Nevertheless, little research was done in Hungary that would comprehensively analyse the results of
a career tracking research concerning social pedagogy professionals (N. Tóth, 2011; N. Tóth, 2014;
Csók 2020b). The novelty of our work allows us to examine graduates of social work, pedagogy and
andragogy full-time programs for comparison. Regarding these, it is common that, although mostly
in different areas and at different stages of life, all four professions perform a social assistance
function. Furthermore, they have a special ability to come up with solutions to the problems in
innovation and modification of individuals and communities (Kleisz, 2005; Csók, 2020a; Csók, 2020b).
2. Methodology
In the spring of 2012, 32 higher education institutions gathered data in the framework of the
Hungarian Graduate Career Tracking System (DPR) using online questionnaires 2 about the
individuals graduating one, three and five years before. The staff of the Higher Education
Department of Educatio Non-profit LLC (Educatio Nonprofit Kft.) created the national database,
Graduates 2012 (Frissdiplomások 2012) database, from institutional data, and as a result of the
weighting procedure, a representative population was formed according to gender, year of
graduation, training field, training level and schedule. The total number of respondents was 24,890
(Veroszta, 2013; Csók 2020b). The numbers of full-time bachelor/traditional trainings investigated in
our study are the following: social pedagogy N=127, social work N=192, pedagogy N=59 and
andragogy N=184. During the analyses, the two training courses belonging to arts and humanities
(pedagogy and andragogy) we merged3 (N=243), which create the three assistant profession groups.
Regarding the total sample size (N_total=562), 32.4% of the respondents started their studies in the
traditional form of training and 67.6% in the new multi-cycle training system (BA) (Csók, 2020b).
It should be noted that Kiss (2015), besides the benefits of DPR surveys (it provides the largest
and most appropriate sample concerning the relationship between the higher education and the
labour market in Hungary to draw appropriate conclusions), points out the limitations as well
(possible distortions caused by the self-selection mechanism, the generalisation of the results is
limited) that should be kept in mind during interpretations.
Analysing the Graduates 2012 database, the social recruitment of the graduates of helping
professions was examined, which could be tested with the following indicators followed by Fónai
(2010): the educational level of the parents, the relationship between qualifications and/or occupation
of the parents and grandparents and those of the asked individuals, and the type of settlement of the
student place of habitation. According to Kiss (2013), this can be supplemented with a subjective
indicator thus with the judgment of the financial situation of the family at the age of 14 (Csók, 2020b).
We also analyse the labour market characteristics of the graduates, including the transition from

The central questionnaire block prepared for graduates in 2012 can be viewed and downloaded:
https://www.felvi.hu/felsooktatasimuhely/dpr/online_kerdoivek/online_kerdoivek_2012_tavaszi_felmeres
3 Merging the two fields is confirmed by the low number of items of the pedagogy bachelor course and the
belonging to the same field of education. However, in a later research, we consider it necessary to analyse the
data tables separating andragogy and pedagogy bachelors.
2

3
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higher education to the world of work and the current labour market situation at the time of the
study.
The database of 2012 was chosen as it contains data on the trainings being examined in a larger
number, which is probably related to the high proportion of graduates of these programs in the given
period, in contrast to the significant decrease in recent years (Csók, 2020b). The analysis was done
with IBM SPSS Statistics 20 program using the following statistical methods: percent calculation,
average calculation, cross-table analysis (chi-square test) and partial correlation analysis.
3. The recrutation basis of the helping professions
According to sociological studies, the social recruitment base of the various trainings is different,
and students from families with lower social status may also choose career paths promising more
modest career opportunities (Nagy, 2008; Benkő, 2009; Csók, 2020b). This tendency is particularly
characteristic for higher educational institutions of disadvantaged regions, where the dominance of
lower status students is mostly observed in terms of student composition (Teperics, 2005; Pusztai,
2006; Koucký quotes Pusztai, 2011). In addition, social recruitment has a strong correlation with the
status of a profession, thus it can be appropriate to describe their situation (Fónai, 2010). Previously,
it has been summarised that the social recruitment of students can be analysed along with four
indicators according to Fónai (2010) and Kiss (2013). However, during our examinations, we obtained
significant results only for the educational level of the parents (p<0.05), thus, concerning validity, we
provide the relevant data and the other three is not manifested.
A generally valid correlation can be seen between the decision-making of the students and the
academic achievement of the students, which is mostly determined by the educational level of the
parents (Róbert, 2000; Pusztai, 2015). In this database, the aggregated data of the educational level of
the parents were regarded, created according to the model of Róbert (1986). 4 Research on social
pedagogy professionals, and those directed for social professionals in the broader sense show that
the profession is primarily attractive to the children of non-graduate parents (Nagy, 2008; Benkő,
2009). These results are also claimed by our research, as according to the data of Table 1, the
distribution of parents with a quasi-primary level qualification (46.7%) is overrepresented among
social pedagogy graduates (Adj.Resid.=2.8). The proportion of parents with quasi-tertiary
educational level is the highest among social workers (20.3%), followed by andragogy and pedagogy
BA graduates (16.9%), and the group of social pedagogy graduates (9.1%). Compared to national
data, the proportion of parents with tertiary educational level can be considered very low in the
examined groups. According to the DPR analyses of Gáti (2010), the distribution of graduate parents
is the highest in the following fields of education: law and administration (56%), medical and health
sciences (56%), economics (51%), informatics (49%) and natural sciences (48%). Compared to our
results, the values of the certain fields of education in social sciences (45%) and humanities (44%) also
have more favourable indicators. As an explanation, it can be mentioned that parents who are at a
higher level in the hierarchy of income and authority would like their children to be able to reproduce
the social situation that describes them. As a result, careers providing lower income and prestige that
are the subject of our current research are less attractive to the children of the parents with higher
qualification (Benkő, 2009; Csók, 2020b). All this has to be emphasized as the social stratification field
has an influence on school career school as well as on the future perceptions related to employment
and work (Pusztai, 2015; Csók, 2020b).

Qualifications: primary (up to 8-class primary education, vocational/technical schools without GCSE),
secondary (secondary vocational school/ secondary technical school, secondary grammar school), tertiary
(college, university/academic degree). An average was calculated based on the codes of the educational level of
the father and mother. In the case of the same level of the parents, the same code was given while in case of
difference, the lower value was given on the basis of the decision of the researcher.
4
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Table 1. The merged educational level of the parents (%). Source: Graduates 2012.

Andragogy and

Social pedagogy

Social work

graduates

graduates

(N=127)

(N=192)

Quasi primary level

46,7

35,2

30,9

Quasi secondary level

44,2

44,5

52,2

Quasi tertiary level

9,1

20,3

16,9

Total

100

100

100

Pedagogy BA
graduates
(N=243)

The correlation was significant at p<0.05 level (p=0.012). In the case of the underlined values, the absolute
value of the adjusted residual is higher than two.

Partial correlation analysis was applied to interpret the data. In our study, focusing on the
created career groups, the supply is complete in four training institutions (University of Debrecen,
University of Pécs, University of Szeged, Szent István University), although it does not correlate with
the selection based on the educational level of the parents, even it is outstandingly characteristic in
the studied faculties. According to our more thorough analysis at the institutional level, the impact
of the recruitment basis of the institutions seems to be more important. In accordance with our results,
based on Hegedűs (2016) data on Felvi (Higher Education Admission) database, it was found that
the location of the institution and the premises significantly affects the proportion of disadvantaged
students. All in all, young professionals have come from families with lower social status, and the
differences in the composition of the groups reflect the regional location of the institutions providing
the training.

4. The transition from higher education to work
80.8% of the freshly graduated social pedagogy professionals who participated in the study were
searching for work directly after reaching the final certificate, while 12.0% were already working
before reaching the final certificate. Those who were not looking for work directly for other reasons
(5.6%) were justified the decision by the following: travelling abroad, voluntary work, privacy
reasons, illness or he/she was employed immediately by the institution of the last field exercise.
However, among the three graduate groups, social workers had the highest proportion of those
working before the final certificate (17.7%) the most characteristic option was the continuation of
studies while in the case of graduates of arts and humanities (24.3%) (Adj.Resid.=6.5).
Furthermore, the characteristics of those graduates who were looking for work immediately
after receiving the final certificate (N_total=379) are presented. The fresh graduate job-seeker social
pedagogy professionals (N=101) applied for jobs at an average of 30 employers during the job search,
and they were invited to job interviews or contacted in some other form on an average of five times.
After obtaining the final certificate, 20.8% of them were immediately employed within one month.
61.4% of the respondents needed a longer period of time to find their first job which meant four
months (4.45) on average. These results are in accordance with the data of all job-seeking graduates
in the Graduates 2012 database, where the number of the initiated contacts is 32 on average.
Concerning this, on the average, five contacts have been made by employers, as in the case of social
pedagogy professionals, and becoming employed in the first post-graduate job lasts for four months
(3.93) (Veroszta, 2013). Regarding the control groups, it can be said that among the social workers
(N=126) the same results were obtained as graduates tried to contact 28 employers on average and
the employers contacted them five times on average. After acquiring the final certificate, 25.4% of
them were employed in one month, and other 53.2% could start work after a longer search with an
average duration of four months (4.22). Besides the two social science courses, the data of the arts and
humanities group (N=152) show a more unfavourable image as the respondents reported an average
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of 56 employers to contact and they were contacted at eight times on average. 19.9% of the
respondents found a job within a month. An additional 55.0% were looking for a job for a longer
period which meant half a year (6.32) on average. The results of the graduates of andragogy and
pedagogy are not surprising, as according to the analysis by Veroszta (2013), arts and humanities are
one of the training fields where graduates can reach the first job through more attempt.
As a conclusion, it can be stated that 82.2% of the job-seeking social pedagogy graduates, 78.6%
of social worker graduates and 74.9% of the graduates in the humanities group were able to find a
job after obtaining the final certificate (N_total=295). Figure 1 shows that the majority of social
pedagogy professionals (35.8%) reached their first job by applying for an employer (e.g. by sending
the CV). However, in the case of the other two helping groups, the job application was dominated
when applying for the job. It should be emphasised that in the case of the examined trainings,
contrary to the whole sample (Veroszta, 2013), no one was employed through an institutional career
office/job fair, through a teacher recommendation and nobody started as an entrepreneur/selfemployed person. Furthermore, based on the national data, the role of personal contacts has a
stronger emphasis on social sciences compared to the average (Veroszta, 2013; Veroszta, 2015,
Veroszta, 2016). This is less common among helping professions. When interpreting the differences,
it has to be taken into account that the social status of the individual has a differentiating effect on
the network resources (Pusztai, 2011).

In another way
Through other personal contact
Through previous work ingrelationship
Employed in the place of the field exercise
Applied by the employer

35,8

Applied for a job advertisement

51,2
,0

10,0

20,0

30,0

40,0

50,0

60,0

Pedagogy bachelor graduates and andragogy graduates (N=113)
Social worker graduates (N=99)
Social pedagogy graduates (N=83)

Figure 1. Their ways of attaining the first job after receiving the final certificate (%). Source: Graduates 2012.
Notification: The correlation was significant at p<0.05 level (p= 0.020). In the case of the underlined values, the
absolute value of the adjusted residual is higher than two.

Focusing on the life path of the entire sample (N_total=562), it should be emphasised that since
the completion of the qualification, half of the fresh graduate social pedagogy professionals (50.4%)
and social workers (49.7%) have already been unemployed at least once while this ratio is higher
among andragogy and pedagogy graduates (58.2%). A similarity can be observed among the three
groups, that of graduates typically having only one unemployed period; however, this lasted for
eight months on average in the group of social pedagogy professionals while it meant nine months
on average among the graduates belonging to the field of social work and humanities. As an
explanation, it can be mentioned that although the higher educational degrees obtained in certain
fields of training in social sciences and humanities owned a high value (prestige) in the 1990s.
However, the labour market became more and more saturated (Györgyi, 2010), and consequently,
the employment chances of the fresh graduates decreased and the qualifications were depreciated
(Balogh, 2011). At the same time, the data reported by the Hungarian Central Statistical Office (KSH)
in Quarter 1 of 2016 drew attention to the steady increase in labour demand, which showed
outstanding value in the field of human health and social care (3.2%) (KSH, 2016).
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5. The current situation of the labour market
Figure 2 shows the labour market status of the fields. At the time of the study, the majority of
the social pedagogy professionals (78.2%) were brought on as employees, which provides a higher
ratio compared to the social workers (66.8%) and the group of andragogy and pedagogy professionals
(54.4%). However, the proportion of graduates among the two humanities groups who studied in
full-time training (20.9%) is significantly higher than that of the other two groups.

Stay-at-home person, other inactive (dependent)
Is on maternity leave/child care allowance

7,6
20,9

Full-time student
Unemployed
Entrepreneur

2,7

Self-employed
Employee

78,2
,0

10,0

20,0

30,0

40,0

50,0

60,0

70,0

80,0

90,0

Pedagogy bachelor graduates and andragogy graduates (N=243)
Social worker graduates (N=192)
Social pedagogy graduates (N=127)

Figure 2. The actual labour-market status of the graduates (%). Source: Graduates 2012.
Notification: The correlation was significant at p<0.05 level (p=0.000). In the case of the underlined values, the
absolute value of the adjusted residual is higher than two.

Figure 2 also shows that 12.1% of social pedagogy professionals, 12.5% of social workers and
18.0% of andragogy and pedagogy professionals reported an unemployment period as well, which
surpasses the unemployment ratio provided by all of the respondents of the Graduates 2012 database
(6.5%). The proportion of unemployment is higher among the graduates of social sciences and
humanities although it still does not reach 10% (Veroszta, 2013). Thus, it can be stated that the
trainings investigated in our research, taking into account the specificities of the fields as well, had
less favourable indicators in the examined period.
Further questions (fit to qualification and income) were concerned to those who worked at the
time of the study (N_total=379). In terms of fitting, Veroszta (2013) analyses the relationship between
study field and work (horizontal fit) and the congruence between the level of education and
occupation (vertical fit) in a graduate career tracking study.
Based on our results shown in Figure 3, in terms of horizontal fit, only 4.1% of social pedagogy
professionals indicated that their own field of study suited the best to their job, however, 68.0% said
their own and related specialties fit to their job. Among social workers, compared to the other two
groups, the proportion of those judging that only the specialty of their studies corresponds to the job
is higher (18.7%) (Adj.Resid.=4.9). Among the andragogy and pedagogy graduates, 31.2% report that
a completely different field fits in the best way while 15.2% thought that any field would fit the job.
Our results are consistent with previous research experiences. In his empirical analyses, Polónyi
(2004) found that higher horizontal incongruence is more common among those having a college
level social and humanities qualification. Accordingly, Balogh (2011) considers the low intensity of
professional-specific knowledge to be the most characteristic in the field of humanities, but also in
the field of social science. Focusing on social pedagogy experts and considering the problem of
professional-specific knowledge, Szöllősi (2017) also drew attention to the fact that many of the jobs
that can be filled with this qualification correspond to several other vocational qualifications. Several
investigations have also pointed out the horizontal incongruity of the professionals of the humanities
(Szerepi, 2006; Veroszta, 2013; Veroszta, 2016) and one of the possible reasons was thought to be the
low demand and prestige of their profession in the study by Bognár and Péntek (2011).
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18,7
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Pedagogy bachelor graduates and andragogy graduates (N=142)
Social worker graduates (N=138)
Social pedagogy graduates (N=99)

Figure 3. What kind of specialisation fit the best to your job (%)? Source: Graduates 2012.
Notification: The correlation was significant at p<0.05 level (p= 0.000). In the case of the underlined values, the
absolute value of the adjusted residual is higher than two.

Figure 4 shows data on vertical fit: 28.9% of social pedagogy professionals, 23.7% of social
workers, 41.3% of the group of andragogy and pedagogy professionals say that their work does not
require a higher educational certificate at all. According to the analysis of Veroszta (2013), 18.5% of
the employed in the follow-up study of 2012 thought that their work did not require higher
educational certificate. Thus, it can be stated in the examined groups that vertical incongruence was
higher, especially in the group of humanities, focusing on those whose job did not require tertiary
educational level (Adj.Resid.=3.1).
41,3

no higher educational certificate is required for the job
college certificate/BA/BSc degree
university certificate/MA/MSc degree
other postgraduate training
PhD
0

10

20

30

40

50

60

70

Pedagogy bachelor graduates and andragogy graduates (N=142)
Social worker graduates (N=138)
Social pedagogy graduates (N=99)

Figure 4. What level of education fits the best for your job (%)? Source: Graduates 2012.
Notification: The correlation was significant at p<0.05 level (p= 0.025). In the case of the underlined values, the
absolute value of the adjusted residual is higher than two.

Examining the average net monthly salary of the full-time employees of the three groups, the
lowest salary among social pedagogy experts (103,000 HUF), followed by andragogy and
pedagogical bachelor professionals (118,000 HUF) and the highest among social workers (122,000
HUF). However, the examined groups are all below the earnings of the fresh graduates of the Career
Tracking Survey 2012, where the net monthly salary was 174,000 HUF on average for all respondents
(including those working abroad), while the average of those working in Hungary was 159,700 HUF
(Veroszta, 2013). In terms of helping careers, the proportion of those who work abroad is negligible
(6.2%), but when separating them, the average net monthly salary was the lowest still among social
pedagogy professionals in our study (100,000 HUF), followed by the andragogy and pedagogy
bachelor professionals (108,000 HUF), then by social workers (112,000 HUF).
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6. Conclusions
The generalisation of our research results is limited by the circumstances of the quantitative data
collection and the dynamic internal changes of the higher educational system. Our goal is to extend
the analysis to other career tracking databases and to get feedback on graduates of helping careers
and the formation of the labour market needs in the field by large-sample qualitative research. The
practical conclusion drawn from our research results can be based on the observation that graduates
of theory-centred training highlighted the difficulties of placement. Therefore, based on previous
student feedback, even if we are talking about stochastic and non-deterministic relationships, it may
be worth to place greater emphasis on curriculum development, including the synthesis of theory
and practice and the promotion of self-employment. It can, therefore, be concluded that there is a
need for the coordination of the social function of the individual qualifications and the structure of
the training. Changes have happened within andragogy while the education policy and content
reform of the pedagogy bachelor training have not been occurred yet. In contrast, social pedagogy
and social worker professionals pointed out the problems after being employed (e.g. low income),
which would be supported by top-down actions, increasing the attractiveness and retention of these
paths in the long term (Csók, 2020a).
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